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A. Theoretical Framework

1. Reading comprehensive
Reading comprehensive is an important ability that serves as the foundation for effective learning and intellectual growth in student. Understanding texts enables students to not only absorb knowledge, but also evaluate, interpret, and link previously taught concepts. In this writing, we will look at the importance of reading comprehensive in the context of learning and students' intellectual development. First and foremost, reading comprehensive serves as a firm basis for the learning process.
According to Moore (2015:3) :

“   comprehensive is so complex and requires multiple cognitive skills and
stored memory, several barriers to improving comprehensive must be overcome. First, we must be able to identify weaknesses in specific cognitive skills. Further, we must also have procedures for enhancing those specific skills rather than general interventions that target a limited number of skills without regard for identified strengths or weaknesses. Finally, we have to recognize that several components of comprehensive—such as prior experience and vocabulary—are acquired over time, making them difficult targets for training and intervention. Therefore, the next section highlights research that identifies the cognitive skills and processes required for the development of reading comprehensive ability, followed by research supporting effective interventions for reading comprehensive development”.
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According to Mpofu and Mavambe (2023:352) in their research Teachers’ Self-Reported Instructional Practices for Reading Comprehensive Instruction to Non-Readers stated : "The participants recommended reading aloud, the phonic method, prediction, summarisation and skimming and scanning as traditional strategies for teaching reading comprehensive to non- readers”. Most importantly, they strongly believed that teachers’ beliefs and expertise enabled them to reflect on their teaching, identifying texts and pedagogical activities that were in line with non-readers’ level of literacy development. Above all, appropriate teaching strategies that incorporate schema theory, reflective practice, and teachers’ expertise, work collectively in improving non-readers’ competency in reading comprehensive”.
According to PourhoseinGilakjani (2016:229) stated :

“Reading is an interactive process in which readers construct a meaningful representation of a text using effective reading strategies. Effective reading strategies are considered as significant skills that have received the special focus on students’ reading comprehensive proficiency.	defined
reading comprehensive as the process of creating meaning from text. The purpose is to get an understanding of the text rather than to acquire meaning from individual words or sentences. The outcome of reading comprehensive is the mental representation of a text meaning that is combined with the readers’ previous knowledge”.
From the definitions above, it can be concluded that reading comprehensive according is a complex process that calls for a variety of stored memory and cognitive abilities. Recognizing deficiencies in certain cognitive skills and putting processes in place to strengthen those skills are necessary to overcome obstacles
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to better understanding. It's critical to address each person's unique strengths and shortcomings as opposed to using general solutions. Furthermore, understanding requires elements that change with time, such as language and past experience, making training and intervention difficult.
Reading comprehensive involves various cognitive skills and stored memory. It's important to identify and enhance these skills while recognizing the influence of prior experience and vocabulary on comprehensive. Effective teaching strategies, guided by schema theory and teacher expertise, help improve the reading comprehensive skills of non-readers. Based on these understanding, reading comprehensive helps children strengthen their literacy abilities overall. Students learn new vocabulary and linguistic structures by reading and comprehending a variety of books on a regular basis. This improves their capacity to communicate effectively, both vocally and in writing, which is a necessary skill in many facets of life.

2. GSSR Approach
a. Definition
The Guided Self-Selected Reading (GSSR) learning technique is a teaching strategy that blends aspects of student autonomy with instructor direction in the reading materials selection process. GSSR's primary goals are to increase reading comprehensive and encourage a love of reading by letting students select books that they are interested in while offering organized help and direction from the instructor. GSSR is a fundamentally inclusive program that acknowledges the value of providing reading
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resources that meet each student's unique interests. With GSSR, reading material engagement and intrinsic drive are fostered by letting students choose books according to their own interests. It can improve students' entire reading experience when they have this freedom of choice since it gives them a sense of empowerment and control over their education. Mason (2021:396) stated:
“The GSSR program is based on the Reading Hypothesis, a subhypothesis of the Comprehensive (Input) Hypothesis. The Reading Hypothesis claims that vocabulary and other aspects of language are acquired through the comprehensive of texts, made possible due to context. GSSR neither deliberately teaches vocabulary nor the rules of the language via direct instruction. Instead, it relies on compelling, comprehensible, rich input through the reading of many stories”.
The foundation of the GSSR program is the Reading Hypothesis, a subset of language acquisition theory's Comprehensive (Input) Hypothesis. According to the Reading Hypothesis, vocabulary and other language components are organically learned through reading comprehensive, which is made easier by contextual awareness. Stated differently, students absorb and internalize the linguistic features included in a text at the same time that they read and comprehend the context of what they are reading.
According to Krashen (2017) : “The Comprehensive Hypothesis states that we acquire language and develop literacy when we understand messages, that is, when we understand what we hear and what we read, when we receive “comprehensible input”. This hypothesis suggests that
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meaningful comprehensive is a key factor in language acquisition and literacy development. The most efficient way for students to learn language and literacy skills, in this theory, is to expose them to intelligible input—that is, language that is just a little bit difficult for them right now but nevertheless makes sense in context.
Practically speaking, even in cases when learners come across some foreign terminology or grammatical structures, they stand to gain most from exposure to texts, conversations, or other forms of communication where they can comprehend the overall meaning. This is the Comprehensive Hypothesis. This strategy is in opposition to conventional language teaching techniques, which place a strong emphasis on vocabulary and grammatical training, the GSSR curriculum does not teach these elements. Rather, it places emphasis on giving students enough of chances to read a wide range of interesting and understandable materials. By means of reading novels, articles, or other written materials that provide rich and relevant input, kids inadvertently come across and pick up new vocabulary, grammatical structures, and language patterns within the text's context.
The basic tenet is that learners acquire language more naturally when they are involved in meaningful communication and understanding than when they just get formal instruction. For this reason, it is crucial for the language and literacy development of students to provide them lots of chances to interact with engaging and understandable information.
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According to Krashen (2017) : “Language acquisition is a subconscious process; while it is happening we are not aware that it is happening, and the competence developed this way is stored in the brain subconsciously. In contrast to the Skill Building Hypothesis, the Comprehensive Hypothesis claims that the acquisition of the components of language, the “skills” such as grammar and vocabulary, is the result of language acquisition, the result of obtaining comprehensible input”.
According to this concept, learning a language is an unconscious process that happens when we are not aware of it. The skill that is acquired in this way is then subliminally stored in the brain. Unlike the Skill Building Hypothesis, the Comprehensive Hypothesis suggests that language acquisition—which takes place by receiving understandable input—is the process that leads to the learning of language components, such as "skills" like grammar and vocabulary. This suggests that rather than focusing just on learning grammatical rules and vocabulary, the development of language skills, including comprehensive of messages in the language we naturally hear, is as important.
The goal of the GSSR program is to establish the best possible environment for language learning by immersing students in a language- rich setting and promoting extensive reading. By highlighting the significance of comprehensive as a way to develop language abilities naturally and acknowledging the influence of context in promoting
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language acquisition, this method is consistent with the Reading Hypothesis.
According to Krashen (2004) : “GSSR method is closely related to the discovery made by Krashen regarding free voluntary reading, subsequently referred to as FVR”. In his findings, he explained that free reading is the most effective approach because there, we are free to choose any topic we want to read. We are not obligated to finish it if we don't want to; there are no quizzes at the end of chapters, no tests on vocabulary or grammar”. Everything goes as the reader wishes.
Moreover, this was later referred to as the preferred reading method, where there are three types of free reading programs that can be implemented in schools: sustained silent reading, self-selected reading, and extensive reading. Within the sustained silent reading, self-selected reading, and extensive reading programs, each of them involves conventions or discussions between teachers and students to discuss what has been read, the students' opinions on the reading topics, and how they respond to those opinions, whether they align with the topic or not. With such follow-ups in place, it is expected that students will become more proficient in reading, writing, and speaking, particularly in enhancing their overall language acquisition abilities for a second language or foreign language they wish to learn comprehensively.
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Previous study has shown that GSSR has a good influence on reading motivation, comprehensive, and fluency. Furthermore, "Compelling Reading" or commonly known as "Free Voluntary Reading" (FVR) has been discovered as a powerful and effective learning approach in enhancing students' reading proficiency, both in formal and informal settings, according to their respective language proficiency levels. Books (and magazines, comics, and blogs) that we read because we are interested in them are, of course, comprehensible and interesting (otherwise, we wouldn’t read them), and have a good chance of being compelling. Krashen (2004 & 2017).
According to the statement, reading motivation, comprehensive, and fluency have all been positively impacted by guided self-selected reading (GSSR), according to earlier study. It also discusses the idea of "Compelling Reading," which is another name for "Free Voluntary Reading" (FVR), which has been shown to be a very successful strategy for raising students' reading competency across a range of ability levels. It highlights that readers are more likely to find reading materials they have selected based on own interests since they are more likely to be comprehensible and interesting. This suggests that students are more likely to interact with the text and achieve better reading results when they are allowed to choose reading materials that match their interests.
Another equally important study Krashen & Mason (2017) states: “in improving students' vocabulary acquisition and comprehensive through
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reading is the research on "Sustained Silent Reading" and "Extensive Reading Programs," which has shown that these programs have a moderate to strong effect on vocabulary development and reading comprehensive compared to traditional instruction, Self-selected reading is the kind of reading we do because we want to. SSR means allowing students to read whatever they want to read in school (within reason) for a short time each day, usually 10–15 minutes.
The declaration emphasizes the importance of research on "Extensive Reading Programs" and "Sustained Silent Reading" (SSR) in improving students' reading-related vocabulary acquisition and comprehensive abilities. It has been discovered that these programs, which encourage students to read independently during specified school hours, significantly improve vocabulary growth and reading comprehensive. SSR is giving students the freedom to select the reading materials they want to read for a set amount of time each day, usually between ten and fifteen minutes, depending on their interests and preferences. Giving students the freedom to choose their own reading materials within appropriate bounds is emphasized in this method, which can lead to more fulfilling and pleasurable reading experiences.
Another study Al-Hamoud & Schmitt (2009) that aligns with the concept of extensive reading found “an exceptionally effective and worthy approach that does not impose pressure or burden on readers, even in challenging situations. This is due to the voluntary selection of graded
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reading materials, ranging from easy to difficult, based on each student's language proficiency”.
The statement outlines a research that backs up the idea of comprehensive reading, in which students choose books of various reading levels on their own initiative, taking into account their degree of language skill. This strategy has shown to be quite successful and advantageous, especially since it doesn't put any strain or load on readers—even when they are reading difficult literature. The method encourages independence and self-directed learning by giving students the freedom to select graded reading resources that range in difficulty from simple to challenging depending on their language proficiency. It also guarantees that students interact with texts that are suitably difficult but remain accessible to them, encouraging ongoing language growth and understanding without overloading them.
From all the data findings above, it is explained that the guided approach to learning to read, extensive reading, free voluntary reading, and sustained silent reading are concrete steps that researchers can take today, tomorrow, and in the future, considering their high efficiency in developing a comprehensive understanding of vocabulary compared to implementing specific instructions for developing students' vocabulary. It has been proven that applying these aforementioned approaches provides great enjoyment to students in choosing reading topics, titles, and values that they find interesting without any coercion.
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b. The Principles of Guided Self-Selected Reading (GSSR)

1) Student Autonomy
The GSSR emphasizes the importance of students' independence and ability to choose their own reading materials. GSSR fosters intrinsic motivation and a sense of control over the reading process by letting students select books according to their tastes, interests, and reading levels. Students who have this liberty are better able to take charge of their education and develop a lifetime love of reading.
According to Goldenber in Bridges (2014) stated; “Free voluntary reading or independent reading is one of the most powerful tools we have in language education”. The practice of independent reading, also known as free voluntary reading, is highly valuable in language instruction because of its many advantages. Fluency and comprehensive abilities are also improved by this method in addition to language learning. Learners' vocabulary and cultural awareness grow as a result of being exposed to a variety of literature. Furthermore, by giving students the freedom to choose books that interest them, independent reading encourages intrinsic motivation and engagement. This approach, when included into language programs, produces flexible and competent students who can succeed in a variety of linguistic and cultural contexts.
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According McQuillan (2019) states : “Make sure kids have lots of books to choose from. Take them to the public library to pick out their own books and encourage them to use the school library. Giving students a wide range of books to pick from is essential to ensuring that they have enough access to reading resources. A good approach to accomplish this is to take children to the public library, where they may peruse a large selection of books on a variety of subjects and genres. Giving kids the freedom to choose the books they want to read increases their likelihood of developing a love of reading and a sense of ownership.
The value of reading is further reinforced by encouraging kids to use the materials found in the school library. School libraries frequently provide students with a carefully chosen selection of books based on their reading abilities and areas of interest. Parents and teachers may help kids broaden their reading horizons and find new books by encouraging their children to utilize the school library. All things considered, giving kids access to a wealth of books via public and school libraries cultivates a love of reading and motivates them to investigate many genres, subjects, and writers. This improves their reading abilities while also encouraging a lifetime love of study, inventiveness, and curiosity.
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2) Teacher Guidance
Although students are free to choose the books they want to read, instructors are essential in offering advice and assistance. Instructors help students select books that suit their reading levels and areas of interest. Teachers can help students' growth and development by teaching reading skills, giving feedback on comprehensive and fluency, and scaffolding the learning process.
According to Sarilah and Endriani (2023:93) state: “Teachers or educators are needed because teachers are one of the implementers of teaching and have a sense of responsibility in providing information about student development for the benefit of guidance and counseling”. Teachers play a crucial role in the educational system since they both carry out the task of fostering the growth of their students and execute instructional approaches. In addition to imparting knowledge, they are essential in offering advice and counseling, which greatly enhances students' overall development and well-being. Teachers create a nurturing environment in the classroom that supports both academic success and personal development via their commitment and experience.
Teachers have a variety of roles in students' educational journeys, acting as mentors, role models, and learning facilitators.  Along  with  academic  knowledge,  they  also
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inculcate values, attitudes, and vital life skills that are important for success in a variety of spheres of life. Additionally, instructors are essential in recognizing and meeting the various requirements of students, offering them individualized assistance and direction to guarantee both their academic and personal growth. Their motivation, enthusiasm, and dedication make a big difference in influencing the next generation and creating a stimulating and enjoyable learning environment.
3) Gradual Progression
GSSR follows a structured progression that allows students to gradually increase the complexity and length of their reading materials over time. Students start with simpler texts and progress to more challenging ones as they build their reading skills and confidence. This gradual progression ensures that students are continuously challenged while also experiencing success and achievement. Guided Self-Selected Reading (GSSR) employs a systematic strategy called gradual progression, in which students progress gradually from easier to harder reading topics. This procedure is essential to their growth and education. This is the reason why:
First of all, by beginning with easier materials, students may develop their confidence and fundamental reading abilities. It makes sure kids can progressively get used to more
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complicated information and don't feel overwhelmed. Students are constantly faced with books that get harder as they advance. This improves reading comprehensive and the investigation of a wide range of topics and genres, in addition to expanding their reading horizons. Furthermore, progressive growth may be easily adjusted to meet the demands of each unique pupil.
By customizing the reading materials' pace and difficulty to each student's skills and preferences, educators may maximize learning results and increase student engagement. Through a progressive increase in text complexity, steady development fosters students' self-assurance in their reading skills. When students succeed with increasingly difficult materials, they feel accomplished, which inspires them to keep pushing the envelope. It also makes it possible for teachers to efficiently track the progress of their students. Continuous evaluation makes it possible to provide students with the help and interventions they need to overcome any challenges in a timely manner. Finally, by developing a love of reading and critical thinking abilities, GSSR's progressive growth equips students for a lifetime of study. It makes sure every student has the chance to succeed by building a solid foundation for both academic and professional achievement. Mason (2019:447) states :
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“In the first month, students read 20 books (almost one book a day), or 100 pages. In the second month, students read the same number of books, but the books are somewhat longer. In the third month, each book contains between 30 to 40 pages, and readers now read 100 pages per week”.
Students can enhance the volume and complexity of their reading over time with a clear framework provided by the GSSR approach's planned reading progression. Students are advised to read a total of 20 books in the first month, which is roughly one book every day or 100 pages. The purpose of this first phase is to introduce students to a variety of texts and help them become used to regular reading habits. Students continue to read the same amount of books in the second month, although the length of the texts has increased significantly. Students are challenged to read more while keeping their workload reasonable by the text's progressive growth in complexity. By the third month, books with between thirty and forty pages each are offered to the kids. Students are required to read 100 pages a week at this point in order to improve their reading endurance and comprehensive abilities.
Students continue to read books at the same level in the last stage of the reading progression in order to strengthen their reading  comprehensive  and  increase  their  fluency.  By  the
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conclusion of the first semester, students who have followed this planned method should have read a minimum of 1000 pages, indicating a notable development in their reading comprehensive and text engagement skills.
4) Tailored Training
To assist students' reading progress, GSSR offers tailored training that takes into account their varied requirements and skill levels. Teachers ensure that every student receives individualized support that is suited to their specific learning requirements by differentiating instruction based on the interests, strengths, and areas for growth of each individual student. In the framework of GSSR, tailored training entails offering students individualized help and direction according to their particular learning requirements, interests, and ability levels. Instructors conduct thorough assessments of each student's reading proficiency, interests, and areas for growth in order to create individualized lesson plans that are suited to the unique requirements and objectives of each person.
This method involves choosing reading materials that match each student's interests and competence level, using diversified teaching tactics to suit a range of learning styles and skills, and offering continuous evaluation and feedback to help students grow. Teachers stay adaptable and sensitive to the changing requirements
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of their students throughout the program, giving them the confidence and independence to take charge of their education. All things considered, customized instruction guarantees that every student gets the unique help they require to succeed in honing their reading abilities and fostering a lifetime love of reading.
According to Calkins (2010:70) stated: “As the mentor readers in our classrooms, we talk about our own reading lives, the books we choose and love and those we abandon, and we read aloud as if every word were gold”. The relationship to GSSR is rooted in the critical function mentor readers play in the educational environment. In GSSR, mentor readers— typically educators or teachers—are essential in helping students develop a reading engagement culture. Mentor readers establish a genuine and meaningful relationship with their students by sharing their own reading preferences, experiences, and insights, which encourages them to delve into a variety of literary genres and works.
Additionally, through their excitement and love of books, mentor readers act as role models for kids, highlighting the benefits and joys of reading. Additionally, reading aloud sessions are a common activity for mentor readers in GSSR classes. During these sessions, they practice expressive and fluent reading strategies while bringing books to life. Students learn about a variety of literary genres and styles in addition to improving their listening
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comprehensive abilities via these interactive reading experiences. Reading alouds also allow students the chance to actively interact with the text, pose questions, and take part in debates, all of which contribute to a deeper comprehensive of the subject matter.
In general, mentor readers in GSSR classes provide a kind and encouraging atmosphere that inspires and empowers students to delve further into the world of literature. Mentor readers are essential in helping kids build a lifetime love of reading and literacy by sharing their own reading journeys and leading captivating reading activities.
5) Promotion of Enjoyment
The main goal of GSSR is to encourage readers to read with pleasure and engagement. GSSR creates an environment that is conducive to a lifelong love of reading by letting students select books that pique their interest and offering chances for independent reading. Reading for pleasure benefits students' general growth and well-being in addition to their academic performance.
According to Chen et.al (2016:215) states: “pleasure reading of quality books in social studies and science should be stressed because these books are quite helpful for high school students’ academic learning”. Encouraging high school students to read well-written science and social studies books for pleasure is
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essential for their academic growth. Although textbooks are crucial for imparting fundamental knowledge, other reading materials have special advantages that enhance a well-rounded education. First of all, students are exposed to a wider range of viewpoints, historical settings, and scientific discoveries through leisure reading in social studies and science than is often included in curricular materials. Their comprehensive of intricate subjects is expanded, critical thinking abilities are developed, and intellectual curiosity is stimulated by this exposure.
Furthermore, excellent literature in these disciplines frequently go deeper into certain themes or incidents, giving students richer perspectives and complex interpretations. Their capacity for analysis is strengthened by this depth of investigation, which also gets students ready for more challenging coursework. Pleasure reading also promotes self-motivation and autonomous learning. Students are more likely to connect with the content passionately and achieve greater comprehensive and retention when they are allowed to select books that are in line with their passions and interests.
According to Clark and Rumbold (2006:6) stated : “Reading for pleasure refers to reading that we to do of our own free will anticipating the satisfaction that we will get from the act of reading”. That is a clear and true description of what it means to
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read for enjoyment. When someone reads for pleasure, they do so freely because they hope to get personal fulfillment, satisfaction, or enjoyment from the act of reading. This type of reading is driven by own interests, preferences, and goals for pleasure, leisure, or personal enrichment rather than being mandated or forced by outside forces like professional or academic responsibilities. Reading for pleasure is an intrinsically gratifying and fulfilling activity that promotes intellectual stimulation, personal development, and general well- being. It can take many forms, such as losing oneself in a gripping novel, discovering fresh concepts and viewpoints, or just enjoying the pleasures of language and storytelling.
6) Evaluation and Feedback
To track students' progress and guide instructional decisions, GSSR integrates continuous evaluation and feedback. Instructors use a range of formative and summative evaluation tools to evaluate students' reading ability, comprehensive, and engagement levels. Teachers provide students focused comments to help them with their reading habits and address any areas that require development based on the results of this evaluation. Mason (2014:251) states :
“For evaluation, I recommend the following reading and writing test. Have students read a text for thirty minutes, and
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ask them to write a summary of the story, including as much as they can remember, in English (the target language) without referring to the text. The students’ writings can be evaluated both subjectively and objectively.Even though students do not engage in writing activities during the reading program, you will be amazed how much they produce and how well they write without any writing practice, grammar teaching, or error correction”.
The suggested assessment approach is consistent with the goals of the GSSR (Guided Self-Selected Reading) program, which are to improve students' language and reading comprehensive. The evaluation assesses students' comprehensive and articulation of concepts found in their reading materials by combining writing and reading activities. This method develops critical thinking abilities, autonomous learning, and active student engagement with literature.
Additionally, by letting students choose their own reading materials and write down what they've learned without adult supervision or correction, the evaluation embodies the GSSR values of autonomy and student-centered learning. The suggested evaluation technique is a useful tool for determining how well the program promotes language proficiency and reading comprehensive. The evaluation evaluates students' writing and comprehensive skills by having them read a text on their own for a
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certain amount of time, after which they must write a summary in English without consulting the original work.
With this method, students are encouraged to actively interact with the topic, deepen their comprehensive of the book, and show that they can successfully articulate ideas in writing. Additionally, because students choose their own reading materials and complete the writing assignment on their own, the assessment technique embodies the fundamental GSSR concepts of learner autonomy and self-directed learning.
7) Integration of Reading Skills
Developing vocabulary, understanding, fluency, and critical thinking are just a few of the many reading techniques and skills that GSSR incorporates, GSSR equips students with the necessary abilities to navigate and comprehend a broad variety of texts in a variety of subject areas. To improve students' overall literacy skills, reading skills integration entails the smooth integration of a variety of reading tactics and approaches within the curriculum. This method acknowledges that reading interacts with other language abilities, including writing, speaking, and listening, rather than being as a stand-alone ability. Teachers may strengthen comprehensive, vocabulary development, critical thinking, and communication skills in a variety of circumstances by incorporating reading skills into a variety of subject areas and
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instructional activities. By fostering a deeper knowledge, engagement, and mastery of reading abilities, this all- encompassing approach to literacy education equips students to become excellent and confident readers in a variety of academic subjects and real-world contexts.
Teachers may foster students' abilities to engage critically with complicated concepts, create informed viewpoints, and express reasoned arguments by implementing critical thinking tools into their curriculum. Through the development of intellectual curiosity, creativity, and flexibility, this multidisciplinary approach equips students to meet academic obstacles and make valuable contributions to society.
Better text comprehensive and the development of deep reading abilities are made possible in the context of Guided Self-Selected Reading (GSSR) by working with the critical thinking framework. Teachers may assist students in the analysis, evaluation, and synthesis of the material they come across in their readings by employing this approach. Through time, this helps students to enhance their critical thinking skills and have a more profound comprehensive of the material they read. Furthermore, by utilizing the critical thinking framework, students are encouraged to investigate other viewpoints, pose insightful questions, and get a deeper  comprehensive  of  the  subjects  they  read  about.
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Consequently, the incorporation of the critical thinking framework within GSSR enhances students' reading experiences and fortifies their cognitive abilities along their educational journey.
c. Design
The	guided	self-selected	reading	(GSSR)	learning

technique is a method of education that designed student choice in reading selection with aspects of instructor assistance. Based on their reading skills and interests, students in GSSR are allowed to select the books, articles, and other texts that they want to read. But instructors often offer directed help and encouragement during the reading process. The core of GSSR is giving students the freedom to take charge of their reading experiences while still getting guidance and support from their professors. This method seeks to foster a love of reading, improve understanding of what is read, and foster critical thinking abilities. In order to promote deeper knowledge, teachers might lead conversations, provide techniques for effective reading, and recommend appropriate reading resources.
According to Kasmiri et.al (2023:222):“....the technique creates an immersive and interactive learning environment that captivates students' interest and curiosity”. According to the statement, students' attention and curiosity are piqued by the
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immersive and dynamic learning environment that the GSSR approach produces.
Through the provision of appropriate direction and support by the instructor, together with the opportunity for students to select their own reading resources, GSSR fosters an interactive and captivating reading experience. Students are encouraged to investigate themes that interest them and get a thorough comprehensive of the information they read by being given the opportunity to actively participate in the learning process in this learning environment. As a result, the GSSR approach fosters an enjoyable and demanding learning environment where students are inspired to improve their reading abilities.
The Guided Self-Selected Reading (GSSR) approach gives students the freedom to choose how they want to read while still receiving help and direction from their professors. This well- rounded approach seeks to foster an atmosphere in which kids may develop both the fundamental reading abilities and a sincere enjoyment in reading. The flexibility GSSR affords students in choosing their reading materials is one of its main features. GSSR encourages students' interest-based text selection, which in turn fosters their own motivation and engagement with reading. Students are more likely to actively participate in reading sessions and understand the content at a deeper level when they have a
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personal stake in the subjects they are reading about. Simultaneously, GSSR highlights the significance of instructor direction and assistance during the reading process.
Instructors are essential in assisting students in choosing suitable reading materials, offering support and guidance when necessary, and fostering insightful conversations about the readings. Teachers may assist students in navigating difficult texts, increasing the scope of their vocabulary, and honing their critical thinking abilities by providing assistance that is specific to each student's requirements. Cho and Krashen (2016) have argued that the following factors help students develop a long-term pleasure reading habit.
1. An initial pleasant reading experience.

2. Access to interesting reading material.

3. A time and place to read regularly.

4. The freedom to select one’s own reading.

5. No tests, no workbook exercises, and no rewards for reading.

Students are encouraged to investigate a variety of subjects and genres in GSSR's collaborative learning environment, all the while getting the support they need to improve their reading abilities. By encouraging both reading enjoyment and progress, this
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well-rounded strategy equips kids to read and learn for the rest of their lives.
This is how the Guided Self-Selected Reading (GSSR) learning method is supposed to be followed:
1. Introduction to GSSR: Give students a general rundown of the GSSR technique, outlining its guiding principles and advantages.
2. Teacher Guidance: Describe how educators will assist and guide learners at every stage of the reading process. This might involve recommending appropriate books, offering reading tips, and leading conversations.
3. Student Selection: Give students the freedom to select their own books according to their reading abilities and areas of interest. Stress the value of helping them choose readings that are both interesting and suitable for their level of ability.
4. Reading Sessions: Establish regular reading sessions where students can spend time reading the books or resources of their choice. Track students' development and provide support as required.
5. After reading sessions : lead conversations in which students may ask questions, share thoughts, and reflect on their reading experiences. Promote critical thinking and a more in-depth comprehensive of the literature.
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6. Evaluation and feedback : Assess students' development using a variety of techniques, including written reflections, conversations, and comprehensive tests. Give kids constructive criticism to help them advance their reading abilities


By following this procedure, teachers may successfully apply the GSSR approach and provide a nurturing learning environment where children can improve their comprehensive abilities and grow to enjoy reading. Mason (2019:449) stated :

“In a GSSR program, students start from the lowest level of graded readers. This ensures successful, stress-free reading on the very first day. The level that I use is the 200- headword level Penguin graded readers. I have observed many older students (junior high school to senior citizens) with little background in reading in English can read a graded reader at this level in 10 to 30 minutes in one sitting on the first day of the program. Those who can read a 200- headword level book in 10 minutes have a potential to progress rapidly, but those who struggle to read and spend 30 minutes to read one book at this level will progress more slowly and will need to be advised to read something simpler and shorter to begin with”

The passage describes the initial steps taken in a Guided Self-Selected Reading (GSSR) program, where students are introduced to graded readers starting from the lowest level to


47







ensure a successful and stress-free reading experience from the very beginning. In this program, the 200-headword level Penguin graded readers are commonly used as the starting point. It is observed that even older students with limited background in reading English can comfortably read a graded reader at this level within 10 to 30 minutes during their first session in the program. Those who are able to complete a 200-headword level book in 10 minutes demonstrate a potential for rapid progress. However, individuals who struggle with reading and require 30 minutes or more to complete a book at this level are likely to progress more slowly. In such cases, it is advisable for them to start with simpler and shorter reading materials until they build confidence and improve their reading proficiency.

According to Mason (2019:450) :

“In the first month, students read 20 books (almost one book a day), or 100 pages. In the second month, students read the same number of books, but the books are somewhat longer. In the third month, each book contains between 30 to 40 pages, and readers now read 100 pages per week. In the fourth week, readers continue to read books at the same level to get used to reading at this level. The goal is to read at least 1000 pages by the end of the first semester”.
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The passage outlines the progression of students' reading activities over the course of several months in a Guided Self- Selected Reading (GSSR) program. First Month: During the initial month, students are tasked with reading a total of 20 books, which equates to nearly one book per day. Alternatively, they can aim to read around 100 pages in total within this month. This stage focuses on building a consistent reading habit and familiarizing students with the process of engaging with a variety of texts. Second Month: In the second month, students are expected to maintain the same number of books read as in the previous month. However, the books they choose are slightly longer in length. This encourages students to gradually increase their reading stamina and tackle more challenging texts while maintaining the frequency of their reading.
Third Month: By the third month, students progress to reading books that contain between 30 to 40 pages each. Additionally, they are now tasked with reading 100 pages per week, indicating a shift towards a more structured reading routine. This stage aims to further develop students' reading comprehensive skills and their ability to engage with longer texts over sustained periods. Fourth Week: In the fourth week, students continue to read books at the same level as the previous month. This allows them to consolidate their reading skills and become accustomed to reading
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texts at this particular level. The overarching goal throughout these stages is to foster a love for reading and to cultivate students' ability to comprehend and analyze various types of texts effectively. Semester Goal: Finally, the passage mentions a long- term goal for the end of the first semester, which is for students to collectively read at least 1000 pages. This target serves as a measure of students' progress and achievement in terms of their reading fluency and comprehensive within the GSSR program.
Table 2: Guided Self-Selected Reading: A sample program for the first15-week semester for rapidly progressing students
	Month
	Each book
	Books/week
	Pages/week
	Books/month
	Total pages

	1st (4 weeks)
	5 pages
	5
	25
	20
	100

	2nd (4 weeks)
	15 pages
	5
	75
	20
	300

	3rd (4 weeks)
	35 pages
	3
	105
	12
	420

	4th (3 weeks)
	35 pages
	3
	105
	9
	315

	TOTAL
	
	
	
	61 books
	1135


Source: (Mason, 2019)
That is why we can sum up that the reading comprehensive abilities of students are significantly impacted by the GSSR design:

1. Better Content Understanding: Students are more likely to be engaged in reading when they choose books based on their own interests and skill levels. Because they are more engaged and invested in the subject matter, they are better able to comprehend it.
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2. Development of Strategic Skills: Teachers offer advice on efficient reading techniques as part of the GSSR design. Pupils gain knowledge on how to apply techniques like inference, prediction, and connection-making to enhance their comprehensive of the material.

3. Specific comments: Teachers still give students specific comments on their comprehensive even when they select their own books. Students may get a deeper understanding of the material and pinpoint areas for growth with the aid of group discussions, comprehensive questions, and reflections.


4. Development of Vocabulary and Language abilities: Students' language abilities and vocabulary are naturally strengthened as they read a wide range of literature. They are exposed to a range of vocabulary, sentence structures, and writing styles, all of which help to advance their language proficiency.


5. Learning Independence: The GSSR design encourages students to learn independently. Along with learning efficient reading skills, students also learn how to select texts that align with their own interests and skill levels. They gain confidence and competence as readers as a result of this.
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If represented in a figure, the GSSR design would be as follows:
Figure1: GSSR Design

Better Content
Understanding
Development of Strategic
Skills
Specific comments
Development of Vocabulary
and Language abilities
Learning Independence





d. Procedure
With the goal of supporting students' reading development while respecting their individuality and preferences, Guided Self- Selected Reading (GSSR) blends student-selected reading materials with elements of teacher aid in a structured yet flexible way. The following provides a thorough description of how GSSR strikes this balance :
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1) Student Choice

By giving students the freedom to choose their reading materials according to their interests, preferences, and skill levels, GSSR highlights the value of student autonomy. Students are able to select from a wide range of books, periodicals, comics, or blogs that suit their personal preferences and objectives. According to kraashen (2017:70) states : “A few minutes is set aside from the language class and students read what they want to read: There are no book reports or other forms of accountability”. During a Guided Self-Selected Reading (GSSR) session, a few minutes are allocated within the language class for students to engage in independent reading based on their personal preferences.
2) Guided Self-Selected Reading (GSSR)

The Sessions allow students to independently choose and read materials of their interest within a language class. During these sessions, students are given a few minutes to engage in uninterrupted reading without any accountability requirements like book reports. The primary aim is to promote enjoyment, autonomy, and exploration in reading. Teachers provide support and encouragement during these sessions to foster a positive reading environment. Overall, GSSR encourag1es students to develop a love for reading and enhance their
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language skills in a relaxed and enjoyable manner. Mason (2021:387) states: “.....It is also to help our EFL students become independent readers in English, that is, capable of not only selecting interesting and comprehensible books on their own for pleasure reading, but also capable of seeking and finding information that is necessary for better understanding of what is happening in the world”. The goal is to empower our EFL (English as a Foreign Language) students to become independent readers in English.
3) Organized help

Although student choice is emphasized, GSSR offers teachers' organized help and advice to make sure students' reading experiences are fruitful and profitable. Teachers are essential in helping to facilitate the GSSR program by providing support and materials that are suited to the requirements of the students. "Organized help" in the context of Guided Self-Selected Reading (GSSR) refers to the role that teachers play in giving students structured direction and support. Teachers continue to be involved in directing and guiding students' reading processes even in cases when GSSR gives them the autonomy to select their own reading materials. Here are some ways in which teachers provide organized help in the GSSR program:
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a) Selection of Reading Materials: Teachers assist students in choosing reading materials that align with their interests and skill levels. They may recommend relevant and engaging books and ensure that the reading materials are appropriate for the learning objectives.
b) Reading Guidance: Teachers provide guidance on how to read effectively and employ good reading strategies. They may offer tips on understanding texts, overcoming comprehensive difficulties, and increasing reading speed.
c) Support During Reading: While students read, teachers are available to provide support and answer any questions that arise. They may conduct small group discussion sessions on specific reading materials or offer individual assistance to students facing challenges.
d) Evaluation and Feedback: Teachers assess students' reading progress and provide constructive feedback. They may offer suggestions on improving reading comprehensive and provide positive encouragement to continue progressing.
e) Additional Resources: Teachers provide supplementary resources, such as dictionaries or reference materials, to help students understand more challenging content. They may also organize additional activities, such as book presentations or guest author visits, to broaden students' insights into literacy.
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According to Mason (2021:391) states : “One of the teacher roles in a GSSR program is to suggest books for students to read that are so interesting that readers actually forget that they are reading in another language”. Teachers are responsible for suggesting books to students in a Guided Self-Selected Reading (GSSR) program that are both intriguing and engaging enough to draw them in and appropriate for their level of language skill. The intention is to choose novels that will captivate students to the point where they lose track of the fact they are reading in a language other than their mother tongue. Here's a detailed explanation of this role : 1. Having a solid awareness of the interests, hobbies, and preferences of their students is essential for teachers. Teachers are better able to suggest novels that will grab students' interest and hold it by knowing what kinds of books they love reading. 2. Choosing the Right Reading Materials: Instructors need to take great care to choose books that are appropriate for the level of language competency of their students. The books should ensure that students can understand the material without feeling overwhelmed by providing a reasonable degree of vocabulary and grammar difficulty. 3. Choosing Compelling and Engaging Books: Selecting books that are both linguistically suitable and provide a compelling and engaging content is a crucial part of this task. In order to engage students from the outset, teachers should seek for
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stories with captivating storytelling styles, sympathetic characters, and intriguing storylines. 4. Creating an Immersive Reading Experience: Teachers want to provide their students an immersive reading experience, so they choose novels that are genuinely compelling. Students are more inclined to ignore the language barrier and concentrate on the plot and characters when they are drawn into a tale that they find interesting and pleasant. 5. Fostering a passion for Reading: The ultimate objective of recommending such engrossing novels to students is to cultivate a passion for reading. Students are more driven to advance their language proficiency and broaden their literary exploration when they really love reading and eagerly anticipate starting new works. By fulfilling this role effectively, teachers can contribute to creating a positive and enriching reading environment where students feel inspired and motivated to engage with texts in another language.
4) Selection of Reading Materials
Teachers assist students in choosing reading materials that align with their interests and skill levels. They may recommend relevant and engaging books and ensure that the reading materials are appropriate for the learning objectives. Teachers assist students in choosing reading materials that correspond with their interests and skill levels during GSSR sessions. They offer entertaining and
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pertinent book recommendations that are in line with learning objectives and suitable for the age and cultural background of the students. Encouraging a pleasant reading experience that promotes enjoyment and learning is the aim. Mason (2019:450) states:
“Over the years, during my observations watching students select their books, I have noticed a common pattern. Students will typically choose books in the following manner: They look at the front cover; They read the title; They next look inside and see the font size of the letters; After this, they see how many pages there are, and they look at the pictures. Some of them start reading the first page, and then they decide which book to choose. They do all these things automatically and naturally. I do not have to teach them how to select books. While students are being guided from the starter books all the way to the upper level graded readers, they gradually acquire the skill of how to select books on their own.”
The importance of guidance and direction from teachers is evident in the of students selecting books for their reading. Despite the seemingly natural and automatic nature of this process, students benefit greatly from the support provided by teachers. Teachers play a crucial role in guiding students from selecting starter books to advancing to higher-level graded readers. While students may instinctively follow certain steps in choosing books, teachers offer valuable insights and recommendations to ensure that students make appropriate selections. By providing guidance on factors such as the relevance of the content, the complexity of the text, and
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the alignment with students' interests and abilities, teachers empower students to make informed decisions. Through this process, students gradually acquire the skill of independent book selection, facilitated by the guidance and support of their teachers.
5) Initial Evaluation
In order to choose appropriate reading materials and establish realistic goals, teachers first evaluate the reading skills and interests of their students. This evaluation assists educators in gaining insight into the preferences, shortcomings, and talents of every student, enabling them to customize their instruction. Choosing the right reading materials and establishing reasonable goals for students both depend on the results of the initial examination. First, teachers evaluate their students' reading abilities and interests.
Teachers can get important insights into the preferences, abilities, strengths, and shortcomings of each student through this examination. Teachers may successfully fulfill the demands of each student by customizing their lesson based on their understanding of their specific needs. Teachers may make sure that students are motivated to study and engaged by using this individualized strategy. Furthermore, by doing an early assessment, educators may see any possible problems or obstacles to learning and take proactive measures to resolve them. All things considered,
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the groundwork for effective reading teaching and academic success is laid by early evaluation.
6) Graded Readers

GSSR frequently includes tiered books or graded readers in the curriculum to provide students access to a variety of texts that get harder over time. To ensure that students have the best possible learning experience, teachers assist students in choosing books that challenge them to a suitable degree without being too difficult. The GSSR program is not complete without graded readers, which provide students with a variety of texts that get harder over time. These carefully chosen graded books provide kids a progressive reading experience that helps them develop their abilities and confidence little by bit. By assisting students in selecting texts that have an appropriate degree of challenge, teachers play a crucial part in this process. Teachers keep students interested and motivated to study by helping them choose texts that are just right—not too simple, not too hard. In general, the GSSR curriculum's use of graded readers improves students' reading abilities and fosters their general academic growth.
7) Reading tactics
To improve students' comprehensive, fluency, and vocabulary acquisition, instructors provide a variety of reading tactics and
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skills. These techniques might involve, among other things, summarizing, inferencing, text structure analysis, and prediction. Teachers demonstrate these methods and give opportunity for guided practice and feedback. GSSR program, which aims to improve students' comprehensive, fluency, and vocabulary acquisition, includes reading techniques as essential components. This is a thorough breakdown of how teachers use different reading strategies and techniques:
a) Summarizing: Instructors instruct students on how to summarize a text's essential points and essential facts in brief summaries. Students can show that they comprehend the subject matter by summarizing and highlighting the key points.
b) Inferencing: Inferencing is the process of coming to logical conclusions from textual evidence or hints. Teachers assist students in identifying implicit information, speculating intelligently, and relating textual evidence to more general ideas.
c) Text Structure Analysis: Students are better able to understand the content of a text when they are aware of its structure. Teachers instruct students in recognizing various text structures, including chronological order, cause and effect, and issue and solution. Students can more effectively arrange material and derive meaning by identifying these patterns.
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d) Prediction: Predicting is the process of inferring future events from a text by using textual cues and past knowledge. Predictive thinking is a skill that teachers help their students develop by asking them to forecast possible outcomes, events, or character acts. This enables readers to actively connect with the material and develop their critical thinking abilities.
e) Guided try and Feedback: Following the introduction of each reading strategy, teachers provide students the chance to try using these techniques to particular texts under guidance. By offering assistance and direction as students experience using the strategies on their own, teachers may scaffold education. Teachers also provide students with helpful criticism to help them hone their abilities and correct any misunderstandings or areas that need work.
Through the integration of these reading strategies into the GSSR curriculum, educators enable students to develop into adept readers capable of deciphering intricate texts, critically interacting with material, and successfully communicating their comprehensive. Students acquire fundamental reading abilities that are applicable to a variety of academic disciplines and real-world situations via focused instruction and frequent practice (Mason, 2019:450).
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8) Monitoring and comments

During the GSSR program, instructors keep an eye on their students' development and offer regular comments to foster their learning. When necessary, they provide constructive criticism, encouragement, and praise based on their observations of the reading habits, comprehensive abilities, and engagement levels of the students. In the Guided Self- Selected Reading (GSSR) program, monitoring and comments are essential because teachers regularly evaluate students' progress and offer tailored feedback to enhance their learning process. The following provides a thorough overview of the implementation of comments and monitoring:
a) Ongoing Evaluation: Throughout the GSSR program, instructors keep a close eye on each student's reading habits, comprehensive skills, and degree of involvement. Teachers may monitor students' progress, pinpoint areas for development, and recognize accomplishments with the help of this continuous evaluation.
b) Collecting Observational Data: Instructors observe students throughout reading sessions and record their reading selections, tactics, and actions. The aforementioned qualitative data offers significant insights into the reading preferences, strengths, and issues of students.
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c) Constructive Criticism: Teachers provide constructive criticism as needed to assist students in overcoming any obstacles or challenges they may run into while reading. This is targeted criticism that is clear, practical, and meant to encourage development.
d) Encouragement and Praise: Teachers provide students encouragement and praise in addition to constructive criticism to recognize their efforts, advancements, and accomplishments. Students that get positive feedback are more self-assured, motivated, and excited about reading.
e) Individualized Support: Based on their observations and assessment data, instructors offer individualized support tailored to each student's unique needs and learning goals. This personalized approach ensures that students receive targeted assistance and guidance to overcome challenges and maximize their reading potential.
f) Feedback Loop: Observation and remarks help teachers and students keep in constant contact and cooperation by providing a feedback loop. Students may actively participate in their learning process, establish objectives, and make educated decisions to improve their reading abilities via open discussion and reflection.
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9) Scaffolding

As students gain proficiency and confidence, teachers gradually release responsibility for reading assignments, so scaffolding students' learning. Instructors may give more one-on- one direction and assistance at first, then progressively let students assume more autonomy and accountability for their reading. A key component of the Guided Self-Selected Reading (GSSR) curriculum is scaffolding, in which teachers offer students organized guidance to help them gain confidence and reading abilities. The GSSR framework's use of scaffolding is explained in detail below:
a) Gradual Release of Responsibility: Teachers use a gradual release approach in which they provide students a lot of help and direction at first, then gradually give them more responsibility for their reading assignments. Over time, this approach enables kids to become more independent and self- reliant in their reading habits.
b) Initial help: By choosing appropriate reading materials, demonstrating efficient reading techniques, and giving clear instructions on how to interact with texts, teachers provide students with a great deal of initial help at the start of the GSSR program.
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Students who use this scaffolding feel more secure and supported as they work through the reading process.
c) One-on-One Guidance: As students study various texts and hone their reading abilities in the early phases of the program, teachers may provide additional one-on-one guidance and support. To address particular needs and obstacles, teachers might provide guided reading sessions, mini-lessons, or individual conferences.
d) Progressive Autonomy: Teachers progressively step back from providing as much help as they formerly did in order to give students greater freedom and accountability for their reading as they become more proficient and confident in their reading skills. Students now have the freedom to choose their own reading materials, study methods, and objectives thanks to this shift.
e) Continuous Monitoring and Feedback: Teachers keep a close eye on students' development during the scaffolding process and give timely feedback to help them on their learning path. Positive reinforcement for a job well done, advice on where to make developments, and inspiration to take on new tasks are all examples of feedback.
f) Flexibility and Adaptability: To accommodate students' varied requirements, the scaffolding in the GSSR curriculum is both flexible and adaptable. In order to optimize each student's
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reading progress, teachers tailor their assistance tactics based on each student's unique skills, interests, and learning preferences.
10) Flexible Instruction

Although GSSR adheres to a set curriculum, teachers are adaptable and sensitive to the changing needs and interests of their students. They ensure that every learner has a unique and fulfilling learning experience by customizing their teaching methods, resources, and assistance based on continuous assessment data and student feedback. A key component of the Guided Self-Selected Reading (GSSR) approach is flexible instruction, which enables teachers to modify their lesson plans in response to each student's unique requirements and preferences. The GSSR framework's implementation of flexible instruction is explained in full below:
a) Tailored Curriculum: Although GSSR adheres to a set curriculum with designated reading lists and learning goals, instructors are free to alter the curriculum to suit the various learning styles and requirements of their students. They could include extra readings, exercises, or methods that fit the interests, learning preferences, and skill levels of the students.
b) Responsive Teaching approaches: Instructors modify their approaches based on ongoing assessments of their students'
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development. They monitor the reading habits, comprehensive, and engagement of their students and adjust their teaching strategies to meet any difficulties or areas that require development. Students are guaranteed to get focused assistance and direction that addresses their changing requirements because to this responsiveness.
c) Resource Allocation: To enhance students' reading experiences, teachers in GSSR classes offer a range of materials. A wide range of books, e-readers, audiobooks, graphic organizers, and interactive exercises are a few examples of these materials. In order to provide access to materials that support meaningful learning experiences, teachers distribute resources depending on the interests, preferences, and ability levels of their students.
d) Personalized Support: Teachers provide students with personalized support according to their specific learning profiles. In order to meet the requirements of a variety of learners, they could give differentiated teaching, provide greater help to struggling readers, or present more difficult texts to advanced readers. Every student will receive the help and direction they require to achieve thanks to our tailored approach.
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e) Regular Evaluation and Input: Data from continuous evaluations and input from students influence flexible education in GSSR. To make judgments about their lessons, teachers often evaluate their students' reading skills, track their development, and ask for input. Teachers are able to guarantee that education stays relevant to students' needs by implementing a cyclical process of evaluation and feedback. This approach also allows teachers to make timely developments to their techniques.
Students may enhance their reading abilities, confidence, and enjoyment of reading in an empowering and effective learning environment at GSSR because it combines organized yet flexible teacher support with student choice.
e. Advantages and Disadvantages Advantages
1. Enhanced Interest and Engagement: Giving students the freedom to select the books they want to read improves their interest and engagement with the topic. Students are more likely to remember material and take an interest in reading when they are engaged in what they are reading.
2. Differentiated Instruction: Students' interests, reading levels, and learning styles may all be taken into account when designing guided self-selected reading lessons. The demands of
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a variety of learners in the classroom can be better met with this individualized approach.
3. Encourages Independence: Students are motivated to take charge of their education by choosing the books they want to read. They develop freedom and autonomy by learning to make decisions based on their interests and preferences.
4. Cultural Relevance: Students are free to choose texts that speak to their own interests, experiences, and cultural origins. This encourages diversity and makes it possible for pupils to identify with the characters in the books they read.
5. Builds Critical Thinking Skills: Students are more likely to carefully consider their reading choices and the learning objectives associated with them when they select their own books. This encourages metacognitive and critical thinking abilities.


Disadvantages:

1. Unequal Access: A significant number of pupils lack equal access to a diverse range of reading resources beyond the classroom. Students' learning experiences may be impacted by differences in the caliber and applicability of the resources they select as a result of this.
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2. Restricted Exposure: Pupils may have a tendency to choose well-known genres or subjects, which might restrict their exposure to novel concepts, viewpoints, and literary forms. In the absence of direction, kids could pass up important educational possibilities presented by a wider variety of books.
3. Difficulties for Struggling Readers: Students who experience difficulties with reading may find it challenging to choose reading materials that are appropriate for their interests and reading ability. Without assistance, they can select books that are overly difficult, which could cause them to become frustrated and demoralized.
4. Lack of Accountability: Some students may not take their reading choices seriously or may not connect with the content deeply enough to extract meaningful learning experiences if there is no organized guidance and accountability methods in place.
5. Teacher Preparation: In order to implement guided self- selected reading, teachers must put a lot of thought and effort into selecting acceptable reading materials, setting clear expectations, and supporting and encouraging students at every step of the way.
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3. Conventional Approach (Text-Based Questions)

a. Definition

According to Yanmei Liu (1349:2015) stated: “Schema is the abstract and organized knowledge structure. Access to pertinent schema in reading would greatly facilitated meaning extraction and meaning retention”. A structured, abstract knowledge structure is called a schema. The ability to retrieve and retain meaning while reading would be substantially aided by having access to pertinent schema. Within this context, "schema" describes an individual's understanding or foundation for a specific subject or idea. People who possess pertinent schema find it easier to understand the content they are reading since they can connect newly acquired knowledge to what they already know. They are more equipped to absorb and retain meaning as a result.
According to Domenic T et all (1851:2021) stated that conventional teaching approaches: “The key concepts are hierarchically ordered, with the essential items to memorize has been given top priority. The proposed representation involves necessary knowledge underlying word recognition. To prefer such over indistinguishable associative, rational opinions are provided. The proposed representation is used to explain the memory recall effects of verbal meaning”.


72







The hierarchical arrangement of important ideas is covered in this paragraph, with a focus on those that are most important to memorize first. It recommends a representation strategy that prioritizes the basic information needed for word recognition above related associative techniques. This choice is supported by reasonable viewpoints. The suggested representation is used to clarify the ways in which word meaning affects the consequences of memory recall.
Thus, from the two opinions above, it can be concluded that the conventional approach is the perspective emphasize the value of structured knowledge in enhancing understanding and retention of information across different contexts.


b. The Principle of Conventional Approach

The guiding principles or ideas that underpin conventional or widely recognized approaches to teaching or problem-solving in a certain subject or discipline are referred to as the Principle of Conventional Approach. This idea highlights how important it is to follow customs, traditions, or guidelines that have been accepted and used for a long time. It implies that there is merit in depending on tried-and-true methods that have been shown to be successful in reaching desired results. Depending on the situation, the Conventional Approach Principle may change, but it usually
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expresses a preference for consistency, stability, and familiarity in learning or problem-solving procedures.
The idea behind text-based questions is to help readers understand and interact with the literature they are reading on a deeper level. This approach highlights the value of using the text itself as the primary source of information rather than depending just on extrapolation or past knowledge. Among the fundamental ideas of text-based inquiries are:
1. Direct Textual Reference: Questions are intended to elicit responses from readers by asking them to consult specific passages in the text for the answers.
2. Stimulating Deep Understanding: Questions are meant to make readers think more deeply and examine, assess, and ponder the information that is offered in the book.
3. Analytical Skill Development: By requiring readers to recognize, summarize, and make connections between the material offered in the text, questions aid in the development of readers' analytical abilities.
4. Encouraging Critical Thinking: Questions are meant to make readers reflect critically by asking them to consider, contrast, and compare different parts of the material they are currently reading.
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5. Encouraging Evidence-Based Learning: Readers are assisted in developing compelling arguments based on the material presented in the text by using questions to direct them in their search for evidence in the text to support their replies.


c. Design

In order to guarantee that text-based questions effectively foster deep understanding and engagement with the content, a number of criteria are carefully considered during the design process. Here are a few crucial elements of the layout:
1. Alignment with Learning Objectives: Specific learning objectives or goals should be the basis for text-based question design. They ought to focus on the main ideas, abilities, or proficiencies that readers of the work are supposed to acquire.
2. Text Selection: It's important to choose the right text. It should be pertinent to the learning objectives and suitably difficult for the target audience. There should be lots of opportunity for synthesis, interpretation, and analysis throughout the text.
3. Question Types: Literal, inferential, and evaluative questions are just a few of the questions that can be included in text- based inquiries. While inferential questions ask students to draw conclusions or make assumptions based on implicit information, literal questions concentrate on extracting explicit


75







information from the text. Students are prompted to critically assess the material or form opinions on its substance using evaluative questions.
4. Progression of Difficulty: The degree of intricacy and difficulty of text-based questions can vary. To help students build on their understanding and progressively enhance their grasp of the material, the questions should be arranged in a progression from basic to more sophisticated.
5. Open-Ended Nature: To promote critical thinking and interpretation, certain text-based questions should be open- ended, even when others may have obvious solutions based on the text. Students are encouraged to express their comprehensive, offer proof from the text to back up their claims, and ponder more deeply when they are asked open- ended questions.
6. Encouraging Deep Analysis: Text-based questions should be written in a way that encourages students to think and conduct in-depth analysis. Students should be encouraged by questions to examine other viewpoints, delve into underlying themes or motifs, and make connections between the text and larger settings or practical applications.
7. Lastly, chances for feedback and reflection: should be incorporated into the design of text-based inquiries. In order to
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assist students understand one other better, reinforce what they have learned, and direct future research, teachers might offer comments on their replies. Students should also be encouraged to think back on their answers and the learning process in order to pinpoint areas that need work and create objectives for their future reading comprehensive.


d. Procedure

To guarantee that text-based questions are successfully included into the educational process and aid in significant text comprehensive, a number of actions must be taken in the implementation process. This is the standard protocol:
1. Preparation and Text Selection: Start by choosing a text that fits the kids' reading levels, interests, and learning objectives. Make sure there are lots of chances for interpretation, inference, and analysis in the text. Assemble any additional resources or materials need to aid in the reading exercise.
2. Introduction and Context Setting: Give the students an overview of the book by giving them the prior knowledge or context they need to improve their comprehensive. Examine important terms or ideas in brief and talk about the significance or goal of reading the material.


77







3. Reading: Depending on the needs of the teacher and the dynamics of the classroom, assign readings to the students either individually or in small groups. Promote the use of active reading techniques including making notes, underlining important parts, and annotating the material.
4. After students have finished reading, pose text-based questions to help them understand and analyze the material. Literal, inferential, and evaluative inquiries should all be included in the spectrum of cognitive abilities covered by the questions. Urge pupils to cite the text again to bolster their answers.
5. Discussion and Response: Encourage students to contribute their answers to the text-based questions during a class discussion or small-group project. Urge pupils to respectfully discuss ideas with one another, provide justification for their positions, and identify relevant passages from the book.
6. Extension Activities: Give students the chance to participate in activities that go beyond the text to further their comprehensive and foster critical thinking. This might be further reading assignments, writing assignments, art projects, or text-related multimedia presentations.
7. Evaluation and Remarks: Use a variety of formative and summative evaluation tools to evaluate students' understanding and critical thinking abilities. Give students constructive
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criticism on their text-based question answers, emphasizing their strong points and potential areas for development.
8. Conclusion and Reflection: After the exercise, have a reflection period when students can discuss their own growth areas, the text's insights, and their learning experiences. Highlight the main conclusions from the conversation and reaffirm how the book relates to more general learning objectives.


e. Advantage and Disadventage Advantages:
1. Improves Comprehensive: content-based questions push students to interact closely with the content, which improves their knowledge and comprehensive of the subject matter.
2. Encourages Critical Thinking: Text-based questions help students develop their critical thinking abilities by asking them to assess, consider, and evaluate the content they have read.


3. Text-based questions encourage students to discover evidence from the text to support their responses, which strengthens the significance of textual evidence and supports the idea of evidence-based learning.
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4. Promotes Active Reading: Rather of having students passively absorb information, text-based questions encourage them to actively read and engage with the content.
5. Differentiated education: By customizing text-based questions to each student's unique requirements and skill level, teachers may offer possibilities for education that is more focused and focused.


Disadventages:

1. Time-consuming: Teachers may find it difficult to design and administer successful text-based questions, particularly when they aim to cover a range of cognitive difficulty levels.
2. Overemphasis on Literal understanding: Students may not acquire higher-order thinking abilities if text-based inquiries are largely focused on literal understanding (e.g., memorizing facts or details from the book).
3. Limited Transferability: Students' learning may be limited if they find it difficult to apply the abilities they have learned through text-based questioning to other subject areas or real- world situations.
4. Possibility of Surface-Level Engagement: Some students may treat text-based questions more like a chore to be completed
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than as a chance to interact deeply with the book, which might result in surface-level answers.
5. Barriers related to language and accessibility: Students who are struggling with reading or who are English language learners may find it challenging to understand text-based inquiries, especially if the questions are not properly scaffolded or customized to meet their requirements.

4. Motivation

Motivation is the energy that propels someone to accomplish particular, specified goals, whether it comes from within or outside of them. Put differently, motivation can be understood as the mental drive towards persons or people as members of a community (Sumantri, 2015:375). Motivated students take the initiative and responsibility for their own learning, setting objectives, tracking their progress, and using successful learning practices. They have a growth mentality, perceiving problems as chances for development and seeing effort as a means to mastery. According to Arianti (2018:125) stated:
“Motivation is a psychological condition that drives someone to do something. There are three main components in motivation: needs, drives, and goals. Needs arise when an individual feels an imbalance between what
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they have and what they expect. Meanwhile, drives are the mental force to engage in activities in order to fulfill expectations. Drives are mental forces oriented towards fulfilling expectations or achieving goals, and goals are what an individual aims to achieve. These goals will direct behavior, in this case, behavior towards learning”.
According to Widayat (2015:1) stated : “The Motivation Theory is formulated as drives, whether caused by internal or external factors, to achieve specific goals in order to fulfill/satisfy a need”. He also added on his saying (2015:2) “Motivation can be interpreted as the actualization of the inherent strength within an individual that can activate and direct behavior, which is the manifestation of the integrated interaction between motives and needs with the observed situation and can function to achieve the individual's desired goals, occurring in a dynamic process”.
According to Lase (2016:13) stated :“Motivation is everything that drives someone to act and do something in order to achieve specific goals. Motivation is the entire driving force within students that initiates learning activities, ensures the continuity of learning activities, and provides direction to learning activities, so that the desired goals of the students are achieved”.
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Thus, it can be concluded that motivation refers to the intrinsic or extrinsic force that drives people toward particular objectives. Setting goals, exercising initiative, and utilizing efficient learning techniques are all part of it. Motivated people look at obstacles as chances to learn and work hard to become experts. Together, needs, urges, and objectives make up motivation, which, especially in educational settings, directs behavior toward desired results. Motivation is critical in molding students' involvement and understanding in the learning process, especially when it comes to reading. Intrinsically motivated students are driven by a real desire to learn, which fuels their active involvement, profound knowledge, and self-regulated learning habits. As educators, we must promote and nurture intrinsic motivation in our students, instilling a love of learning that extends beyond the classroom and paves the path for lifelong intellectual growth and pleasure.



a.1) Factors Affecting Motivation

According to Triono, et all (2021) Motivation is influenced by two variables: intrinsic factors, which come from an employee's inner self and spur them on to success. Achievement, acknowledgment,  the  growth  of  one's  own  potential,  and
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accountability are examples of intrinsic factors. The variables that originate from outside the person are known as extrinsic factors (Triono et al., 2021)
According to Damaianti (2021) One alternative learning strategy to improve motivation in a self-directed learning environment is self- regulated learning. Self-regulated learning is crucial for increasing students' academic motivation, according to study results. Students that are able to control their learning process also become masters of it. Motivation, metacognitive techniques, and cognitive strategies are the three basic pillars of self-regulated learning. Persistence is a crucial component that needs to be considered in order for the process of improving reading motivation to be successful.
Lestari et al., (2021) said, that “At SDN Sawohan 1 Buduran Sidoarjo, the factors impeding students' early reading difficulties include cognitive, physiological, environmental (including parental) and psychological variables.


B. [bookmark: _TOC_250012]Relevant Study

1. Title: Self-Selected Reading: A School Development Plan Authors: Langton Elizabeth
Publication Year: 2022
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Summary: Research indicates that school-aged children today are less motivated to read for fun than in previous generations, opting instead to indulge in digital media and online gaming. Studies also demonstrate that small amounts of free reading without follow-up assessments have linguistic, academic, and socio-emotional benefits. This school development plan was driven by the developer’s success with guided self-selected reading (GSSR) and self-selected reading (SSR) in her classroom and a desire to assist other educators in the process of creating their own programs to optimize language acquisition, build enthusiasm for reading, and guide students to become autonomous readers (Langton, 2022).


2. Title: Story-Listening and Guided Self-Selected Reading: Short- Term Results from Indonesia
Author: Smith Ken, Beniko Mason, Stephen Krashen Publication 2021
Summary: The study considered how much input students received in-class in the form of SL and GSSR, input through GSSR outside of class, as well as efficiency rates. We concluded that substantial language acquisition occurs in a short-term course when optimal input is provided (Smith, Mason and Krashen, 2021).


3. Title	:	Guided SSR before Self-Selected Reading
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Author : Beniko Mason Publication: 2019
Summary: The conclusion is that the Guided Self-Selected Reading program has proven effective in guiding students from the easiest graded readers to more complex authentic English books within two years. Although some teachers have concerns about the difficulty of getting students to read 100 pages or more per week, this approach has been shown to be better than direct teaching, which makes students feel uncomfortable and dislike reading in English even more. Through this approach, teachers can help build students' confidence by providing them with interesting books that match their reading abilities, thus transforming them into voluntary readers who enjoy the reading process.


5. Title	: Students’ Perception of Sustained Silent Reading(SSR) on Reading Comprehensive in MTSSN 1 Abang.
Author	: Ni Made Kristin Natalia, Ni Luh Putu Eka Sulistia Dewi and Ni Putu Astiti Pratiwi.
Publication	2021
Summary : Based on the result of the study, the student's perception of using SSR to enhance students’reading comprehensive in MTSSN 1 Abang showed very positive qualifications, which implies that SSR is helpful to improve students’ reading comprehensive. Thus, Sustained
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Silent Reading strategy is suggested to be implemented at the Junior High School level because it can help the students practice and improve their concentration. It also helps develop students’ understanding of the text and being good readers.


6. Title	: EFL Students’ Responses on the Implementation of Extensive Reading Program to Build Love of Reading in English. Author	: Erna Iftanti & Arina Shofiya
Publication : 2018

Summary : This present study reveals two main points. Firstly, most of the EFL students claim that Guided ER Program done both inside and outside the classroom setting can establish their awareness of the importance of reading and nurture good habits of reading in English, in addition to strengthen good habits in reading both Indonesian and English readers and contribute to the establishment of “online reading”. However, it does not significantly work for reluctant (moody and lazy) EFL students. In accordance to this research finding, it is suggested to conduct further study to find a way of motivating the EFL students to abolish their laziness and mood because these are two great constraints of changing bad habit to good habit of reading in English specifically.
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7. Title  : Guided Self-Selected Reading: A Steady Path to Independent Reading
Author : Beniko Mason and Ken Smith Publication : 2021
Summary : The GSSR program is based on the Reading Hypothesis, a subhypothesis of the Comprehensive (Input) Hypothesis. The Reading Hypothesis claims that vocabulary and other aspects of language are acquired through the comprehensive of texts, made possible due to context. GSSR neither deliberately teaches vocabulary nor the rules of the language via direct instruction. Instead, it relies on compelling, comprehensible, rich input through the reading of many stories. A major role of a GSSR teacher is to help students find reading that is compelling; material usually in the form of books, that are, as mentioned earlier, so interesting that the reader, in a sense, “forgets” that he or she is reading in another language. The best way to make sure that this happens is to encourage self-selected reading. Some additional explanation of self-selected reading is helpful. The teacher does not simply turn the students loose in the library but helps them develop the competence to select their own reading material (Mason, 2019). It involves the collection of suitable books for each level, Story- Listening instruction done in class that provides aural input, and individual guidance to match students with suitable books for maintaining interest in reading. Substantial gains have been observed
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from input (reading) alone when students receive abundant, optimal input. GSSR attempts to facilitate the journey on the path to independent reading.


8. Title: Effect of Teaching Reading Strategies on the Students’ Reading Comprehensive
Author: Shakoor MA, Muhammad I K, dan Muhammad I M. Publication: 2019
Summary: The sample consisted of 60 higher secondary school students of a private girls' college in Mansehra, Pakistan. Findings indicate that teaching reading strategies have a positive impact on the reading comprehensive of students at the higher secondary level. The study has important implications for teachers, students, curriculum planners, policymakers in the field of education and school leaders.
9. Title  : Self-Selected Reading and TOEIC Performance: Evidence from Case Histories
Author : Beniko Mason and Stephen Krashen Publication : 2017
Summary : Case histories are real science, as long as we do enough of them and pay attention to crucial characteristics of our subjects' experiences. The case studies presented here provide confirmation of central hypotheses in language acquisition and have interesting practical implications.
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10. Title  : Extensive Reading in Improving Reading Motivation: A Students’ Perspective
Author : Permatasari and Wienanda Publication : 2023
Summary : Extensive reading experiences and structured reading proggrams can significantly enhance students' reading motivation, efficacy,and engagement in reading activities. The evidence provided in this discussion aligns with previous research, indicating that when students are exposed to reading materials that are engaging, relevant to their interests, and offered in a structured program, they are more likely to develop a love for reading, which can lead to improved academic and personal growth. By providing students with a wide range of reading materials and activities to choose from, increasing the likelihood of finding material that resonates with their interests, teachers can help cultivate a love of reading in their students



C. [bookmark: _TOC_250011]Conceptual Framework

According to Javorčíková et.al (2021:26) stated :“The critical thinking framework, which is based on best theories and practices certified by the researchers and specialists in this field, is suitable for any discipline and teaching in the field of humanities”. The critical thinking framework is useful in humanities education and may be applied to other fields. It has
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been validated by prominent scholars and experts in the area. With its foundation in accepted theories and methods, this framework gives students the tools they need to analyze, assess, and synthesize data in a variety of settings
Reading comprehensive is an important ability that serves as the foundation for effective learning and intellectual growth in student. Understanding texts enables students to not only absorb knowledge, but also evaluate, interpret, and link previously taught concepts. In this writing, we will look at the importance of reading comprehensive in the context of learning and students' intellectual development. First and foremost, reading comprehensive serves as a firm basis for the learning process
According to Mpofu and Mavambe (2023:352) in their research Teachers’ Self-Reported Instructional Practices for Reading Comprehensive Instruction to Non-Readers stated :
"The participants recommended reading aloud, the phonic method, prediction, summarisation and skimming and scanning as traditional strategies for teaching reading comprehensive to non- readers. Most importantly, they strongly believed that teachers’ beliefs and expertise enabled them to reflect on their teaching, identifying texts and pedagogical activities that were in line with non-readers’ level of literacy development. Above all, appropriate teaching strategies that incorporate schema theory, reflective practice, and teachers’ expertise, work collectively in improving non-readers’ competency in reading comprehensive”.

Based on this research, reading comprehensive helps children strengthen their literacy abilities overall. Students learn new vocabulary
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and linguistic structures by reading and comprehending a variety of books on a regular basis. This improves their capacity to communicate effectively, both vocally and in writing, which is a necessary skill in many facets of life.
According to Permatasari and Wienanda (2023:229) in their research Extensive Reading in Improving Reading Motivation: A Students’ Perspective stated:
“Extensive reading experiences and structured reading proggrams can significantly enhance students' reading motivation, efficacy,and engagement in reading activities. The evidence provided in this discussion aligns with previous research, indicating that when students are exposed to reading materials that are engaging, relevant to their interests, and offered in a structured program, they are more likely to develop a love for reading, which can lead to improved academic and personal growth. By providing students with a wide range of reading materials and activities to choose from, increasing the likelihood of finding material that resonates with their interests, teachers can help cultivate a love of reading in their students”.

Based on this research we know that students' motivation, effectiveness, and engagement in reading are greatly increased by extensive reading experiences and organized programs. Students develop a love of reading and achieve both academic and personal progress when they are exposed to interesting materials that are in line with their interests within a disesasciplined framework. Having a large selection of resources makes it more likely that students will discover something they can relate to, which promotes active reading. The development of a love of reading
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through organized programs enhances kids' academic performance and personal growth in the long run.
Another study that aligns with the concept of extensive reading found an exceptionally effective and worthy approach that does not impose pressure or burden on readers, even in challenging situations. This is due to the voluntary selection of graded reading materials, ranging from easy to difficult, based on each student's language proficiency (Al- Hamoud & Schmitt, 2009). Furthermore, in line with this, it has been found that reading for pleasure and voluntarily is six times faster than direct instruction programs in enhancing vocabulary growth and other skills such as writing and speaking fluently (McQuillan, 2020).
Furthermore, some instructors use a blend of guided and self- selected reading to enjoy the benefits of both methods. In this hybrid method, teachers use guided reading sessions to give targeted teaching and assistance, while simultaneously giving time for self-selected reading activities in which students choose their own reading materials. This balanced approach builds on the benefits of each technique while responding to individuals' specific requirements and preferences. It promotes a comprehensive approach to reading education, covering both the instructional and motivating components of reading comprehensive.
According to Mason (2019:448) “During this pre-instructional approach stage, books are selected beforehand by the teacher. She also added that based on experience, many students are unsure which books to
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choose and at what level when first introduced to this reading instruction program, so they require guidance and advice. At its foundation, GSSR promotes student empowerment by allowing them to select reading materials based on their unique interests and levels of skill. This autonomy instills in kids a sense of ownership and passion for their reading experiences. However, what distinguishes GSSR is the teacher's critical role in offering direction and assistance throughout the process. The symbiotic link between student autonomy and teacher direction is the foundation of GSSR.

According to expert explanation above, conseptual framework of this research is look like figure 3 below:

Figure 3 :Conseptual Framework
Lower condition of reading comprehensive of MTSSS WASHLIYANI
Medan Labuhan students

Research treatment with Instructional Approaches and Motivation (GSSR)


Student’s Reading Comprehensive Increases




D. Research Hypothesis

According to the explanation above, the hypothesis of this research are:
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H1: GSSR method is better then conventional method to improve student reading comprehensive
H2: Reading Comprehensive development of Student with high motivation is better than reading comprehensive development of student with low motivation
H3: GSSR and motivation efeective enough to improve students' reading comprehensive
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