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ENGLISH LITERACY ERRORS OF STUDENTS’ ABILITY IN READING COMPREHENSION AT SMPN 34 MEDAN IN 2025

RENY MADHANI NPM: 211224010

ABSTRACT

This study investigated the English literacy errors made by eighth-grade students at SMPN 34 Medan in understanding narrative texts, highlighting their difficulties in reading comprehension. Using a descriptive qualitative method, students' written responses to a narrative text titled “The Little One and the Rain” were analyzed. Ten students answered five open-ended questions designed to assess literal, inferential, and interpretive comprehension. The findings revealed three main types of errors: referencing errors (40%), inference errors (30%), and vocabulary errors (30%). These results suggested that students struggled with interpreting implicit information, vocabulary use, and cohesive referencing. The study concluded that English instruction should have strengthened students’ inference-making skills, vocabulary development, and understanding of textual cohesion to improve reading comprehension.
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[bookmark: _bookmark2][bookmark: _bookmark3]CHAPTER I INTRODUCTION
1.1 [bookmark: _bookmark4]Background of the Problem
Literacy is the ability to read, write and understand information in various forms. In an educational context, literacy includes not only basic reading and writing skills but also the ability to analyze, evaluate and use information effectively. Good literacy is essential for learners as it supports the learning process and the development of critical skills needed in everyday life. Benefits of literacy for learners is, improving reading and comprehension skills, critical skills development, preparation for professional life, supports lifelong learning, increases self-confidence
Although many studies have been conducted to identify errors in English reading comprehension, there is still a lack of in-depth analysis of the specific types of literacy errors made by students at SMPN 34 Medan. Previous studies often only provide an overview of the errors that occur, without categorizing them in detail. Some types of errors that may occur, such as errors in vocabulary comprehension, sentence structure, and context understanding, have not been fully explored in the local context. Therefore, this study aims to identify and analyze the types of literacy errors that students make.
Students at SMPN 34 Medan generally engage in reading literacy activities, including comprehension of vocabulary, sentence structure, and the context of English texts. They are also exposed to information literacy, which involves locating and evaluating information from various sources. However, despite this
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exposure, many students still struggle to comprehend narrative texts deeply. They often face difficulties in making inferences, understanding vocabulary in context, and using referents correctly. These recurring issues indicate that there is a gap between what students are expected to understand and their actual comprehension performance. Therefore, it is necessary to investigate the specific types of English literacy errors students make in reading comprehension.
1.2 [bookmark: _bookmark5]Identification of the Problem

1. Errors in Understanding Text: Many students have difficulty in comprehending the text they read, which can be due to a lack of basic literacy skills, such as limited vocabulary or understanding of sentence structure.
2. Limited Vocabulary: Many students may have inadequate vocabulary, which hinders their ability to understand more complex texts. This limitation can lead to difficulties in capturing the meaning and context of the reading.
3. Inconsistent Curriculum Implementation: Curriculum changes often require time and training for teachers to implement effectively. If teachers do not fully understand the new curriculum, this can result in inconsistent and less effective teaching.
1.3 [bookmark: _bookmark6]Limitation of the Problem

This research focuses on the types of literacy errors made by errors in understanding word meanings.


1.4 [bookmark: _bookmark7]Formulation of the Problem

Based on the background of the research and the identification of the study, the problem is formulated as follows: “What types of literacy errors do students make in understanding narrative texts in English at SMPN 34 Medan?”
1.5 [bookmark: _bookmark8]Objective of the Research

According to the statement, aim of this research is identify types of literacy errors in reading comprehension of English texts
1.6 [bookmark: _bookmark9]Significances of the Research

From the research result, it is expected to provide several benefits:

1. Identification of Students' Needs: By identifying the types of errors that students often make, this study can help in determining the specific needs of students in English learning, so that appropriate interventions can be implemented.
2. Reading comprehension is an important skill that affects students' academic success. By analyzing literacy errors, this study can provide insights into how to improve students' reading comprehension ability, which in turn can improve their academic performance


[bookmark: _bookmark10]CHAPTER II

[bookmark: _bookmark11]RIVIEW OF LITERATURE

2.1 [bookmark: _bookmark12]Concept of English Literacy

2.1.1 [bookmark: _bookmark13]Definition of English Literacy

Henry Aditia Rigianti & Fenita Situmorang (2024) states English literacy refers to an individual's ability to read, understand, write and communicate in English effectively. In an educational context, literacy includes not only the ability to read texts, but also the ability to analyze, evaluate and use information gained from reading in various situations. English literacy is essential for students, especially in understanding subject matter taught in English and participating in wider social interactions.
Baker and Brown (2016) define English literacy as an ability that involves more than just reading and writing. They emphasize that literacy is a complex cognitive process that includes understanding, analyzing and using information obtained from texts. In this context, English literacy focuses not only on decoding or word recognition, but also on the ability to understand the deeper meaning of the text read.
The ideas of Baker and Brown, literacy involves several important components:
1. Reading Ability: This includes the ability to recognize words, understand sentence structure, and interpret meaning from texts. Literate readers are able to connect new information with existing knowledge, so as to draw conclusions and make relevant inferences.


2. Metacognitive Strategies: Baker and Brown emphasize the importance of metacognitive strategies in the reading process. Literate students not only read the text, but also monitor their own comprehension, plan how they will approach the reading, and evaluate how well they understand the information presented. This shows that literacy involves self-awareness and reflection in the learning process.
3. Analytical Skills: Literacy also includes the ability to analyze and evaluate information from different sources. Literate readers can distinguish between fact and opinion, and understand the social and cultural contexts that influence the meaning of texts. This is important for developing critical thinking and the ability to argue effectively.
4. Use of Texts in Various Contexts: Baker and Brown also note that English literacy should be understood in a broader context, including language use in social, academic and professional situations. Students need to be able to apply their literacy skills in a variety of contexts to function effectively in an increasingly complex society.
In their study, McKeown and Beck (2016) suggested that literacy errors can be categorized as errors related to vocabulary comprehension, where students are unable to capture the meaning of words used in a particular context. They asserted that vocabulary comprehension is a crucial foundation in the reading process, as without adequate understanding of vocabulary, students will struggle to capture the overall meaning of the text. They also point out that these errors


can be systematic, where certain patterns of errors emerge among students who have similar educational and linguistic backgrounds.
2.1.2 [bookmark: _bookmark14]The Importance of Literacy in Education

Rupley, Blair & Nichols (2017) Literacy is a basic skill that is very important in education, especially in the context of English language learning. The importance of literacy in education can be seen from various aspects, which include students' cognitive, social and emotional development. Here are some points that explain the importance of literacy in education:
1. Foundation for Academic Learning: Literacy is the foundation for all forms of learning. The ability to read and comprehend text is essential for accessing information across various disciplines. Students who have good literacy skills can follow lessons more effectively and understand the material taught in class.
Development of Critical Thinking Skills: Literacy involves not only the ability to read, but also the ability to analyze and evaluate information. Literate students are able to think critically, make inferences and draw conclusions from the texts they read. This is crucial in a world full of information and diverse opinions.
2. Preparation for Daily Life: Literacy is also important for everyday life.

The ability to read and understand information, such as instructions, forms and official documents, is indispensable in a variety of situations. Literate students are better prepared to face challenges in society and can participate actively in social and economic life.


3. Increases self-confidence and motivation: Students who have good literacy skills tend to be more confident in their ability to learn and communicate. This confidence can increase students' motivation to learn more and explore different sources of information.
4. Support for Lifelong Learning: Literacy is a necessary skill for lifelong learning. In an ever-changing world, the ability to continuously learn and adapt to new information is essential. Students who are skilled in literacy will be better able to develop new skills and keep up with developments in academic and professional fields.
5. Social and Emotional Development: Literacy also contributes to students' social and emotional development. Through reading, students can understand different perspectives and experiences, which can improve their empathy and social skills. This is important for building healthy relationships and contributing to an inclusive society
Afflerbach (2016) Afflerbach highlights that literacy also plays an important role in the development of critical thinking skills. He argues that good literacy enables students to analyze information, evaluate arguments and make evidence-based decisions. In an educational context, this means that students not only learn to read and write, but also to think critically about the information they receive. These skills are essential to prepare students for challenges in a complex and rapidly changing world.
Baker and Brown (2016) They emphasize that literacy is a skill that should be taught explicitly in an educational context. They argue that students need to


be trained in metacognitive strategies that help them understand and recall information from texts. By developing these skills, students will not only be better at reading, but will also be better equipped to deal with academic and everyday life challenges. Baker and Brown point out that strong literacy can increase students' confidence and motivation to learn.
2.1.3 [bookmark: _bookmark15]Literacy Components: Reading, Writing, Speaking and Listening

Harmer, J. (2015) states reading, writing, speaking, and listening are complementary skills in language acquisition. Understanding how these skills are integrated can help individuals improve their overall language ability. Holistic and integrated learning will be more effective in developing language skills.
According to Nation and Newton (2009) these four skills do not stand alone they support each other in the context of communication. For example, reading can help one write better, and listening can improve speaking. In learning situations, practicing all four skills together, such as in group discussions or presentations, can strengthen language comprehension and use. For example, students who listen and read about a particular topic will be better able to speak and write about it. Listening to feedback from others after speaking or writing can help individuals improve their skills.
Thornbury (2017) recommends that activities such as reading a text before writing or listening to a discussion before speaking on the same topic


can strengthen language skills. These strategies allow students to understand the content first before producing language.
2.2 [bookmark: _bookmark16]Reading Comprehension

2.2.1 [bookmark: _bookmark17]Literacy Function of Reading Comprehension

Reading comprehension in literacy has several important aspects that can be described as follows:
1. Building Understanding

Kintsch, W. (2013) states reading serves as the primary tool for building understanding of texts. Students who are able to read well can understand the information conveyed, draw conclusions, and interpret the author's intent. Good comprehension is necessary to answer questions and complete academic assignments.
2. Developing Vocabulary:

Stahl, S. A., & Nagy, W. E. (2020) states the process of frequent reading helps students enrich their vocabulary. By being exposed to a variety of texts, students learn new word meanings and the context in which they are used. A broad vocabulary is essential for improving reading comprehension skills.
2.2.2 [bookmark: _bookmark18]Reading Comprehension Process

According to Grabe, W., & Stoller, F. L. (2019) the reading comprehension process is the cognitive steps that readers take to interpret and understand the text they read. In the context of English language learning, this process is crucial to developing students' literacy skills. Here are the main stages in the reading comprehension process:


1. Decoding: The initial stage where the reader recognizes the words in the text. Good decoding skills enable students to read fluently and understand the basic meaning of words.
2. Sentence Comprehension: At this stage, the reader begins to understand the sentence structure and the relationship between words. This understanding is important to get the meaning of the sentence as a whole.
3. Text Comprehension: Readers analyze and understand the content of the text, including the main idea and supporting information. In this stage, students should be able to identify main themes and important details.
4. Inference: Readers draw conclusions and make inferences based on information that is not explicitly stated in the text. This ability is essential for understanding context and deeper meaning.
5. Analysis and Evaluation: Readers examine and evaluate arguments or information in the text, identify biases, and consider the accuracy and relevance of information.
6. Reflection and Metacognition: Students reflect on their understanding of the text and the strategies used while reading. Metacognition helps students to realize their strengths and weaknesses in reading comprehension.


2.2.3 [bookmark: _bookmark19]Factors Affecting Literacy Reading Comprehension

Cunningham, A. E., & Stanovich, K. E. (2020) Reading comprehension is a complex skill and is influenced by various factors. In the context of the research on students' literacy errors at SMPN 34 Medan, some of the factors that can affect students' reading comprehension include:
1. Cognitive Ability

Students' cognitive abilities, including memory, attention, and critical thinking skills, greatly influence reading comprehension. Students who have good cognitive abilities tend to be able to comprehend and analyze texts more effectively.
2. Vocabulary Mastery

A broad vocabulary allows students to understand the meaning of words in different contexts. Students who have limited vocabulary often have difficulty in understanding more complex texts.
3. Previous Reading Experience

Rich reading experiences can improve reading comprehension skills. Students who frequently read different types of texts tend to be more skilled at comprehending new texts because they have developed effective reading strategies.
4. Motivation and Interest

Intrinsic motivation and interest in the reading material also play an important role. Students who are interested in a particular topic are more likely to make an effort to understand the text and engage in the reading process.


5. Reading Strategies

Appropriate use of reading strategies, such as making predictions, note- taking, and summarizing, can help students in comprehending texts. Students who do not use these strategies may have difficulty in remembering and understanding the information read.
6. Environmental Factors

A supportive learning environment, including support from teachers and peers, can improve reading comprehension. A positive and conducive environment for learning can motivate students to be more active in reading.
7. Metacognitive Skills

Students' ability to realize and control their own thought processes (metacognition) also affects reading comprehension. Students who can evaluate their comprehension and adjust their reading strategies tend to be more successful in understanding texts.
2.3 [bookmark: _bookmark20]Mistakes in Literacy
2.3.1 [bookmark: _bookmark21]Literacy Errors in Reading Comprehension
1. Students Can't Read Reading Comprehension Text
Sarika, S. (2021) states any students have limited English vocabulary, which hinders their ability to understand texts. The inability to recognize and understand key words in the text can lead to difficulties in capturing the overall meaning. Students learning English as a second language are often affected by the structure and vocabulary of their first language. This can lead to errors in comprehension and interpretation of English texts.




2. Main Idea

Koda, K. (2016) states Literacy Error Analysis: This study aims to analyze the types of literacy errors made by students in reading comprehension of English texts. The main focus is to identify frequent errors, such as errors in understanding word meanings, errors in interpreting information, and errors in answering text-related questions.
Factors Causing Errors: The research will also explore the factors that cause literacy errors, including limited vocabulary, lack of understanding of text structure, and lack of use of effective reading strategies.
Impact of Literacy Errors: The study will assess the impact of literacy errors on students' overall reading ability and how this affects their academic performance in English subjects.
Recommendations for Learning Improvement: Based on the results of the analysis, this study will provide recommendations for the development of teaching methods and learning strategies that can help students overcome literacy errors and improve their reading skills.
2.3.2 [bookmark: _bookmark22]Causes of Literacy Errors Students in Reading Comprehension

Literacy errors in students, especially in the context of reading comprehension, can be caused by various factors. Here are some of the main causes that can affect students' literacy skills at SMPN 34 Medan


Student Factors: Reardon, S. F., & Galindo, C. (2021) states Low Reading Interest: Students who do not have a high interest in reading are less likely to practice reading, which impacts their reading comprehension skills.
Inadequate Basic Skills: Basic skills in reading, such as decoding and vocabulary acquisition, are essential. Students who do not have a strong foundation in these skills will have difficulty in understanding more complex texts.

Huang, J., & Lee, C. (2018) states Family Socio-Economic Conditions: A less supportive family environment, such as lack of access to books or learning resources, can affect students' literacy skills.
1. School Factors

Baumann, C. C., & Duffy-Hester, A. M. (2018) states Limited Facilities and Learning Resources: Schools that do not have adequate facilities, such as a well- stocked library or varied reading materials, can hinder students' literacy development.
Guthrie, J. T., & Wigfield, A. (2019) states Ineffective Teaching Methods: The use of teaching methods that are uninteresting or inappropriate to students' needs can reduce their motivation and understanding of the material being taught.
2. Influence of Technology

Rosen, L. D. (2019) states use of Gadgets and social media: Excessive use of gadgets and social media can distract students from more productive reading activities, thus reducing the time spent reading books or useful texts.
3. Environmental Factors


Alvord, M., & Brown, L. (2020) states Support from the Learning Environment: An unsupportive environment, both at home and at school, can affect students' motivation and ability to learn to read. Support from teachers and peers is essential for improving literacy skills
2.4 [bookmark: _bookmark23]Reading Instruction Methods

2.4.1 [bookmark: _bookmark24]Kinds of Errors

1. Inference Errors

Errors in inferring information that is not explicitly stated. Example:
Inferring that the character in the story is happy, when the context shows that he is disappointed.
2. Vocabulary Errors

Errors in understanding vocabulary or phrases in the context of the text. Example:
Misinterpreting the meaning of a key word that changes the meaning of the sentence as a whole.
3. Referencing Errors
Errors in interpreting pronouns or references in sentences. Example:
Not knowing who is meant by “he,” “they,” or “this.”






2.4.2 [bookmark: _bookmark25]The Difference Between Errors and Mistakes in Reading Comprehension
1. Errors

Errors are systematic deviations that occur due to a lack of knowledge or

incomplete understanding of a language rule or concept. In reading comprehension, errors suggest that the student has not yet acquired the correct strategy, structure, or vocabulary to understand the text properly. Errors tend to be consistent and repeatable over time, indicating a deeper issue in language competence.
For example, if a student repeatedly misidentifies the main idea of a paragraph or misunderstands inferential questions, it shows that the student has not yet developed the necessary comprehension skills. Such errors are not caused by carelessness but by a gap in knowledge or literacy ability.
2. Mistakes
On the other hand, mistakes are unsystematic and often occur due to momentary lapses such as fatigue, lack of concentration, or pressure during testing situations. A mistake does not reflect a lack of understanding, but rather a temporary failure in the performance of an otherwise known skill.
For instance, a student who normally comprehends texts well might misread a question or choose the wrong answer due to distraction or nervousness. If the same test were taken again in a more relaxed situation, the student might perform correctly. Thus, mistakes are performance-related rather than competence-related.


2.4.2 [bookmark: _bookmark26]Effective Teaching Methods to Improve Reading Comprehension

Improving students' reading comprehension requires a structured and diverse approach. Here are some effective teaching methods that can be implemented at SMPN 34 Medan to improve students' reading comprehension skills
1. Reading Strategy-Based Teaching

Meliza, M., Suryani, S., & Suryadi, D. (2023) states teaching students various reading strategies, such as making predictions, summarizing, and note-taking, can help them understand texts better. These strategies allow students to actively engage in the reading process and improve their analytical skills.
2. Cooperative Learning Model

Rahmah, A., & Kusumawardani, S. (2018) states cooperative learning, where students work in groups to discuss and analyze texts, can improve reading comprehension. Group discussions allow students to share their understanding and perspectives, which can deepen their understanding of the material.
3. Use of Relevant and Interesting Texts
Iriani, S. (2017) states choosing texts that match students' interests and ability levels can increase their motivation to read. Relevant and interesting texts will make students more engaged and more likely to understand the content.
2.4.3 [bookmark: _bookmark27]The Teacher's Role in Teaching Reading

Safitri and Dafit (2021) emphasize that teachers play a role as mentors in helping students find appropriate reading books, facilitators who provide services to facilitate the learning process, and motivators who encourage students to learn. At SMPN 34 Medan, teachers can contribute in various ways to help students


overcome literacy errors. Here are some of the main roles of teachers in reading instruction
1. Providing a Good Reading Model

Teachers should model good reading. By demonstrating how to read correctly and expressively, teachers can motivate students to follow the example and develop their interest in reading.
2. Teaching Reading Strategies

Teachers are responsible for teaching various reading strategies, such as predicting, summarizing, and making inferences. By providing training in these strategies, teachers help students become more active and critical readers.
3. Creating a Supportive Learning Environment

A positive and supportive learning environment is essential for literacy development. Teachers can create a safe and comfortable atmosphere where students feel free to discuss and ask questions about the texts they read.
2.4.4 [bookmark: _bookmark28]Applicable Learning Strategies
According to Pressley (2017) to improve students' reading comprehension skills at SMPN 34 Medan, some learning strategies that can be implemented include:
1. Interesting Text-Based Reading Practice

Choosing texts that are relevant and interesting to students can increase their motivation to read. Texts that match students' interests will keep them more engaged and more likely to understand the content.
2. Use of Reading Comprehension Strategies


Teaching students various reading comprehension strategies, such as summarizing, questioning, and drawing conclusions, can help them become more active and critical readers.
3. Evaluation and Constructive Feedback

Providing constructive feedback after evaluating students' reading comprehension is very important. This feedback can help students understand their mistakes and provide direction for future improvement.
2.5 [bookmark: _bookmark29]Framework of Thought

2.5.1 [bookmark: _bookmark30]Related Research

Previous research was conducted as an effort to compare and find new inspiration for further research. The following are some of the findings of previous research related and relevant to the research that the researcher will conduct.
The first research was conducted by Aulia Shefa Salsa, et al (2024) with the title “Analysis of Reading Comprehension Ability of Third Grade Students through Problem Based Learning (PBL) Model”. This study aims to analyze the reading comprehension skills of third grade students of SDN Gayamsari 01 Semarang through the Problem Based Learning (PBL) model and what factors support and hinder students' reading comprehension skills. This type of research is qualitative research. The subjects in this study were third grade students and third grade teachers of SDN Gayamsari 01 Semarang. Data collection techniques were conducted using observation, interview and documentation. The results showed that most of the third grade students of SDN Gayamsari 01 Semarang had good reading comprehension skills, reading comprehension through the Problem Based Learning


(PBL) model was able to support students to build their own knowledge through direct experience with the group in understanding the content of reading. The author makes this research as a reference because in this research there are similarities in writing the author's thesis such as methods and methods of data collection.
The second research was conducted by Sahmal J.A., et al (2022) with the title “Students' Reading Comprehension in Reading English Textbooks”. This study used qualitative methods with descriptive statistical analysis. The research sample consisted of 30 students. The results showed that the reading comprehension score in reading English textbooks fell into the poor category with an average of (24.63). The highest score of students' reading comprehension is poor (53) and the lowest score is also poor (7). The author makes this research as a reference because in this research it is the same to find out students' reading comprehension in reading English textbooks.
The third study was conducted by Fahira Zahra, Ashari P Swondo (2023) with the title "An Error Analysis of Student's Reading Ability on News Item Text". This study was conducted at SMA Swasta Imelda Medan on grade XII students in the 2023/2024 academic year. This study was conducted using a qualitative method that used transcript instruments from students' reading results on news texts. Then from the results of the transcripts read by the students, the researcher examined them to find out what errors often appear in students' reading, especially in news texts. The results of this study indicate that errors in students' reading include substitutions, additions, omissions, repetitions, reversals and unknown words. The author uses this study as a reference because this journal is closely related to the


title of my thesis because they both discuss the analysis of errors in students' reading abilities.
2.5.2 [bookmark: _bookmark31]Model Used in this Research

In this study, there are several models that can be used to analyze students' literacy errors and reading comprehension skills including:
1. Cooperative Learning Model

This model emphasizes cooperation between students in groups to discuss and analyze texts. In this way, students can help each other understand the text and identify possible errors.
2. Reading Strategy-Based Learning Model

This model focuses on teaching various reading strategies, such as summarizing, questioning, and drawing conclusions. By teaching these strategies, students are expected to improve their reading comprehension skills and reduce literacy errors.
3. Formative Evaluation Model
This model involves continuous assessment of students' understanding throughout the learning process. By providing constructive feedback, teachers can help students understand their mistakes and provide directions for improvement.


[bookmark: _bookmark32][bookmark: _bookmark33]CHAPTER III RESEARCH METHOD
3.1 [bookmark: _bookmark34]Research Design

Bogdan and Taylor (Andi Prastowo, 2011: 22) state that qualitative methods are research procedures that produce qualitative descriptive data in the form of written or spoken words from people and observable behavior. In essence, qualitative research is a systematic activity used to find theories in the field, not to test theories/hypotheses. This qualitative research aims to gain an understanding of how to observe, describe, analyze existing conditions related to English literacy errors in students' ability to understand reading at SMPN 34 Medan. That is, this qualitative method is used to find out how to measure a person's ability, knowledge, or performance in a particular field.
This research employed a descriptive qualitative research design. The purpose of this research was to identify and describe the types of English literacy errors made by students in understanding narrative texts. The descriptive qualitative approach was chosen because the focus of the study was not to measure students’ scores statistically, but rather to analyze their reading comprehension responses in order to uncover the kinds of literacy difficulties they experience.
This design allowed the researcher to explore and classify the students’ errors into specific categories, such as inference errors, vocabulary errors, referencing errors, and literal comprehension errors. The analysis was conducted through interpretation and explanation of the students’ written answers to reading comprehension questions.


3.2 [bookmark: _bookmark35]Participants and Research Place
The students in SMPN 34 Medan grade VIII, 10 students in total, were the participants in this research. They were asked to take a reading comprehension test designed to identify literacy errors in reading English texts.
The research was conducted at SMPN 34 Medan because it is one of the public junior high schools where students are actively engaged in English learning, yet often face difficulties in reading comprehension. The participants were selected from Grade VIII students, considering that at this level, students are expected to have developed basic literacy skills in English. A total of ten students from this grade were chosen purposively based on their availability and ability to represent common literacy challenges. These students were given a narrative text to read and asked to answer comprehension questions related to the story. Their written responses served as the primary data source for identifying the types of English literacy errors made in reading comprehension.
3.3 [bookmark: _bookmark36]Research Instruments

In qualitative research, the researcher serves as the primary instrument for data collection. However, to support the research process, several instruments were also utilized, namely observation, interview (open-ended questionnaire), and documentation. These instruments were applied to gather comprehensive data about students' literacy errors in reading comprehension.
1. Observation

Observation was conducted during the reading comprehension activity in the classroom. The researcher observed how students responded to reading tasks, including their behavior, difficulties, and reactions while reading


and answering questions. This helped in understanding students' attitudes and real-time challenges during the reading process.
2. Interview / Open-ended Questionnaire

After completing the test, students were asked to answer several open- ended interview questions related to their understanding of the narrative text. These questions aimed to reveal students’ thought processes, how they interpreted the text, and the reasons behind their answers. The interview also helped the researcher confirm and clarify the types of errors identified in their written responses.
3. Documentation

Documentation was used to collect and analyze students’ written answers to the reading comprehension test. The test was based on a short narrative titled “The Little One and the Rain”, which was chosen for its clear structure, moral lesson, and potential for inferential and literal interpretation. The test consisted of five open-ended comprehension questions designed to assess:
a.Literal comprehension (e.g., identifying facts or explicit information), b.Inferential comprehension (e.g., drawing conclusions from implied meanings),
c.Interpretative comprehension (e.g., analyzing symbolic meaning or themes).
These written responses became the primary data source for identifying the types of English literacy errors made by the students.


3.4 [bookmark: _bookmark37]Data Analysis

The data analysis technique used in this research followed the interactive model of Miles and Huberman (2014), which includes three main components: data reduction, data display, and conclusion drawing/verification. This analysis aimed to identify types of English literacy errors found in students' reading comprehension of a narrative text.
1. Data Reduction

Data reduction was the process of selecting, simplifying, and focusing on meaningful information from students’ written responses. The researcher examined each student's answer to identify parts that contained literacy errors, particularly in the categories of:
· Inference Errors

· Vocabulary Errors

· Referencing Errors

Only relevant segments indicating comprehension problems were retained.
Irrelevant or repetitive responses were excluded from analysis.
2. Data Display
After the data were reduced, they were displayed using tables and descriptive summaries. These displays helped to clearly show which types of errors occurred in each student’s response, making it easier to identify error patterns and their frequency. This step supported an organized understanding of the findings.


3. Conclusion Drawing and Verification

In this stage, the researcher interpreted the data by identifying the dominant error types and understanding their implications. The findings were related back to the research question and verified against the raw data to ensure consistency and accuracy. The researcher concluded that most students struggled with referencing, followed by inference and vocabulary, reflecting deeper challenges in reading comprehension beyond literal understanding.


[bookmark: _bookmark38]CHAPTER IV
[bookmark: _bookmark39]RESEARCH RESULT AND DISCUSSION

4.1 [bookmark: _bookmark40]Research Findings
This section presented research findings based on students' written responses to a reading comprehension test. The test used a narrative text titled "The Little One and the Rain," which consisted of five open-ended questions that tested literal, inferential, and interpretive comprehension skills. The main objective of this test was to identify three types of English literacy errors: inference errors, vocabulary errors, and reference errors.
4.1.1. [bookmark: _bookmark41]The Data

1. Inference Errors

Inference errors occurred when students failed to interpret implied meanings or draw logical conclusions from the text.
1. Student AN answered question 2 with: "Rudi was angry because his friend leave him."
This response demonstrates an incorrect inference. The text indicates Rudi was disappointed due to the rain, not because his friends left him. This supports Kintsch’s theory (2013) on inference skills, which states that weak inferencing stems from failure to integrate textual information with prior knowledge.
2. Student LA responded to question 5 with: "Rain mean the story about playing outside."
The student failed to interpret the symbolic meaning of rain. The text intended rain as a metaphor for life's obstacles, not just about outdoor play.


This supports Baker and Brown (2016) who highlight that lack of metacognitive reading strategies often results in poor inferential comprehension.
3. Student OAN wrote: "Rudi feels sad because rain never make good thing." This contradicts the narrative, where rain is described as beneficial. The student did not grasp the moral message implied by the story.

Conclusion: Inference errors were found in 3 students (OAN, AN, LA), indicating a limited ability to connect textual clues with broader meanings or abstract reasoning.
2. Vocabulary Errors

Vocabulary errors emerged when students used imprecise or inappropriate words that distorted the intended meaning.
· Student LA wrote in question 3: "Rudi is glory after rain gone."

The word "glory" is semantically inappropriate. The student likely meant "happy" or "relieved", showing limited vocabulary mastery. According to Stahl & Nagy (2020), vocabulary breadth directly influences reading comprehension accuracy.
· Student AN answered: "He was emotion because the water go."

The word "emotion" is vague and does not communicate a specific feeling. This suggests a lack of precise vocabulary.
· Student SHP used the phrase: "He see the sky run."

This phrase indicates confusion over verb-object relationships and


vocabulary usage. It is likely a misinterpretation of a sentence about the rain falling or sky becoming cloudy.
· Student MRF wrote: "Rudi is dry and rain talk to him."

This anthropomorphization of rain reflects misunderstanding of text meaning and inappropriate vocabulary selection.
Conclusion: Vocabulary-related errors were detected in 3 students (LA, AN, MRF) and partially in SHP, indicating that limited word knowledge constrained their ability to express comprehension clearly and accurately.
3. Referencing Errors

Referencing errors involved misuse or ambiguity in the use of pronouns and referents, causing confusion about the subject being discussed.

-	Student OAN wrote: "Rudi’s mother tell Rudi to wait Rudi can play after
Rudi see Rudi friend."

This overuse of the name "Rudi" instead of using pronouns like "he"

shows a lack of cohesion and understanding of referencing conventions.

· Student AN wrote: "She tell he that the sky is good."

The pronouns "she" and "he" are unclear. It is not explicit who is being referred to, leading to confusion.
· Student LA wrote: "This make him know that this is not bad and this also

good for this.”

The repeated use of "this" without a clear referent caused semantic ambiguity, violating the cohesion principle described


· Student SSS wrote: "Rain is big and him not go because rain."

The misuse of "him" instead of "he" and incorrect syntax contribute to referencing issues.
· Student WGS wrote: "Mother told to boy to wait boy can play."

Similar to OAN, the student avoids using pronouns, affecting cohesion.


Conclusion: Referencing errors were identified in 4 students (OAN, AN, LA, WGS), with partial ambiguity in SSS, indicating that many students struggle with using pronouns effectively to maintain clarity and cohesion in their answers.
4.1.2 [bookmark: _bookmark42]Data Analysis
The data analysis in this research was based on the Miles and Huberman (2014) model, which consists of data reduction, data display, and conclusion drawing/verification. After analyzing students' responses to five open-ended questions in the reading comprehension test, three main types of literacy errors were identified: inference errors, vocabulary errors, and referencing errors. The data are presented as follows:

	Type of Error
	Number of Students
	Percentage

	Inference Errors
	3 students
	30%

	Vocabulary Errors
	3 students
	30%

	Referencing Errors
	4 students
	40%




1. Inference Errors – 30%

Inference errors occurred when students failed to draw conclusions from implicit information or failed to understand the deeper meaning of the text. A total of 3 students out of 10 (30%) made this type of error.
For example:

· Student LA interpreted the moral of the story by stating: "Rain means the story is about playing outside."
This indicates a failure to understand the symbolic use of rain in the story,

which was intended to reflect patience and accepting life’s obstacles.

· Student AN wrote: "Rudi was angry because his friend leave him." This response ignores the context in the text, where Rudi was disappointed because the rain interrupted his game, not because of his friends.
According to Kintsch (2013), inference-making is a high-level comprehension skill that requires readers to go beyond surface-level content. These errors suggest a gap in the students' ability to make connections between text and meaning.
2. Vocabulary Errors – 30%
Vocabulary errors were made by 3 students (30%) and occurred when students used words that were inappropriate or vague in the context, which affected the clarity of their understanding.
Examples include:

· Student LA wrote: "Rudi is glory after rain gone."

The word "glory" is a misused term for "happy" or "relieved," showing limited word choice understanding.


· Student MRF stated: "Rudi is dry and rain talk to him."

The anthropomorphic expression "rain talk to him" demonstrates vocabulary confusion and conceptual misunderstanding.
According to Stahl & Nagy (2020), a limited vocabulary leads to difficulty in constructing meaning from the text. These errors reflect students’ limited exposure to English vocabulary in context.
3. Referencing Errors – 40%

Referencing errors were the most common, occurring in 4 students (40%) and partly in 1 student. These errors appeared when students failed to use pronouns correctly or repeated names unnecessarily, which disrupted cohesion and clarity in their responses.
For instance:

· Student OAN wrote: "Rudi’s mother tell Rudi to wait so Rudi can play after Rudi see Rudi friend." This repetition shows a lack of ability to apply pronouns such as "he" or "him" effectively.
· Student LA wrote: "This make him know that this is not bad and this also good for this." This vague use of "this" multiple times without clear reference confuses the reader.

Summary and Interpretation:

The analysis shows that the dominant error was referencing (40%), followed by inference and vocabulary (each at 30%). This suggests that while some students could understand literal content, they still encountered difficulties in:


· making logical inferences from the text,

· choosing the appropriate vocabulary,

· and using grammatical cohesion through proper referencing.


This confirms the view of Baker & Brown (2016), who argue that poor literacy performance is often caused by weak metacognitive strategies, such as self- monitoring and awareness of meaning construction. These findings indicate that future instruction must emphasize reading strategies, vocabulary development, and cohesion awareness to enhance literacy among students.
4.2 [bookmark: _bookmark43]Discussion
This section discusses the research findings by connecting the identified literacy errors with relevant theories and the actual conditions observed among eighth-grade students at SMPN 34 Medan.
1. Inference Errors

The inference errors found in 3 students (30%) showed that many learners had difficulty drawing conclusions from implicit information in the text. For instance, when Student AN wrote "Rudi was angry because his friend leave him," it indicated a misinterpretation of the story's implied message. According to Kintsch (2013), inference-making requires readers to integrate background knowledge with textual clues. The failure to make accurate inferences suggests students may lack experience in reflective reading or were not trained to recognize implied meanings. At SMPN 34 Medan, this may reflect a lack of exposure to texts that require inferential thinking. Teaching that focuses only on literal comprehension may not


adequately develop students’ higher-order thinking skills. Therefore, more emphasis should be placed on inferencing practice during reading lesson
2. Vocabulary Errors

Vocabulary errors occurred in 3 students (30%), where imprecise or awkward word choices distorted meaning. For example, Student LA wrote "Rudi is glory after rain gone," where the word "glory" was semantically inaccurate. This aligns with Stahl and Nagy (2020) who state that vocabulary depth is essential for effective reading comprehension. A limited vocabulary restricts students’ ability to express what they understand accurately.
In the context of SMPN 34 Medan, this might be due to students' limited reading habits or insufficient vocabulary enrichment activities. Vocabulary instruction should be integrated into reading sessions, not taught in isolation. Students also need frequent practice with contextual vocabulary to improve expression and comprehension accuracy.
3. Referencing Errors
The findings of this study aligned with several previous research studies that investigated students’ reading comprehension difficulties. For example, Aulia Shefa Salsa et al. (2024) found that students benefited from the Problem-Based Learning (PBL) model in improving reading comprehension, while Sahmal J.A. et al. (2022) revealed that students’ comprehension levels were generally poor in English textbooks. Similarly, Zahra and Swondo (2023) identified various types of errors in students’ reading of news item texts, such as omissions, substitutions, and repetitions.


[bookmark: _bookmark44]However, the present study provided a more detailed categorization of errors specifically in narrative texts, identifying three main types of English literacy errors: inference errors, vocabulary errors, and referencing errors. The novelty of this research lay in its focus on the qualitative analysis of students’ written responses to assess not only literal comprehension, but also inferential and interpretive understanding. Additionally, the study highlighted referencing errors— an area often overlooked in prior research—as the most dominant issue, thereby offering new insight into how cohesion and pronoun use affected students' reading comprehension in the Indonesian EFL context.


CHAPTER V
[bookmark: _bookmark45]CONCLUSION AND SUGGESTIONS

5.1 [bookmark: _bookmark46]Conclusion
[bookmark: _bookmark47]This research was conducted to explore the English literacy errors encountered by eighth-grade students at SMPN 34 Medan in comprehending a narrative text. The research employed a descriptive qualitative approach to analyze students’ written responses to a reading comprehension test based on the narrative “The Little One and the Rain.” The objective was to identify the types of literacy errors that hindered students' understanding. The findings revealed three main categories of English literacy errors: inference errors, vocabulary errors, and referencing errors. Referencing errors emerged as the most dominant, found in 40% of the students’ responses, indicating difficulties in using pronouns and maintaining textual cohesion. Inference and vocabulary errors each accounted for 30% of the total responses, suggesting that students also struggled to interpret implied meanings and to select appropriate vocabulary within context.

These results indicated that while students generally demonstrated basic literal comprehension, they faced substantial challenges in higher-order reading skills, such as drawing inferences, choosing contextually appropriate words, and using cohesive devices effectively. These difficulties reflected a gap between what students were expected to achieve in reading comprehension and their actual performance. The research concluded that more emphasis needed to be placed on teaching strategies that developed students’ inferential thinking, expanded their vocabulary knowledge, and reinforced their understanding of cohesion through the


correct use of referencing. Strengthening these areas was essential to improving students’ overall literacy and reading comprehension in English.

5.2 Suggestion
Based on the findings of this study, the following suggestions are offered:

1. For English Teachers: Teachers should provide explicit instruction and practice in making inferences, using appropriate vocabulary, and applying cohesive devices correctly. Activities such as guided reading, text-based discussions, and vocabulary reinforcement exercises can help students build stronger literacy skills.
2. For Students: Students are encouraged to actively engage in reading various English texts and reflect on the meaning beyond the literal level. They should also make efforts to expand their vocabulary and pay attention to clarity when writing answers, especially regarding pronoun use and sentence cohesion.
3. For Future Researchers: Further studies may explore literacy errors in different types of texts (e.g., expository, descriptive) or involve larger and more diverse student populations. In addition, researchers could consider investigating the effectiveness of specific teaching strategies in reducing literacy errors.
[bookmark: _bookmark48]By addressing these areas, it is hoped that students’ reading comprehension and overall English literacy skills will improve, especially in understanding and interpreting narrative texts.
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[bookmark: _bookmark49]APPENDIX


Appendix 1 sample test

Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he could play ball with his friends. However, suddenly the sky turned dark, and it started to rain heavily. Rudi and his friends immediately ran into the house, seeking shelter from the increasingly heavy rain.
However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes, rain brings good things, like fertilizing plants and making the air fresh. After the rain stops, you can play again."
Rudi listened carefully to his mother's words. After the rain stopped, he went out again to play. He realized that although the rain interfered with his play, it brought many benefits to the surrounding nature. From then on, Rudi began to learn to accept situations that didn't always go his way and learned to be patient.


Test Questions:

1. Why does Rudi feel disappointed when it rains?

2. What did Rudi learn about rain after listening to his mother's explanation?

3. Describe how Rudi felt when he went out to play after the rain stopped.

Further Comprehension Questions (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this story!


5. Why do you think the author chose rain as a symbol in the story? What meaning does the rain convey in the context of this story?


Appendix 2 Students Worksheet
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Name: O C £aViuS Alberth Naibang
Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the

increasingly heavy rain.
However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi

looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,

you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
Answer: Becasse hie Cart Play Wikh Wis Friends

2. What did Rudi learn about rain after listening to his mother's explanation?
Answer: SOMExiMes (A0 b3S Jood L%iags, \ike Leri 12109 RS
and MaKig A e aic £resh

3. Describe how Rudi felt when he went out to play after the rain stopped.
Answer: Rodi 1€arS Lo OCCePE CiruationS £hat 46 nok aways 30 ACCording

Lo Wis WiShes 004 1arnS X0 be (axient.
Further Comprehension Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this
story!
Answer: Ro& You have £0 10 ko be fatient: Somerimes cain brings Good A Wnd
Afker fain SoPS YOU Can Play again
5. Why do you think the author of this story chose rain as a symbol in the story? What
meaning does the rain convey in the context of this story?
Answer:-becovse o Ahe Oihef hand rain has A 9004 iMinct On Plants
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Name: SYfayatul  Humo  Pues
Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, secking shelter from the

increasingly heavy rain.
However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi

looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,

you can play again."
Rudi listened carefully to his mother's words. After the rain stopped, he went out again to

play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go

his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?

Answer: Qudr {elt dicapPoined becowse the raif seopled
im from conénuing s poll gome with his Criends

What did Rudi learn about rain after listening to his mother's explanation?

Answer: Qudi Leorred thea rain. while ntecrupeing his pleyeine

N

3. Describe how Rudi felt when he went out to play after the rain stopped.
Answer: Rudi felt  happy because hie could Py again agter the dao Stopped-
he @lSo fet wore panent  and  yuderstood that sometines wanny

Further Comprehension Question (Text Analysis): b”"% 9°”d things.

4. How did Rudi's mother teach him about patience through the rain? Explain from this
story! . . S
Answer: Rubt s wower taught Wm Panenee by ascng Wim ‘o wait
Cawmty  und\ e (@ Stopped
5. Why do you think the author of this story chose rain as a symbol in the story? What
meaning does the rain convey in the context of this story?

Answer: ¢ author chose taln \secause
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Name: - Doheton 6N Care

Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day}

could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the
increasingly heavy rain.

However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi
looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,
you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains? =
Answer: e Teatly Wonked L0 (ot TG Jane

2. What did Rudi learn about rain after listening to his mother's explanation?
Answer: \¢ DTEWNT  Wod \=eqe G g ge
Curgow ding  noke

3. Describe how Rudi felt when he went out to play after the rain stopped.
Answer: QUAL Wol Veawed o araRi Giiarions Vo dow't
P S TR AR VI L R VOeoy X p\ce Qavienic

Further Comprehension Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this

story! . .
Answer:Rup. Y 4t Yaqcn Vo be 0ar et Sopertes . Cain bringS Hoed Fung S
WWE e zing Qlact 6 ged Fawhy YHe @ Gk A e T Yoom QeY ayg

5. Why do you think the author of this story chose rain as a symbol in the story? What
meaning does the rain convey in the context of this story?
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Name: Pige Ot A - Gimomunrare
Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy becausc that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the

increasingly heavy rain.
However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi

looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,

you can play again."
Rudi listened carefully to his mother's words. After the rain stopped, he went out again to

play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go

his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
Answer: Qb Gu dqgated \penwe \e reany vontes
o losive Pogg Wih \ns faende \por s ganiag, Rudt

ond W Qiends Wod Yo o Quaging .

2. What did Rudi learn about rain after listening to his mother's explanation?
Answer: Quii \earns 10 e Qufient and @fen Rotgh e voln GroPs
Qudy Geom Qugay » e voin T gin Yood Lo Awe Qs ond oWers.

3. Describe how Rudi felt when he went out to play after the rain stopped.

Answer:Ue fon \wggy lpocavse W win Gofbu ond oo eaized bt
Mgbe vone LS Mox \forfony ko Wit Yot v mfortony fo other Wing

Vrogs .
Further C‘n?mprelmnsion Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this
story!

Answer s s Wt totaer 014 Yo Qui = Qudi, Yoo Lewe to korn (ol Qlient _ Sorelimes
Yain Vriagy geod Wings (Ve ferkiiaing Puats and Meling \ne WAT frol " Mohers v Ao Rudt

Ry frade Qs ¢ O Yol ad
Why'?o you think lhe%ﬁor‘gf, lh‘fs"sb{zry ch@gﬂl\'nirf u‘g\n symbol in the story? What

meaning does the rain convey in the context of this story?
Answer: Mo \ecome e weaning 8 fhe Glowy i ey wselut loecause s {eackas
v o W gaient 0ad (oo for Wre Qostlive Gde oF ywa we Cee oS fepaive,




image10.jpeg
Nnmc:Wu&\\"Qs bt AUStoSion Br. Semb tng)

Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, secking shelter from the
increasingly heavy rain.

However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi
looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,
you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
Answer:RCaue he, wib ook fovward £ (owbinw e Wo qowwe with Ws
ERevds o e voswn Toveed Vw40 seen SWRS twstde Lhe wouse,

IS

. What did Rudi learn about rain after listening to his mother's explanation?
Answer: hudi \os ned aloons Lo voodes CuPde omd Lg twiges bonce o taiv a\"&v
\stenivg ko WS mobheste, Lxglomarion

3. Describe how Rudi felt when he went out to play after the rain stopped.
Answer: hudy P Tegreohd ond exerved wWan W wews a bo otet ke wAin
%M\;M :}‘a\.dmv\ a«\eg\d VS\IQ_ Smell o oan ~Soaed essth \:m\‘.‘
Wode Ww ¢ RV ot o
Further Comprehension \Question (Text\glacl’ysis): Gogs o ) b oubdooss
4. How did Rudi's mother teach him about patience through the rain? Explain from this
story!
Answer: tuidi's moes kangite W obows pAence. Lrrough Ble ot by okt oy
W) wosks ywilgy g wetlo 0% TR S Stop way T Sbegded g
5. Why do you think the author of this story chose rain as a symbol in the story? What
meaning does the rain convey in the context of this story?

Answer: e, onthot W Ohse. sosn 0 o Yol ko toney bremes o Aeowsvug 1
e ravd ewoliou duxwot|
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Name: Ho006  Socr  SYaRTin
Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the
increasingly heavy rain.

However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi
looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,
you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
Answer: QRLOVSE  Qua codt QW all %
G WO §hends becoys? o Bwe Tan

2. What did Rudi learn about rain after listening to his mother's explanation?
Answer: 12 10080 ot qan WS Wi ylesth  Uwke
MANN - QUOKS  grad oMb VUK vt NS &ReS-

3. Describe how Rudi felt when he went out to play after the rain stopped.
Answer: 1 Q0% RN B0 WS vales Hraddlag
A TWe

Further Comprehension Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this
story! BASRY Gh LA W SR Qg ok SOMLLR \g0) N vy dgb
Answer: INHWML R NA URMR AN CAAY pan g WY <o
WOt a0y ve Q0N et puoWLE 9oy AWK LAWY\

5. Why do you think the author of this story chose rain as a symbol in the story? What
meaning does the rain convey in the context of this story? R .
Answer:T\L Sunn \b & ofRga ok UnekQUARE  Qloplih  WRE AT Mg
O awn g MY AR CRYD gy Qb AL Glan W g00Y
Col W el (L e of Qg o0 qleeRtanl.
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Name:
Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the

increasingly heavy rain.

However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi
looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. Afier the rain stops,
you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
Answer: Becase. e o ePte WS O

2. What did Rudi learn about rain after listening to his mother's explanation?

Answer:Rud\ legf0s ke oW \o(\(\ag vereg ko natvie gm0 Nv"%\mﬁ
P, ond ™oy KMe gar T piesia
3. Describe how Rudi felt when he went out to play after the rain stopped.

Answer: QUON TG \oexxf  owd RANVZES  Xvox Y fon \o“\"’%g
Levetis Lo rwe Qu(‘\'ouvd\vg R

Further Comprehension Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this

tory!
;:l;ywc £ QG enoigs v PRI oy expad) hve ot oo Leneph Ao ratue

Ord Mot /i Can Py 999 Ogrer e faws Cop,
5. Why do you think the author of this story chose rain as a symbol in the story? What

meaning does the rain convey in the context of this story?
AnSWer: fVe oS v ot CWosah  TanG (S 0 Gymboo\ o teach

NPV pofince ond ACReYevCe' Row  \w  AWS SN Conwyys 4»~zv~eaw3
v Gomeind  we need ko €ol@  GWoadms  xway dowk A0 ow way
bx we cun
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Name: LlWﬂME(I‘A
Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the
increasingly heavy rain.

However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi
looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,
you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
ANSWCE: B2(UUSY pp tqafl £0 COntinue IS game bv b EHC Faiy
WAS Seteins hoouin

What did Rudi learn about rain after listening to his mother's explanation?
Answer: Rudl” Reatizal that Fain 5 Very bentrial Loy
Futrovadiay € au'fvaceat

N

3. Describe how Rudi felt when he went out to play after the rain stopped. )
Answer: Rudi’ was VUp) bovey dad Waokd to Contiave Wi'§ Satn

Rin SLorrod ood hw wea§ by hatpy W hea he S s s

o Whta &

Further Comprehension Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this

story! 5 Vot
Answer: MF5 Rui 15 ery bokignt In teathfyy hyr Chid Fa Ebnadiay

Raln 1§ VS Fa _
5. Why do you think the author of this story chose rain as a symbol in the story? What

meaning does the rain convey in the context of this story?
Answer: §7ace Enon Rvd, hié s leored Lo 0ept Siécabivas bhak

doa’t Alwbyg 90 his wdp Cad (Pupn bobp Putdat
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Name:
Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the
increasingly heavy rain.

However, Rudi felt disappointed. He really wanted to continue his game.’Seeing Rudi
looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,
you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
Answer: rudll was Very ohisappointed because rucli wanted
0 contnue tus game bur the ran Fon hea\tly.

N}

What did Rudi learn about rain after listening to his mother's explanation?
Answer: he rexlizec! that the rain had HS benepits even

though 1+ cisrupted hue game.

3. Describe how Rudi felt when he went out to play after the rain stopped.
Answer: ke Fert happy because Ahe reun brought beneFite o the
Surcounciing environment and rudi coutel play bal agaun cwwh his Friends.

Further Comprehension Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this

story!
Answer: 8 raother canve over and seid, “rud, Yeu hust léarn o be povtert.

Somemes ram brings good fhings , ike pecith2ing prants and maktng 4he ac Erevh.

5. Why do you think the author of this story chose rain as a symbol in the story? What
meaning does the rain convey in the context of this story?
Answer:#3 This Synibot dteaches about padence oluring +he roun because

wih ramn we can get rany benerus,
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Name: Mvhanmol Reghotva  Faleocor!

Story: The Little One and the Rain

One sunny day, little Rudi was playing in the yard. He was very happy because that day he
could play ball with his friends. However, suddenly the sky turned dark, and it started to rain
heavily. Rudi and his friends immediately ran into the house, seeking shelter from the
increasingly heavy rain.

However, Rudi felt disappointed. He really wanted to continue his game. Seeing Rudi
looking sad, his mother came over and said, "Rudi, you must learn to be patient. Sometimes,
rain brings good things, like fertilizing plants and making the air fresh. After the rain stops,
you can play again."

Rudi listened carefully to his mother's words. After the rain stopped, he went out again to
play. He realized that although the rain interfered with his play, it brought many benefits to
the surrounding nature. Since then, Rudi has learned to accept situations that don't always go
his way and learn to be patient.

Problem

1. Why does Rudi feel disappointed when it rains?
Answer: Because Redi  Coutdn'® Ploy becawe  Ethe weLbther was rainyg

N

What did Rudi learn about rain after listening to his mother's explanation?

Answer: Reti reur2el  Chat elen  Lhougl bhe roin &1 Srvpted s Gume , the rain
brought  mauny  beneFkf (5 the SUrrounding @nVironment

3. Describe how Rudi felt when he went out to play after the rain stopped.

Answer: Rudi  Cemxn thot  rot  @uedithng  gogs aCCOMing  to FhiS  vishes Gnd learns
wobe Pave~t

Further Comprehension Question (Text Analysis):

4. How did Rudi's mother teach him about patience through the rain? Explain from this

story!

Answer:"Rubi, You howe to teorn o be Patiest . SomtKmeS | roan bowss ood ERALS,

Like Fertiti2ing Ploaes  Gnd  moking  the Qir  Fresh! that’s whar Mom R goiy

5. Why do you think the author of this story chose rain as a symbol in the story? What

meaning does the rain convey in the context of this story?

Answer: we ore tavght b be  Pouioat | MOF  @Uerything 906§ CACCerdMg  bo s

wishes . 0mn  Che Other hard roin bringt  beegrk  to Plank
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Kepada : Yth. Bapak/Ibu Kctua Program Studi
Perihal : Permohonan Persetujuan Judul
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Nama Mahasiswa : Reny Madhani
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Pada har ini Rabu, 05 Pebruari 2025 telah dilaksanakan Seminar Proposal Skripsi
Mahasiswa :

Nama : Reny Madhani

NPM 1 211224010

Jurusan : Pendidikan Bahasa dan Sasfra

Program Studi : Pendidikan Bahasa Inggris

Judul : English Literacy Errors of Students' Ability in Reading Comprehension

At Dwi Tunggal School

e . Tanda Tangan

No Nama Pemblfnbmg/ Saran Perbaikan Ketika | Sesudah
Pembanding . .

Seminar | Seminar
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Wariyati, S.Pd., M.Pd.
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KARTU HADIR PESERTA SEMINAR PROPOSAL SKRIPSI

Nams :Q&ng Madhani
NPM D 211274010
Jurusan : Peadidikan Bahase \nggreis

Program Studi : Pendidican Bohasa \nggris s
Jenjang Pendidikan : S1

L. n Tanggal Paraf
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Nomor : 9% /FKIP/UMN.AW/B.02/2025 Medan,22 Mei 2025
Lamp :Satu set proposal

Hal : Mohon ljin Penelitian

Kepada Yth:

Kepala SMP Negeri 34 Medan
di

Tempat

Assalamualaikum Wr. Wb.

Dengan hormat, Kami mohon bantuan Bapak/Ibu kiranya dapat memberi
ijin kepada mahasiswa:

Nama : Reny Madhani

NPM : 211224010

Fakultas : Keguruan dan lIlmu Pendidikan
Jurusan : Pendidikan Bahasa dan Seni

Program Studi  :Pendidikan Bahasa Inggris

Untuk melakukan pengumpulan data pada lembaga yang Bapalk/Ibu
pimpin, guna melengkapi penyusunan skripsi yang berjudul :

“ENGLISH LITERACY ERRORS OF STUDENTS' ABILITY IN READING
COMPREHENSION AT SMPN 34 MEDAN IN 2025"

Demikian kami sampaikan, atas ijin yang diberikan diucapkan terima
kasih.

‘Wassalam

Tembusan :

1. Ka. Prodi. Pendidikan Bahasa Inggris
2. Pertinggal
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PEMERINTAH KOTA MEDAN
DINAS PENDIDIKAN DAN KEBUDAYAAN

UPT SMP NEGERI 34 MEDAN

7 Jalan Brigjen Mhd Zein Hamid Gg. Perbatasan Baru, Kampung Baru, Medan Maimun, Medan, Sumatera Utara, 20158
Telp. (061 ) 7866206
Pos-el : uptsmpnegeri34medan@gmail.com

SURAT KETERANGAN
Nomor : 400.3/ 108

Yang bertanda tangan dibawah ini :

Nama : Ersada Br Sembiring, S.Pd.,.M.M

NIP : 196904271994122003.

Pangkat/Gol : Pembina Utama Muda, I'V/c

Jabatan : Kepala Sekolah

Unit Kerja : UPT SMP Negeri 34 Medan
Menerangkan bahwa :

Nama : RENY MADHANI

NIM 1211224010

Program Studi : Pendidikan Bahasa Inggris

Telah menyelesaikan Riset dengan judul ”English Literacy Errors Of Students Ability in Reading Comprehension at
SMPN 34 Medan” pada tanggal 26 Mei 2025 sampai dengan 28 Mei 2025 di UPT SMP Negeri 34 Medan.

Demikian surat ini kami sampaikan untuk dapat dipergunakan sebagaimana mestinya dan atas perhatiannya kami ucapkan
terima kasih.





image30.jpeg
M UNIVERSITAS MUSLIM NUSANTARA AL WASHLIYAH

SK. No. : 424/DIKTI/Kep/1996 dan'SK. No. : 181/DIKTI/Kep/2002

Kampus Muhammad Arsynd Thalib Lubls : JI. Barw I No. 83, Kempus Muhammad Yunus Karim : JI. Garu Il Ho. 02

Kampus Abdurrahman Sylhab : JI. Garu 1| No. 52 Modan, Kampus Aziddin : JI. Madan Perbaungan Desa Suka Mand! Hile Kec. Pagar Merbou, Lubuk Pakom

Nama
NPM
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Telp. (061) 7867044 Medan 20147 Home Page : http://www.umnaw.ac.ld Emall : Info@umnaw.ac.ld

FORM.F. 4

BERITA ACARA BIMBINGAN SKRIPSI

: Reny Madhani
1 211224010

Jurusan/Prog. Studi : PBS/PENDIDIKAN BAHASA INGGRIS
Judul Skripsi : English Literacy Errors of Students’ Ability in Reading

Comprehension at SMPN 34 Medan in 2025

5. Pembimbing I¥/II* : Nurlaili, S.Pd.I., M.Hum
Jabatan Akademik : Dosen Pembimbing

Tanggal Materi Paraf Keterangan
14-11-2024 | ACC Judul §
02-01-2025 | Bimbingan BAB I
16-01-2025 |Bimbingan BAB II dl
20-01-2025 |Bimbingan BAB III i
22-01-2025 | ACC Seminar Proposal 4
05-02-2025 Seminar Proposal
20-06-2025 |Bimbingan BAB IV
23-06-2025 |Bimbingan BAB V
24-06-2025 |ACC Skripsi

Medan, ......cvovvevenennnn. 20000
/Dekan
-
Dr. Abdul Mujfib, S.Pd.
NIDN: 0111038{101
Catatan :

1.Berita acara bimbingan skripsi ini ditandatangani Dekan pada snat pengajuan
Berkas ujian meja hijau.
2.Penycrahan skripsi dan atau abstrak kepada panitia untuk ditandatangani

Rektor paling lambat 14 hari sctelah ujian meja hijou.

Rangknp 2
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FORM. FU. 4

PERSETUJUAN MENGIKUTI UJIAN
Nomor : 43 /PAN/UMNAW/I.15/20 .45

Setelah mempelajari kelengkapan berkas Saudara :

1. Nama : Reny Madhani

2. Tcmpat, tanggal Lahir : Kp. Jawa, 01 November 2003

3. NPM 1211224010

4. Jurusan/Prog.Studi : Pendidikan Bahasa dan Sastra / Pendidikan Bahasa Inggris
5. Agama : Islam

Dinyatakan dapat mengikuti ujian pada:

Hari/tanggal : &cleso, 8 Jun 9035
Jam : s.d selesai
Dosen Penguji . 1. Nurlaili, S.Pd.I., M.Hum

2. Dr. Azhary Tambusai, M.A
3. Wariyati, S.Pd., M.Hum., M.Pd

Dosen Saksi / Pencatat : Wariyati, S.Pd., M.Hum., M.Pd

Demikian persetujuan ini diberikan agar dapat dilaksanakan sebaik-baiknya.

Medan, ................. 20 ....

A : "/,\/ \/ TR ; )_\\-
Prof. f)g"ﬁA‘nwa‘ /Sadat Harahap, S.Ag., M.Hum

NIDN:-0107107101

Rungkup 2
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FORM. FU. 5

UNDANGAN
Nomor : 4% /PAN/UMNAW/J.15/20 ...
Kepada Yth.
Bapak/Ibu ; «sc. cusss svos swnes swess
Dosen Penguji

Di,

Tempat.
Assalamualaikum Wr.Wb.
Dengan hormat, kami mengundang Bapak/Ibu untuk menguji mahasiswa :

Nama : Reny Madhani

Tempat, tanggal Lahir : Kp. Jawa, 01 November 2003

NPM 1211224010 1y

Jurusan/Prog.Studi : Pendidikan Bahasa dan Sastra / Pendidikan Bahasa Inggris

Agama : Islam

Yang Insya Allah, akan diselenggarakan pada :

Hari / Tanggal :5¢laso, 8 juli 205
Jam :

Judul Skripsi :

ENGLISH LITERACY ERRORS OF STUDENTS’ ABILITY IN READING
COMPREHENSION AT SMPN 34 MEDAN IN 2025 2o

Terimakasih atas kehadiran Bapak/Ibu.

Medan, ................. 20....

)&ekretaris / Dekan

c

" J/);TT— X
N\ M / ‘J PRN
& :‘r;.P!rof/Dr. Anwar Sadat Harahap, S.Ag., M.Hum Dr. Abdul Myijib, M.PMat
IDN: 0107107101 NIDN: 00161/16801
Tembusan :
1. Rektor 5. Ketua Program Studi
2. Wakil Rektor | 6, Ka, BAU
3, Wakil Rektor 11 7. Ka, BAA
4, Wakil Rektor I1] 8. TU Pakultas

Rangkap 2
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FORM. FU. 6

EKSPEDISI UNDANGAN UJIAN SARJANA

NAMA : Reny Madhani JURUSAN : Pendidikan Bahasa & Sastra
NPM 1211224010 PROGRAM STUDI : Pendidikan Bahasa Inggris
FAKULTAS :Keguruan Ilmu Pendidikan TANGGAL :cciiismsmavsmsesmsmssivin:

No. Disampaikan Kepada gﬁ:ﬁi‘; Tal!:::e':'ial:san 1 Keterangan
| 01 | Nurlaili, S.Pd.L, M.Hum ¥ [3lon ZJV,

02 | Dr. Azhary Tambusai, M.A

03 | Wariyati, S.Pd., M.Hum., M.Pd % b -8

04 | Dekan T |

-8

05 | Ka. Program Studi

TU Fakultas

Kepala Biro Adm. Akademik 1/ 7" 2025 Biodata Wisuda terlampir
08 | Kepala Biro Adm. Umum Tf7-2018
09 | Kepala Biro Adm. Kemahasiswaan 7/-[ - 202§ 444_ Biodata Wisuda terlampir
PKSI /1~ 2018 4€

Catatan :

1. Dibuat rangkap 2 masing-masing untuk :
1. Kabag Ujian BAA
2. TU Fakultas

2. Penyampaian undangan menjadi
tanggung jawab mhs yang besangkutan,

N

an. Panitia
Kabag Ujian

g\gmﬂ

dy ¢

Rangkap 2
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FORM. FU. 9

BERITA ACARA UJIAN
Nomor : Y33 /PAN/UMNAW/J.19/20%5,

Pada hari ini (i<« tanggal ol,e,[a,Pau\ bulan Qj\’@ tahun Aua ger Aua Lo

bertempat di ruang yudisium Universitas Muslim Nusantara Al Washliyah, panitia ujian $arjana
Universitas Muslim Nusantara Al Washliyah setelah :

Membaca - dsb.
Mendengarkan - dsb.
Memperhatikan - dsb.
Menimbang, - dsb.
Memutuskan bahwa, Saudara :
Nama : Reny Madhani
Tempat, tanggal Lahir : Kp. Jawa, 01 November 2003
NPM 1211224010
Fakultas : Keguruan Ilmu Pendidikan
Jurusan/Prog.Studi : Pendidikan Bahasa dan Sastra / Pendidikan Bahasa Inggris

Dinyatakan : LULUS / TIDAKEBEYS
Dengan skor / nilai ......... 9 Q'A/%/ APZ’?’\/“ ..... Dan yudisium \)le@ANY\{Y\A—\‘-\

Penguji :

1. Nurlaili, S.Pd.1., M.Hum M Dosen Saksi / Pencatat
2. Dr. Azhary Tambusai, M.A ;
3. Wariyati, S.Pd., M.Hum., M.Pd @//E &“\(
Wariyati, S.Pd., M.Hum., M.Pd
Ketua Program Studi

ketua / An. Rektor Medan, O&(J“l‘ ..... 20%2
Wakil Rektor I /50krctaris / Dekan

Prof. Dr. Anwar Sadat Harahap, S.Ag., M.Hum Dr. Abdul Mhjib, M.PMat
NIDN: 0107107101 NIDN: 0016116801

Rangkap 3
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SURAT PERNYATAAN

Saya yang bertanda tangan dibawah ini :

Nama : Reny Madhani

NPM :211224010

Jurusan : Pendidikan Bahasa Inggris
No.Hp : 082362336428

Menyatakan dengan sesungguhnya :

1. Bahwa saya mampu membuat sendiri skripsi dengan bimbingan dari pembimbing
yang sudah ditetapkan (tidak Plagiat dan tidak membuatkan skripsi kepada orang
lain).

2. Apabila saya melanggar pernyataan yang terdapat pada butir 1 (satu) diatas, maka
saya bersedia menerima sanksi berupa pembatalan skripsi dengan membuat judul

skripsi yang baru.

Demikian surat pernyataan ini saya perbuat dengan sebenarnya.

Medan, 23 Januari 2025

Yang Mecnyatakan,
ol gk
&
=)
é':' %' i

: 'QEBEF x498419123 |,

Reny Madhani
211224010
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II.

II1.

BIODATA MAHASISWA

Identitas Diri

Nama

NPM
Tempat/Tanggal Lahir
Jenis Kelamin
Agama

Status

Pckerjaan

Anak ke

Alamat

No.Hp

Identitas Orang Tua
Nama Ayah
Pekerjaan Ayah
Nama Ibu

Pekerjaan Ibu
Alamat Orang Tua
Riwayat Pendidikan
SD/MI

SMP/MTs

SMA/MA

Perguruan Tinggi
Fakultas

Jurusan

Judul Skripsi

Indeks Kumulatif

: Reny Madhani
: 211224010
: Kp. Jawa, 01 November 2003

: Perempuan

: Islam

: Belum Menikah

: Mahasiswa

12

: Dusun V Bangun Sari Tanjung Morawa
: 082362336428

: Supriadi

: Suriati

: Dusun V Bangun Sari Tanjung Morawa

: SD Taman Siswa

: SMP Al-Washliyah 8 Medan

: SMK Multi Karya Medan

: UMN Al-Washliyah Medan

: Keguruan dan IImu Pendidikan

: Pendidikan Bahasa Inggris

: English Literacy Errors of Students’ Ability in

Reading Comprehension at SMPN 34 Medan in
2025

: 3,68

Medan, 25 November 2025

Hormat Saya

(Reny Madhani)
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FACULTY OF TEACHER TRAINING AND EDUCATION
UNIVERSITAS MUSLIM NUSANTARA AL WASHLIYAH

APPROVAL OF THESIS

NAME : Reny Madhani
NPM : 211224010
STUDY PROGRAM : English Education
QUALIFICATION : Sarjana (S-1)
TITLE : English Literacy Errors of Students’ Ability In

Reading Comprehension At SMPN 34 Medan In

2025

Approved by,
Adviser,

K4

Nurlaili. S.Pd.I.,. M.Hum

NIDN. 0121038605

This thesis was examinedon : (8 JUL 2005

Judicu ~ DENGAN PUJIAN

Examination Committee

Chairman, Secretary,
/%/ N
Dr. H. Firmansyah, M.Si Dr. Abdul Mujib, M.Pmat

NIDN 0010116702 NIDN 0016116801
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ABSTRAR

KESALAHAN LITERAST BAHASA INGGRIS DALAM KEMAMPUAN PEMAHAMAN
MEMBACA SISWA SMPN 34 MEDAN TAHUN 2025

RENY MADHANI
211224010

Penelitian ini bertujuan untuk mengidentifikasi jenis-jenis kesalahan literasi bahasa Iggris
yang dilakukan oleh siswa kelas VIII SMPN 34 Medan dalam memahami teks naratif
Penelitian ini menggunakan metode deskriptif kualitatif untuk menganalisis jawaban tertulis
siswa pada tes pemahaman membaca berdasarkan teks naratif pendek berjudul “The Little
One and the Rain.” Sepuluh siswa berpartisipasi dalam tes yang terdiri dari lima soal uraian
untuk mengulur pemahaman literal, inferensial, dan interpretatif mereka Analisis difokuskan
pada tiga jenis kesalahan literasi: kesalahan inferensi, kosakata, dan referensi. Hasil
penelitian menunjukkan bahwa kesalahan referensi merupakan yang paling umum (40%),
ditlati dengan kesalahan inferensi dan kosakata (masing-masing 30%). Kesalahan-kesalahan
tersebut mencerminkan kesulitan siswa dalam menafSirkan informasi tersirat, memilih
kosakata yang tepat, serta menggunakan kata ganti dan referen secara benar. Temuan ini
menunjukean bahwa meskipun siswa mampu memahami informasi pada tingkat permukaan,
banyak yang masih menghadapi tantangan dalam pemahaman yang lebih mendalam.
Penelitian ini menyarankan agar pengajaran bahasa Iggris lebih menekankan pada
pengembangan keterampilan membuat inferensi, penggunaan kosakata, serta kohesi melalui
penggunaan referensi yang tepat. Penelitian ini memberikan kontribusi pada pemahaman
kesulitap TGagNgiswa  serta memberikan arahan untuk meningkatkan kemampuan
pem, nexibudy bahasa Inggris dalam konteks teks naratif.

Katl,_Kiic liferasi, pemahaman membaca, teks naratif, inferensi, kosakata,




