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ABSTRACT

This study aims to examine the development of students’ expository writing skills through the implementation of the Project-Based Learning (PjBL) method for Grade 10 Broadcasting students at SMK Swasta Dwi Tunggal in the 2024/2025 academic year. The background of this research is the low writing ability of students in composing expository texts, as reflected in the results of English daily tests, where only 9 out of 32 students achieved the Minimum Mastery Criterion (KKM) of 75, while the remaining students scored below the standard with a class average of 68. This research applied the Research and Development (R&D) method, referring to the Borg and Gall model. The research subjects consisted of 16 Grade 10 Broadcasting students. Data collection techniques included interviews, pre-tests, and post-tests. Data were analyzed using the N-Gain test and paired sample t-test. The results showed that the average pre-test score of 65.1 increased to 86.3 in the post-test. The average N-Gain score was 0.657, categorized as medium, with 12 students in the medium category and 4 students in the high category. The paired sample t-test showed a significance value of 0.000 (< 0.05), indicating that PjBL had a significant effect on improving students' expository writing skills. Furthermore, analysis of students' writing samples showed improvements in content development, text organization, language use, and writing mechanics. Students’ perceptions of PjBL-based learning were also very positive, with 86% stating that learning became more interesting, easier to understand, and relevant to their field of expertise. This study recommends Project-Based Learning as an effective pedagogical approach in teaching writing skills, particularly in vocational education.
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[bookmark: _Toc201558298]1.1 	Background of the Problem
21st-century education emphasizes the importance of students possessing critical and creative thinking skills while effectively communicating ideas through various forms of writing. One essential text type in education, particularly at the Vocational High School (SMK) level, is expository text. Expository texts serve to convey information systematically and logically, aiming to provide readers with a thorough understanding of a topic. In the context of vocational education, the ability to write expository texts is especially relevant for students in the Broadcasting expertise program, where they are expected to produce engaging and accurate informative content for various media platforms. However, the skill of writing expository texts among vocational students requires further enhancement to meet the demands of the creative industry.
According to Nunan (2023), expository text is characterized by its objective presentation of information through an organized structure, such as a thesis statement, supporting arguments, and conclusions. This type of text requires writers to present factual data and elaborate ideas that deepen the reader's understanding. For Broadcasting students, the ability to deliver precise and comprehensible information is crucial to success in the field, as broadcasting fundamentally relies on clarity and accuracy in content delivery.




Learning methods play a crucial role in developing students' writing skills, and one particularly effective model is Project-Based Learning (PjBL). PjBL 
1

emphasizes student-centered learning through real-world projects that address authentic problems. Krajcik (2022) highlights that PjBL encourages students to engage actively by identifying issues, designing solutions, and producing tangible outcomes applicable to everyday life. Beyond fostering cognitive skills, PjBL also nurtures social skills, including collaboration, communication, and time management.
In the context of expository text writing, implementing PjBL can significantly enhance broadcasting students' literacy skills while equipping them with competencies relevant to the media industry. Through PjBL projects tailored to the Broadcasting program, students are motivated to explore diverse topics, gather accurate information, and compose compelling expository texts. As noted by Thomas (2024), project-based models enhance student engagement, as learners feel more connected to real-world applications of their work.
At SMK Swasta Dwi Tunggal, the integration of PjBL into the curriculum for 10th-grade Broadcasting students aims to unlock their potential in writing expository texts. This model not only introduces students to effective text composition techniques but also connects their learning to professional contexts, such as crafting news scripts, journalistic articles, and digital content. By working on projects that mimic real-life industry scenarios, students gain a deeper appreciation of their craft while improving their technical skills.
Initial observations indicate that 10th-grade broadcasting students at SMK Swasta Dwi Tunggal face challenges in mastering expository text writing daily test results in English class showed that only 9 out of 32 students achieved the Minimum Passing Criteria (KKM) of 75, while 23 other students scored below the threshold. The average class score was only 68, reflecting the need to improve this competency. 
Several issues contribute to this performance gap, including difficulties in idea development, limited understanding of expository text structures, and insufficient skills in constructing logical and systematic arguments. Additionally, students often lack motivation to write, perceiving writing tasks as monotonous and uninspiring. Traditional teacher-centered methods, combined with limited innovative models, exacerbate this issue, resulting in suboptimal learning outcomes.
PjBL provides a solution to these challenges by offering a dynamic and engaging learning environment. Through this method, students actively participate in creating real-world projects, such as producing news reports or feature articles. These projects not only align with the Broadcasting curriculum but also mirror industry standards, preparing students for future professional endeavors.
Harmer (2023) underscores that PjBL facilitates a deeper understanding of complex concepts by enabling students to apply their knowledge in practical contexts. In writing instruction, PjBL helps students develop critical thinking, analyze information, and organize their thoughts systematically. This hands-on model also encourages students to seek information from various sources and effectively present their findings in well-structured expository texts.
One of the core problems identified in this research is the low proficiency of 10th-grade Broadcasting students in writing expository texts. The students exhibited difficulties in organizing their ideas logically, using appropriate text structures, and maintaining coherence throughout their writing. These issues were reflected in their low daily test scores, with most students scoring below the minimum competency standard. Moreover, the lack of engaging learning worksheet and conventional, teacher-centered teaching methods have led to reduced student motivation and limited opportunities for active participation. Students rarely encounter authentic writing tasks that are directly connected to the broadcasting field, resulting in a disconnection between their learning experience and the real-world demands of their future profession.
To respond to these challenges, the research involved the design and implementation of a student worksheet (LKPD) based on the Project-Based Learning (PjBL) model. The LKPD was structured to guide students through each stage of producing an expository text, from identifying relevant topics in the broadcasting domain, gathering information, organizing ideas, drafting content, to presenting their final work. The PjBL-based LKPD encouraged students to work collaboratively on authentic projects, such as writing news scripts or media articles, which reflect real tasks in the broadcasting industry. This product not only supported the development of students’ writing skills but also promoted critical thinking, creativity, and collaboration. By integrating practical, project-oriented activities into the LKPD, the research aimed to create a learning experience that is meaningful, engaging, and aligned with vocational learning goals.
Broadcasting students must master expository writing, as it underpins their ability to create informative content for diverse media outlets, including radio, television, and digital platforms. By adopting PjBL, teachers can simulate industry-relevant tasks, such as scripting for broadcast programs or drafting journalistic pieces, enabling students to hone their writing and analytical skills while fostering creativity.
Incorporating PjBL into the 10th-grade Broadcasting curriculum at SMK Swasta Dwi Tunggal seeks to address specific learning challenges. The method empowers students to work collaboratively on meaningful projects, enhancing their motivation and engagement. Students experience a sense of ownership over their learning, as they see their work's practical value in real-world applications.
The impact of PjBL extends beyond academic achievements, as it also builds essential soft skills such as teamwork, communication, and time management. By engaging in projects relevant to the Broadcasting field, students can better appreciate the practical importance of their education, which, in turn, boosts their confidence and preparedness for future careers.
The development of expository text writing skills through PjBL offers a transformative model to address the learning needs of 10th-grade Broadcasting students at SMK Swasta Dwi Tunggal. By connecting classroom learning to real-world applications, PjBL not only enhances students' technical writing abilities but also equips them with the critical and creative skills needed for the media industry. This research underscores the importance of innovative teaching methods in vocational education, emphasizing the role of PjBL in preparing students for success in both academic and professional settings.
From the research above, the researcher wrote a research entitled the title: "Developing Students' Expository Text Through Project-Based Learning For Grade 10 Broadcasting Students At SMK Swasta Dwi Tunggal 2024/2025"
[bookmark: _Toc201558299]1.2 	The Identification of the Problem
Based on the background of the research, the problems are identified as follows:
1) Students have difficulty in composing logical and systematic expository texts.
2) Students' motivation in writing expository texts is still low due to less interesting learning methods.
3) Most students have not achieved the Minimum Completion Criteria (KKM) score in the competency of writing expository texts.
4) The learning model used by teachers is still centered on the teacher, so that students are less active in the learning process.
5) Students have difficulty connecting writing skills to the context of the world of work in broadcasting. .
[bookmark: _Toc201558300]1.3 	The Limitation of the Problem
In this research, it is very important to limit the problem of this research. This research focuses on the development of students' expository text writing skills through the application of Project-Based Learning (PjBL).

[bookmark: _Toc201558301]1.4 	The Formulation of the Problem
The formulation of the research is identified as follows :
1) How is the application of the Project-Based Learning (PjBL) method in developing the expository text writing skills of 10th grade students in the Broadcasting program at Dwi Tunggal Swasta Vocational School?
2) How are students' learning outcomes in writing expository texts after using the Project-Based Learning (PjBL) model ?
[bookmark: _Toc201558302]1.5 	The Objective of the Research
Based on the formulation of the problem, the objective of this research as follows:
1) To find out how the Project-Based Learning (PjBL) method is applied in developing the expository text writing skills of 10th grade students in the Broadcasting program at Dwi Tunggal Swasta Vocational School
2) To know the students' learning outcomes in writing expository texts after using the Project-Based Learning (PjBL) model
[bookmark: _Toc201558303]1.6 	The Significance of the Research
This research aims to develop students' expository text writing skills through the Project-Based Learning (PjBL) method. It is hoped that the results of this research can provide useful contributions to the world of education, especially in improving students' writing skills.
1) Theoretically
This research is expected to provide the following benefits:
a. For students, this research can motivate them to improve their ability to write expository texts and make them more interested in the process of learning to write.
b. For teachers, this research can be an alternative effective learning method in overcoming students' difficulties in writing expository texts, especially with a model that is more contextual and relevant to the world of work.
c. For researchers, the results of this research are expected to be additional useful knowledge and provide new insights in developing further research in the field of education.
2) Practically
Practically, this research is expected to provide a positive contribution for English language teachers in the process of learning to write expository texts. The application of Project-Based Learning (PjBL) will encourage teachers to create a more interactive, creative, and relevant learning atmosphere to the needs of students in the digital era. In addition, this research can also provide input to schools to develop innovative learning methods that are in accordance with the development of the world of work, especially in the field of broadcasting.
a. For English teachers, this research can serve as a practical guide in implementing Project-Based Learning strategies that not only improve students' writing skills but also enhance their engagement through real-world tasks.
b. For schools and education practitioners, the findings can inform decisions related to curriculum design and classroom strategies that align with industry demands, particularly in communication and media sectors.
c. For students, the practical implementation of this model may foster greater autonomy, creativity, and collaboration in the learning process, thereby preparing them to face the challenges of the professional world.
[bookmark: _Toc201558304]1.7 	Basic Assumptions
Basic assumptions are the starting point of thinking that is considered correct, but needs to be proven through research related to the problem raised. The basic assumptions in this research are as follows:
1) Students' ability to write expository texts will improve if students are more actively involved in project-based learning that is relevant to everyday life and the world of work in the broadcasting field.
2) The application of the Project-Based Learning (PjBL) method will help students to be more motivated in writing expository texts because students are given the freedom to develop ideas creatively and regularly according to the needs of the project being worked on.
2


9

3) Students in the Broadcasting expertise program will find it easier to understand how to compose informative and logical expository texts if they are involved in projects based on real practices in the field of broadcasting.



[bookmark: _Toc201558305]CHAPTER II
[bookmark: _Toc201558306]REVIEW OF LITERATURE

[bookmark: _Toc201558307]2.1 	Theoretical Framework
[bookmark: _Toc201558308]2.1.1 	Project Based Learning ( PjBL )
2.1.1.1 	Definition Project Based Learning (PjBL)
The industrial practice learning strategy basically  discusses basic learning strategies. This means that the strategy only discusses how to teach basic vocational skills. So, the strategy has not discussed how to teach complex skills.
According to Nayono, et al., (2013:341) PjBL is an innovative learning that emphasizes contextual learning through complex activities. Project Based Learning (PjBL) is a learning designed for complex problems in which students conduct investigations to understand them, emphasizing learning with long activities, tasks given to students are multidisciplinary, product-oriented. Dermawan, et al., (2008:30) in Nayono, et al., (2013:341-342) explain that PjBL is a systematic learning method, which involves students in learning knowledge and skills through a long and structured inquiry process towards authentic and complex questions and tasks and products that are designed very carefully. Meanwhile, according to Mulyadi, (2015:387-388) argues that the PjBL model is a learning model that provides teachers with the opportunity to manage classroom learning by involving project work. Project work contains complex tasks based on problems given to students as an initial step in collecting and integrating new knowledge based on their experiences in real activities, and requires students to carry out design activities, carry out investigation/investigation activities, solve problems, make decisions, provide opportunities for students to work independently or in groups. The final result of the project work is a product which includes written reports, presentations or recommendations.
The project-based learning approach is supported by constructivist learning theory. According to Nayono, et al., (2013:342) Constructivism is a widely supported learning theory that  rests on the idea that students construct their own knowledge within the context of their own experiences. Having the opportunity to express ideas, listen to the ideas of others, and reflect on one's own ideas in the ideas of others is a form of individual empowerment experience.
PjBL means project-based learning. A comprehensive definition of PjBL according to The Foundation (2005) in Bender (2012:17-20) is as follows: 
1. Project Based Learning is curriculum fueled and  standards based. Project Based Learning is a learning approach that requires content standards and competency standards in its curriculum. Through PjBL, the inquiry process begins by raising a guiding question and guiding students in a collaborative project that integrates various subjects (worksheet) in the curriculum, 
2. Project Based Learning asks a question or poses a problem that each student can answer. PjBL is a learning model that requires teachers and /or students to develop guiding questions (a guiding question). Given that each student has a different learning style, PjBL provides opportunities for students to explore content (material) using various methods that are meaningful to them, and to conduct experiments collaboratively, 
3. Project Based Learning asks students to investigate issues and topics addressing real world problems while integrating subjects across the curriculum. PjBL is a learning approach that makes students create bridges that connect various subject worksheet. Through this path, students can see knowledge holistically. More than that, PjBL is an in-depth investigation of a real-world topic, this will be valuable for the attention and efforts of students, 
4. Project Based Learning is a method that fosters abstract, intellectual tasks to explore complex issues. PjBL is a learning approach that focuses on understanding. Students explore, assess, interpret, and synthesize information in a meaningful way.
[bookmark: bookmark2][bookmark: _Toc188444642][bookmark: _Toc198189718][bookmark: _Toc201558309]2.1.1.2	 Project Based Learning Model Syntax
Ika (2015:44) in Fitria (2017:22-23) there is a syntax that must be followed, the syntax of project-based learning is as follows.
1) Pre-project : At this stage the teacher designs the project description, 
lays the project's foundation, prepares media and various learning resources, and prepares learning conditions.
2) Phase 1 : Identifying problems, at this stage, students observe certain objects. Based on the results of these observations, students identify problems and formulate problems in the form of questions.
3) Phase 2 : Creating a design and project implementation schedule. At 
this stage, students begin to design the project collaboratively. The design also includes scheduling and other preparations.
4) Phase 3 : Conducting research. At this stage, students conduct initial research as a basic model of the product to be developed.
5) Phase 4 : Drafting. At this stage, students begin to create initial products according to the plan and results of their research.
6) Phase 5 : Measuring, assessing, and improving the product. This activity is done by asking for opinions or criticism from other group members or teachers.
7) Phase 6 : Finalization and publication of the product. This stage is the 
last stage in the implementation of the project, the finalized product must be published.
8) Post-project : At this stage the teacher provides assessment, reinforcement, input, suggestions and improvements to the products that have been produced by students.
Based on the description above, it can be concluded that: 1) The 
project based learning model begins with essential questions, namely questions that can assign students to carry out an activity, take topics that are in accordance with real world reality and begin with an in-depth investigation and the topics raised are relevant to students ; 2) Planning is carried out collaboratively between teachers and students. Students are expected to feel "ownership" of the project. Planning contains rules of the game, selection of activities that can support project completion; 3) Teachers and students collaboratively prepare a schedule of activities in completing the project. Activities on this stage includes: (1) Creating a timeline to complete the project, (2) creating a deadline for completing the project, (3) bringing students to plan new methods, (4) guiding students when they create methods that are not related to the project, and (5) asking students to provide an explanation (reason) for choosing a method; 4) teachers are responsible for monitoring student activities while completing the project; 5) assessments are carried out to help teachers measure the achievement of standards, provide feedback on the level of understanding that students have achieved, and help teachers in developing the next learning strategy; 6) teachers and students reflect on the activities and results of the project that has been carried out. The reflection process is carried out both individually and in groups. At this stage, students are asked to express their feelings and experiences while completing the project. Teachers and students develop discussions in order to improve performance during the learning process, so that in the end a new finding (new inquiry) is found to answer the problems raised in the first stage of learning.
Wena (2011:108), summarizes the steps learning in PjBL is divided into 3 stages of learning, namely: the learning stage project learning planning, learning implementation stage project, and the project learning evaluation stage which is the last stage of the PjBL learning methods. These three stages are one a mutually supportive and interconnected unit, in an effort to achieve optimal project learning objectives. The following are the stages of learning steps in PjBL and are described below.
a. [bookmark: bookmark4][bookmark: _Toc188444072][bookmark: _Toc188444643][bookmark: _Toc198189719][bookmark: _Toc201558310]Planning
Planning is basically the same as the general learning planning stage. The learning planning stage is a very important stage in every learning process. It is said to be important because this planning stage greatly affects the quality of learning outcomes. In addition, this planning stage will provide demands on how the learning implementation process must be carried out. In the learning process using project-based learning strategies, this planning stage greatly affects the learning implementation process. Moreover, to work on complex learning projects, the planning stage must be designed systematically so that the implementation of learning can run optimally.
Considering that project-based learning strategy planning must 
be arranged systematically so that the learning process can run optimally, the planning steps are designed as in Figure 1.Design Stage
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Figure 1. Steps in the Project Based 
Learning Planning Stage.
Based on Figure 1, the planning stage consists of 6 main steps, these steps are described as follows.
1) Formulating Learning or Project Objectives, considering that project-based vocational practice learning is more complex, each part of the project must have clear learning objectives formulated.
2) Analyzing Student Characteristics, in vocational practice learning using project-based learning strategies, analysis of student characteristics is more emphasized on student grouping efforts. To group students into groups of types of work in the project, students' abilities and skills must be seen. The grouping aims to group the suitability of students' interests and skills with the work they do.
3) Formulating Learning Strategies, after the learning objectives and student characteristics are formulated, the next step is to formulate the learning strategies that will be used. The important thing to note in this formulation is to determine the learning strategy that is suitable for practice with the project strategy. Thus, the organization strategy, delivery strategy, and learning management strategy must be designed in such a way as to suit each type of work in the project to be worked on.
4) Make a Worksheet, considering that in practice using this project strategy the work item being done is very complex, such as building a building, a detailed worksheet does not need to be made. However, what needs to be made is a comprehensive project drawing and detailed drawings that are considered necessary and important. This needs to be done so that students know clearly and concretely the forms of work that will be done.
5) Designing Learning Resource Needs, usually in project-based vocational practice students are often faced with real projects so that learning resources must be provided according to needs. With the completeness of worksheet and tools, students' project work will be able to run well. Finally, students will be able to feel various overall type of work experience.
6) Designing Evaluation Tools, in designing evaluation tools in the project learning process must be done completely. In the sense that the evaluation tool must be able to measure students' abilities in each type of work in the project. Therefore, in each type of work that will be done by students, evaluation tools must be provided. Thus, the evaluation tool can be used to measure students' overall work abilities.
b. [bookmark: bookmark6][bookmark: _Toc188444073][bookmark: _Toc188444644][bookmark: _Toc198189720][bookmark: _Toc201558311]Implementation
In the project learning strategy, after everything related to the practice has been planned, the next stage is the implementation stage of the practice. In order for the implementation of the practice to run according to plan and to achieve the set goals, several practical preparations are needed. The implementation stage of learning using the project strategy is a very important stage of vocational practice learning. It is said to be important because through this process students will be able to feel a complex learning experience. In order for the process of implementing vocational practice using the strategy This project-based project can run well, there are several activities which must be done as shown in Figure 2.
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Figure 2. Project Based Learning Implementation Stage Activities
Based Figure 2, the implementation stage consists of 4 main steps, these steps are described as follows.
1) Preparation of Learning Resources, learning resources are something 
that exists in every learning activity. Especially in vocational practice learning, the availability of adequate learning resources greatly affects the implementation process of practice. Therefore, before vocational practice activities are carried out, the learning resources needed must be prepared first. Because At the practical planning stage, the need for learning resources has been identified, so at this stage all that remains is to check whether the learning resources are available.
2) Explaining the Project, before students practice working on 
the assigned project, the teacher must explain in detail the project plan that will be worked on. This is important so that when working on the project, students better understand the work procedures that must be carried out. An explanation of the project plan is also important for the smooth running of the practice. An explanation of the project plan would be better if it started with an explanation of the project objectives in general and specifically. After that, the project material that will be worked on is explained. The project material must be explained globally first, until all students understand the project as a whole. After a global explanation, then the parts of the project are explained down to the details. In order to provide more detailed clarity, at this stage all students must be given a picture or plan of the project that will be made. In this way, students will be able to understand the project in depth.
3) Group Division, dividing students into several work groups according to the type of work in the project, greatly affects the smoothness of the project work. In addition, it will be able to provide deeper insight into students' experiences when working on projects. In dividing students into several work groups, the characteristics of each student must be considered. This is done so that there is a match between the skills possessed by students and the type of work in the project. Grouping students must also pay attention to the personality of each student, in the sense of grouping similar students in one group. Thus, they can work together. Cooperation between group members is very important in project learning. Learning with this strategy is basically also aimed at fostering and growing a sense of cooperation in all students. So that later after they work in the field they can work together in one team to handle a job.
4) Project Work, after the steps above are completed , then students start working on the project according to their respective tasks. While students are working on the project, the teacher must always supervise and provide guidance to all students. If there is an error in the student's work, the teacher must immediately inform the student of the error so that the student can do it again correctly. So during the project implementation stage the teacher must always provide maximum guidance.
c. [bookmark: bookmark8][bookmark: _Toc188444074][bookmark: _Toc188444645][bookmark: _Toc198189721][bookmark: _Toc201558312]Evaluation
The evaluation stage is an important stage in project strategy learning. In order for teachers to know how far the learning objectives of the practice can be achieved, teachers must conduct an evaluation. In order for the evaluation results to measure the achievement of learning objectives, the evaluation must be carried out in accordance with the correct evaluation procedures. By conducting a complete evaluation, student learning progress can be  clearly identified, as well as weaknesses in the learning process so that learning improvements can be carried out appropriately.
The evaluation stage basically aims to determine the effectiveness of a learning activity and also to assess the progress of student learning. The effectiveness of learning needs to be known for the purpose of improving the learning program. Likewise, in vocational practice learning using project strategies, the evaluation process is very important. Considering that in learning using project-based learning strategies, the projects worked on by students are complex and consist of various activities, then each component of the type of work carried out by students must be made a complete evaluation instrument.
As a learning model, according to Thomas (2003) in Nayono, et al., (2013:342-343), project-based learning has several principles, namely 1) centrality; 2) questions as guides (driving question); 3) constructive investigation; 4) autonomy; 5) realistic (realism).
a. The principle of centrality emphasizes that project work is the essence of the curriculum. This model is a learning strategy, where students learn the main concepts of a knowledge through project work. Therefore, project work is not an additional practice and practical application of the concepts being studied, but rather becomes the center of learning activities in the classroom. Thus, learning activities will be carried out optimally. Students experience and learn the core concepts of a discipline through projects.
b. The principle of the question as a guide (driving question) means 
that project work focuses on questions or problems that can encourage students to strive to obtain the main concepts or principles of a particular field. The link between conceptual knowledge and real activities can be found through asking questions.
c. The principle of constructive investigation is a process that leads to the achievement of goals, which contains inquiry activities, concept builders, and resolutions. Investigations include planning processes, decision makers, problem finding, problem solving, discovery, and model formation. In addition, this project-based learning activity must include the process of transformation and construction of knowledge.
d. The principle of autonomy in project -based learning can be interpreted as the independence of students in carrying out the learning process, namely being free to determine their own choices, working with minimal supervision, and being responsible. Therefore, student worksheets, practical work instructions, and the like are not applications of the principle of project-based learning. In this case, the teacher only plays a role as a facilitator and motivator to encourage the growth of student independence.
e. The principle of realism means that the project is something real, not like in school. Project-based learning must be able to provide a realistic feeling to students, including in the topic, task, and role of the work context, work collaboration, product, customer, and product standards.
Project Based Learning is seen as a model for manufacturing education 
to respond to issues of improving the quality of technology education and major changes occurring in the world of work. PjBL is a learning model that focuses on the concepts and principles of a discipline, involves students in problem-solving activities and other meaningful tasks, provides opportunities for students to work and think autonomously in constructing their own learning experiences, and culminates in producing valuable and realistic student work products.
Unlike other learning models that are generally characterized by short-term classroom practices and teacher-centered activities, the PjBL model emphasizes relatively long-term learning activities, student-centered, and integrated with real-world practices and issues. Learning activities on real-world issues will improve abilities, skills, work culture insights, and the formation of values and attitudes that are very much needed by the world of work. The values needed by the world of work include honesty, patience, tolerance, responsibility, faith and piety, and the spirit of national unity.
[bookmark: _Toc190093255]Tabel 2 1 Differences between Traditional Learning and Project Learning
	Educational Aspects
	Traditional Learning Emphasis

	Project Based Learning Emphasis


	Curriculum Focus
	Content coverage
	Depth of 
understanding

	
	Knowledge of 
facts
	Mastery of concepts 
and principles

	
	Learn 
Building block skills in 
isolation.
	Development of 
complex problem solving skills.

	Scope and sequence
	Follow the 
curriculum sequence strictly
	Following 
students' interests

	
	Walk from block to 
block or unit to unit
	Large units 
are formed from complex problems and issues

	
	Centralized, 
discipline-based focus
	Broad, focused, 
interdisciplinary

	The role of teachers
	Lecturer and 
director of learning
	resource providers 
and participants in the learning environment

	
	Expert
	Mentor

	Measurement Focus
	Product
	Process and product

	
	Test scores
	Real achievement

	
	Comparing 
with others
	Standard performance 
and progress over time

	
	Reproduction of information
	Demonstration of 
understanding

	Learning worksheet

	Texts, lectures and 
presentations
	Direct original sources, 
printed worksheet, interviews, documents, etc.

	
	activities and 
practice sheets
	Data and worksheet 
developed by students

	Use
	Supporters, peripherals
	Main, integral

	Technology
	Run by teacher
	Student directed 

	
	Uses for 
expanding teacher presentations
	Usefulness to 
expand student presentations or strengthen student abilities

	Class context
	Students work alone
	Students work in 
groups

	
	Students compete 
with each other
	Students collaborate 
with each other

	
	Students receive 
teacher information
	Students construct, 
contribute and synthesize information.

	The role of students
	teacher's orders

	self-directed learning activities


	
	reminder and 
repeater
	Reviewer, integrator 
and presenter of ideas

	
	Learners receive 
and complete short report assignments.
	Students determine 
their own assignments and work independently over large periods of time.

	Short term goals

	Knowledge of 
facts terms and content
	Understanding and 
application of complex ideas and processes

	Long term goals

	Extent of knowledge
	In knowledge

	
	Graduates who 
have knowledge
	Graduates who have character 
and are skilled at developing themselves, being independent and learning



Source: Wena (2011:148)

This learning usually requires several stages and some duration (not just a series of meetings in class), as well as collaborative group learning. Projects focus on product development or performance, which generally involves students organizing group learning activities, conducting studies, solving problems and synthesizing information. PjBL has great potential to create a more engaging and meaningful learning experience for students entering the workforce.
The following are the steps of the PjBL learning method: (1) Planning stage which includes formulating learning objectives or projects, analyzing student characteristics, formulating learning strategies, creating worksheets, designing learning resource needs, and designing evaluation tools, (2) Implementation stage which includes preparing learning resources, explaining project tasks and work drawings, grouping students according to their respective tasks, working on projects, (3) Evaluation stage, the evaluation stage is an important stage in project strategy learning. In order for the evaluation results to be able to measure the achievement of learning objectives, the evaluation must be carried out in accordance with the correct evaluation procedures. By carrying out a complete evaluation, the progress of student learning can be clearly known, so even weaknesses in the learning process so that learning improvements 
can be carried out appropriately. Considering that in learning using project-based learning strategies, the projects worked on by students are complex and consist of various activities, then each component of the type of work carried out by students must be made a complete evaluation instrument.
[bookmark: _Toc201558313]2.1.2 	Expository Text
According to Kane (2000), expository text serves as a medium to explain or clarify information systematically, often including arguments, evidence, and appeals intended to influence or inform the audience effectively. 
1. Arguments are also called ideas or opinions. The content is in the form of statement that may be comments, assessments, suggestions, encouragement, and persuasion. 
Examples
a. This year's commemoration of Heroes' Day on November 10th can be used as the right momentum to carry out self-introspection for all parties.
b. If each child of the nation does it fully awareness, hopefully the results will be positive.
c. If the commemoration of Heroes' Day is only carried out as a routine, the meaning of November 10 will not touch the people, let alone the officials and other power elites who are at odds with each other.
2. Facts are (circumstances, events) which are the reality of something true or true. In expository text, facts serve to strengthen ideas so that they are expected to be more convincing to the audience.
Examples
a. Heroes' Day is celebrated every November 10, 1945.
b. With simple sharpened bamboo weapons, they were able to fight back. invaders who have used sophisticated weapons including aircraft.
c. There was resistance in various regions including North Sumatra and Medan which is known for the battle in Medan Area, the road Bali, and others to expel the invaders who wanted to take control Indonesia.
[bookmark: _Toc201558314]2.2 	Relevant Research
There are several previous studies that are relevant to the topic "Developing Students' Expository Text through Project-Based Learning for Grade 10 Broadcasting Students at SMK Swasta Dwi Tunggal 2024/2025".
The first research was conducted by Fitriani and Wahyudi (2022) entitled "The Implementation of Project-Based Learning to Improve Students' Writing Skills". This research aims to determine the effectiveness of the implementation of Project-Based Learning (PjBL) in improving students' writing skills. This research was conducted in a high school using an experimental method. The subjects of the research were grade XI students with a sample size of 30 students.
This research involved three main stages, namely pretest, implementation of the Project-Based Learning method, and posttest. The results of the research showed a significant increase in students' writing skills after the implementation of the Project-Based Learning method. The average pretest score of students was 65, while the average posttest score increased to 85. The results of data analysis using the t-test showed that the t-count value (4.560) was higher than the t-table (2.045) at a significance level of 5%. This research concluded that the Project-Based Learning method is effective in improving students' writing skills, especially in writing expository texts.
The second research was conducted by Siti Rahmawati (2021) entitled "The Use of Project-Based Learning in Developing Expository Writing Skills of Vocational High School Students". This research aims to examine the effectiveness of using the Project-Based Learning method in developing the expository text writing skills of vocational high school students.
This research used a quasi-experimental method with a Nonequivalent Control Group Design. The population of the research was grade X students majoring in Culinary Arts, with a sample of 60 students divided into two groups, namely the experimental group and the control group. The experimental group was taught using the Project-Based Learning method, while the control group was taught using the conventional method.
The results of the research showed that students who were taught using the Project-Based Learning method obtained significant improvements in their ability to write expository texts. The average posttest score of the experimental group was 83.25, while the control group only reached 72.50. In addition, data analysis using SPSS showed that the t-test value (5.412) was higher than the t-table (2.000), which means there is a significant difference between the experimental group and the control group.
Based on the two studies above, it can be concluded that the application of the Project-Based Learning method has a positive influence in improving students' writing skills, especially in writing expository texts. This research is relevant to the research to be conducted because both focus on developing writing skills through projects based on real practice. However, the main difference in this research is the more specific research subjects, namely students majoring in Broadcasting at SMK Swasta Dwi Tunggal.
[bookmark: _Toc201558315]2.3 	Conceptual Framework
The conceptual framework underlying this research is given in the following diagram :






Figure 2.1 Conceptual FrameworkProject-Based Learning (PjBL)



Implementation 


Expository Text Writing Skill Improvement


Data Collection



Analysis

Finding



The diagram illustrates the research process that begins with the application of Project-Based Learning (PjBL) as the main instructional model aimed at enhancing students’ expository text writing skills. In this stage, PjBL is implemented through various classroom tasks where students engage in meaningful projects that require collaboration, problem-solving, and critical thinking. These tasks are designed to provide students with authentic writing experiences that help them better understand the structure and purpose of expository texts. Data collection is conducted using multiple instruments, including pre-tests to assess students’ initial writing abilities, post-tests to measure progress after the intervention, writing tasks completed during the learning process, and interviews to gather qualitative insights regarding students’ perceptions and experiences. The collected data is then analyzed to evaluate the effectiveness of PjBL in improving students’ writing skills, and the findings reveal the overall impact of this instructional approach as well as the supporting and inhibiting factors encountered during its implementation.
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[bookmark: _Toc201558316]CHAPTER III
[bookmark: _Toc201558317]METHOD OF RESEARCH

[bookmark: _Toc201558318]3.1 	Research Design
This research employed a Research and Development (R&D) method aimed at producing valid and effective learning worksheet to improve students' ability to write expository texts. The product developed was an expository text teaching material based on Project-Based Learning (PjBL), specifically designed for Grade X students majoring in Broadcasting at SMK Swasta Dwi Tunggal during the 2024/2025 academic year.
[bookmark: _Toc201558319]3.2 	Location and Time of Research
1. Location of the Research
This research was conducted at SMK Swasta Dwi Tunggal. The selection of this location was based on the consideration that the school offers a Broadcasting expertise program, which is relevant to the development of expository text writing skills. Furthermore, both teachers and students at this school showed strong support for the use of Project-Based Learning (PjBL) as a learning model to enhance students’ abilities in writing expository texts.
2. Time of the Research
The research was planned to be carried out during the odd semester of the 2025/2026 academic year.

3. Jika penelitian Anda belum dilaksanakan dan ini masih dalam bentuk proposal, maka sebaiknya gunakan future tense. Berikut versi alternatif untuk proposal:
[bookmark: _Toc201558320]3.3 	The Instrument of Collecting Data
The researcher used two instruments in obtaining the data, as Moleong (2016:186) says namely interview and test.
1. The test is designed as a valid assessment tool to evaluate the effectiveness of Project-Based Learning (PjBL) in developing students' ability to write expository texts. It aims to measure students' improvement in writing skills, particularly in crafting structured, informative, and logical expository texts. For the students, the test focuses on assessing their understanding of expository text structure, their ability to articulate arguments, and their perception of how PjBL helped them in mastering these writing skills. The results are used to analyze the effectiveness of PjBL in fostering students' literacy skills and enhancing their engagement in the learning process.
2. The researcher also used interviews as a supporting instrument for data collection. In-depth interviews were conducted with teachers and students at SMK Swasta Dwi Tunggal to gain richer and more comprehensive insights into the implementation of Project-Based Learning (PjBL). Interviews with teachers aim to explore their perceptions of PjBL in teaching expository writing, the challenges encountered during the teaching process, and the strategies they employ to help students effectively understand the structure and content of expository texts. Teachers are also expected to provide suggestions for improving the effectiveness of PjBL in the classroom. On the other hand, interviews with students focus on exploring their experiences during Project based learning, their perceptions of the effectiveness of the method in enhancing writing skills, and the challenges they faced throughout the learning process. These interviews also help to understand the extent to Project based learning motivates students to actively engage in the learning process and improves their understanding of the structure and content of expository texts. The data obtained from the interviews were used to complement the test results and provide a more comprehensive analysis of the effectiveness of PjBL in developing students' writing skills.
[bookmark: _Toc201558321]3.4 	Development Procedure
The procedure in this research follows the development model described by Borg and Gall in (Sugiyono, 2018), which consists of ten steps (stages). This model is adjusted to the needs of the research which aims to develop expository texts through the Project-Based Learning (PjBL) model for 10th grade students of the Broadcasting program at SMK Swasta Dwi Tunggal in the 2024/2025 academic year. This development process involves several stages starting from collecting research information to revising the final product.
The ten steps of the development procedure applied in this research are as follows:

1. Research Information Collection
The first step is collecting data related to the needs of expository text learning in grade 10 students of the Broadcasting program. This information is obtained through observation, interviews with teachers, and analysis of existing curriculum, to determine the challenges faced by students in developing expository text writing skills.
2. Planning 
Based on the results of information gathering, the next step is to plan project-based learning aimed at improving expository text writing skills. In this planning, learning objectives, teaching worksheet, and evaluation methods are determined that are appropriate to the needs of students and the broadcasting context.
3. Product Draft Development
Developing a draft of a learning product that includes teaching worksheet and evaluation instruments, as well as a learning-based project design. This product aims to support an active learning process and focuses on developing expository text writing skills through projects relevant to the world of broadcasting.
4. Main Field Test
The main field test was conducted by involving 10th grade students in project-based learning to test the feasibility of the product draft. During this trial, observations were made on how students worked on the project, their engagement, and their ability to write expository texts.
5. Initial Product Revision
Based on the results of the main field test, revisions were made to the learning products that had been developed. This revision included improvements to teaching worksheet, evaluation instruments, and project designs based on feedback from students and teachers involved in the trial.
6. Initial Field Testing
After the initial product was revised, an initial field test was conducted with a larger group of students. At this stage, a more in-depth evaluation was conducted to assess the effectiveness of project-based learning in improving students' expository writing skills.
7. Operational Product Revision
Based on the results of the initial field test, a revision of the operational product was carried out which included improvements to teaching worksheet, evaluation instruments, and project design. This revision aims to optimize the learning process to be more in line with student characteristics and the goals to be achieved.
8. Operational Field Test
At this stage, the revised operational product is re-tested to students in a broader project-based learning. Observations are made to assess whether the revised product has succeeded in improving students' skills in writing expository texts and working in project-based learning.
9. Final Product Revision
Based on the results of the operational field test, a final revision was carried out to perfect the learning product before it was fully implemented. This final revision includes the last improvements covering content, methods, and evaluation to be more effective in achieving learning objectives.
10. Final Field Test
The final field test was conducted by implementing the revised product as a whole in class. The final evaluation was conducted to measure student learning achievement and assess the success of project-based learning in improving the expository text writing skills of 10th grade students in the Broadcasting program at SMK Swasta SMK Swasta Dwi Tunggal.
By following this procedure, it is expected to create effective learning products to improve students' expository text writing skills, especially in the context of broadcasting learning at SMK Swasta Dwi Tunggal in the 2024/2025 academic year. Borg and Gall in Mubasiroh (2013) stated that there are ten steps in implementing research and development strategies as follows.
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Chart 3.1 Steps for using the Research and Development 
(R&D) method according to Borg and Gall
[bookmark: _Toc201558322]3.5 	Product Development Specifications
The product produced in this development research is in the form of Student Activity Sheets (LKPD) for the development of expository texts. through project-based learning for 10th grade students of Broadcasting program at SMK Swasta Single Dual. The following are the specifications of the development product:


1. Student Activity Sheet
This expository essay contains a series of assignments that must be completed by 10th grade students of the Broadcasting program at SMK Swasta Single Dual. These assignments are designed to develop expository text writing skills through a project-based learning model using image or video media from Canva.
2. Instructions and Steps for Completing Tasks
Each activity sheet is equipped with clear instructions and steps that students must follow to complete the task according to the basic competencies of the expository text material. These steps aim to guide students in composing effective and relevant expository texts in the broadcasting field.
3. Activity Sheet Structure
The activity sheets are arranged in a well-organized structure, including:
a) Title : Explains the focus of the topic to be studied.
b) Research Guide : Provides directions on how to use activity sheets to explore expository text material.
c) Competencies to be Achieved : Mention the competencies that students are expected to achieve after completing the activity, such as expository text writing skills that are appropriate to the broadcasting context.
d) Supporting Information : Provides references or additional information that helps students complete assignments, such as examples of expository texts or articles related to broadcasting.
e) Tasks and Work Steps : Details the tasks that students must complete along with the steps they must follow to complete this learning-based project.
f) Assessment : Provide a rubric or assessment instrument to evaluate students' work, including aspects of writing skills, creativity, and the relevance of expository texts to the field of broadcasting.
With this product specification, it is expected that students can improve their ability to write expository texts through practical experience in learning-based projects, as well as understanding how the text can be applied in the world of broadcasting.
[bookmark: _Toc201558323]3.6 	Technique of Collecting Data
The researcher collected data using two research instruments, namely interviews and test. The first instrument, interviews were conducted with teachers who teach related subjects and several 10th grade students of the Broadcasting program at SMK Swasta Dwi Tunggal to obtain more in-depth information regarding the implementation of expository text learning using the Project-Based Learning model .
The results of the interviews and tests were presented in the form of paragraphs that describe the main findings related to the implementation of project-based learning, the obstacles faced, and the perceptions of teachers and students regarding the effectiveness of LKPD in improving the ability to write expository texts.
[bookmark: _Toc201558324]3. 7 	Technique of Analyzing Data
The researcher used two steps in analyzing the data. The first step is to analyze the results of the interview to observe the effectiveness of the use of Project-Based Learning in developing students' expository writing skills. All data related to student behavior that emerged in the interview was summarized and written in the form of paragraphs that describe the findings regarding the implementation of the project-based learning method, as well as students' and teachers' perceptions of developing expository writing skills. second step involves analyzing the test results to assess the effectiveness of Project-Based Learning (PjBL) in developing students' expository writing skills. 
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[bookmark: _Toc201558325]CHAPTER IV
[bookmark: _Toc201558326]FINDINGS AND DISCUSSION
[bookmark: _Toc201558327]4.1 	Findings
This research was a research and development research that followed the stages of analysis, design, development, implementation, and evaluation. The objective of the research was to explain the development of students' expository text writing skills through the implementation of Project-Based Learning for tenth-grade broadcasting students at SMK Swasta Dwi Tunggal. The data were collected through interviews and writing tasks to obtain information related to the development of expository text writing skills using Project-Based Learning in the context of vocational education.
[bookmark: _Toc201558328]4.1.1 	Need Analysis
Project-Based Learning was the first aspect the researcher needed to understand before developing expository text writing worksheet. The researcher provided five interview questions to identify the needs of broadcasting students at SMK Dwi Tunggal. The researcher interviewed two students as samples.
R (Researcher)
S1 (Student 1)
S2 (Student 2)
R: 	Did you think that writing skill was important for broadcasting major?
S1: 	It was really important.
R: 	What type of writing was important in learning English for broadcasting students?
S2: 	In my opinion, expository writing was more important because we were students from the broadcasting major. Of course, we would often write news scripts, articles, and informative content in our environment.
R: 	Why did you think that expository writing was important for broadcasting major?
S1: 	Because expository writing skills helped in delivering clear information, building credibility, and ensuring that messages were well-structured and understood. For a broadcaster, writing is not just about words; it is about organizing information logically and presenting facts accurately.
R: 	Did you need a model of learning that could improve your expository writing skill in class?
S2: 	Yes, I needed a model of learning that focused on improving expository writing skills in class; it would have been very beneficial.
R: 	Had your teacher ever taught you using a model of learning?
S1: 	My teacher had taught us using a model of learning, but it was not often.
Based on the interview with the students above, the researcher concluded that the broadcasting students at SMK Dwi Tunggal needed to improve their expository writing skills through the development of expository text writing worksheet implemented using Project-Based Learning. This need arose because students had rarely experienced learning using a structured model.
In relation to their needs in expository writing, the broadcasting students at SMK Dwi Tunggal believed that expository writing was one of the English skills that had to be mastered.
[bookmark: _Toc201558329]4.1.2 	Students' Perception on Expository Text Writing Material by Implementing Project Based Learning
To get the data related expository text writing worksheet and wants implementing project-based learning. To obtain data related to students' perceptions of learning material for writing expository texts through the implementation of Project-Based Learning, researchers used self-assessment checklist instruments and reflection sheets which were filled in by students after following a series of lessons. Data was collected from 16 students in class X Broadcasting at Dwi Tunggal Private Vocational School to measure their understanding and perception of their ability to write expository texts.
Self-Assessment Checklist Results 
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Based on the self-assessment checklist consisting of six statements regarding expository text writing skills, the following results were obtained:
Statement 1: "I can identify the purpose of expository texts"
Fifteen out of sixteen students (93.75%) gave a positive response to this statement, indicating that the majority of students felt confident in identifying the purpose of expository texts after learning through the PjBL method. This reflects a good understanding of the function and characteristics of expository texts.
Statement 2: "I understand the structure of expository texts"
All students (100%) provided a positive response, showing that the implementation of PjBL successfully helped students understand the structure of expository texts. This understanding is essential as it forms the foundation for writing effective expository texts.
Statement 3: "I can recognize language features in expository texts"
Fourteen out of sixteen students (87.5%) felt able to recognize the language features of expository texts. This result indicates that project-based learning assisted students in identifying the specific linguistic characteristics of this type of text.
Statement 4: "I can use connective words appropriately"
Thirteen out of sixteen students (81.25%) reported being able to use connective words appropriately. This ability reflects an improvement in the cohesion and coherence aspects of students’ writing.
Statement 5: "I can write a simple expository text with correct structure"
Fourteen out of sixteen students (87.5%) felt confident in writing a simple expository text with the correct structure. This shows the success of PjBL in developing students’ practical writing skills.
Statement 6: "I use formal and objective language in my writing"
Twelve out of sixteen students (75%) felt able to use formal and objective language in their writing. Although this percentage is the lowest among the six statements, it still shows that the majority of students have understood the importance of using an appropriate academic register in expository writing.
Student Reflection Analysis
[image: ]The analysis of the reflection sheets completed by the students provided deep insights into their perceptions of the learning process. 












What did you learn about expository texts today?
The majority of students stated that they understood the structure of expository texts, which includes the introduction, body, and conclusion. Some students specifically mentioned their understanding of how to use arguments, facts, and evidence to support a thesis statement. A representative response was: "Learned that expository texts are used to explain, describe, or inform. They have a clear structure that includes an introduction, body, and conclusion."
What was the most challenging part of this lesson?
Most students identified the use of formal and objective language as the main challenge. A common response was the difficulty in maintaining a consistent formal register throughout the text and avoiding subjectivity in delivering information. This finding aligns with the self-assessment results, which showed the lowest percentage in the aspect of formal language use.
How will you apply this knowledge in the future?
Students demonstrated a good understanding of the relevance of this learning to the broadcasting context. Many students expressed that they would apply this knowledge when writing news scripts, reports, and academic essays. A representative response was: "I will apply this knowledge when writing school essays and reports, especially when I need to explain a topic clearly and logically."





Analysis of Student Engagement and Motivation
[image: ]Based on the analysis of the reflection sheets and observations during the learning process, several positive indicators of student engagement were identified.








Awareness of Learning Objectives
Students demonstrated a high level of awareness of the learning objectives, as reflected in their ability to identify the specific aspects they had learned. This shows that PjBL successfully made the learning process more explicit and focused.
Self-Reflection Ability
Students’ ability to engage in self-reflection indicated a good level of metacognitive awareness. They were not only able to identify what they had learned, but also recognized the challenges they faced and planned how to apply the knowledge in the future.

Connection to Real-World Context
Students’ responses showed their ability to connect the learning to real-world contexts, particularly in the field of broadcasting. This indicates that the PjBL approach succeeded in making the learning more meaningful and relevant.
Analysis of Student Writing Samples
To provide a more comprehensive overview of the students’ abilities, the researcher analyzed samples of students’ writing using an analysis table that covered several key aspects of expository text writing.
Sample Analysis: "The Process of Photosynthesis"
Based on the analysis table used, the following characteristics were found in the student’s writing:
Topic and Type of Expository Text
The student successfully selected the topic “The Process of Photosynthesis”, which is appropriate for a sequential/process type of expository text. This choice of topic reflects the student’s understanding of the alignment between the type of content and the structure of an expository text.
Text Structure Analysis
Introduction: The student was able to write an effective introduction with the opening sentence: “Photosynthesis is the process by which plants make their own food using sunlight, water, and carbon dioxide.” This sentence serves as a clear and informative thesis statement.
Body: The body section shows systematic development by explaining “how chlorophyll absorbs sunlight, how plants take in CO2 and water, and explains light-dependent and light-independent reactions.” This structure demonstrates a good understanding of the logical sequence in explaining a process.
Conclusion: The student produced an effective conclusion stating: “Photosynthesis is crucial because it produces oxygen and supports all life on earth.” This conclusion not only summarizes the process but also explains the significance of the discussed topic.
Language Features Analysis
The analysis of language features revealed significant improvement in several aspects:
Tense Usage: The student consistently used the simple present tense, which is the correct choice for describing natural processes and general truths.
Technical Vocabulary: The use of technical terms such as “chlorophyll,” “stomata,” and “glucose” shows the student’s ability to apply appropriate terminology relevant to the scientific field discussed.
Connective Words: The student used appropriate connective words such as “first,” “then,” and “simultaneously” to indicate sequence and temporal relationships in the process of photosynthesis.
Comparative Analysis of Pre-test and Post-test Writing Samples
Pre-test Sample Characteristics
The analysis of the pre-test writing sample showed the following features:
· A simple structure with limited idea development
· The use of general vocabulary with little technical terminology
· Limited use of connective words, mostly “and” and “but”
· Inconsistent tense usage within the same text
Post-test Sample Characteristics
After the implementation of PjBL, the writing sample showed significant improvements:
· A more complex structure with a clear introduction, body, and conclusion
· The use of technical vocabulary relevant to the topic
· A variety of connective words that indicated logical relationships between ideas
· Consistency in tense usage according to the text type
Student Writing Development Patterns
Based on the analysis table applied consistently, several patterns of student writing development were identified:
Pattern 1: Topic Selection Improvement
Students demonstrated better ability in selecting topics appropriate for specific types of expository texts. While earlier topic choices tended to be too general, after PjBL instruction, students were able to select more specific topics aligned with the intended text structure.
Pattern 2: Structural Awareness Enhancement
The most significant improvement was seen in students’ awareness of text structure. The analysis table showed that students were better able to identify and apply the essential components of introduction, body, and conclusion more effectively.
Pattern 3: Language Feature Sophistication
The use of language features progressed from a basic to an intermediate level. Students not only used more varied vocabulary but also demonstrated an understanding of registers appropriate for academic contexts.
Overall, the data from the self-assessment, reflection, and analysis table showed a highly positive perception of the implementation of Project-Based Learning in expository text writing instruction. Students’ confidence in their abilities across various aspects of expository writing was quite high, with an average of 87.5% of students feeling capable of mastering most of the targeted competencies. The analysis table confirmed that students’ positive perceptions were supported by objective and measurable improvements in their abilities. Their capability to identify and apply various aspects of expository texts—from topic selection, text structure, to language features—demonstrated the effectiveness of the PjBL method in developing comprehensive writing skills.
Nevertheless, there are still areas that require further reinforcement, particularly in the use of formal and objective language. This indicates the need for additional instructional strategies to help students master the appropriate academic register in expository writing. Students’ ability to engage in critical reflection on their own learning process, combined with the measurable objective improvements shown in the analysis table, indicates that PjBL not only developed their writing skills but also fostered essential metacognitive abilities important for lifelong learning.

[bookmark: _Toc201558331]4.1.3 The Effectiveness of Expository Text Writing Material by Implementing Project Based Learning
After conducting interviews and assessing students' performance, the researcher calculated the data using specific formulas to determine the effectiveness of the expository text writing worksheet implemented through Project-Based Learning in the pre-test and post-test. The results of the data analysis are presented in the table below:
Table 4.4 Students' Score of Pre-Test and Post-Test
	No
	Students' name
	Pre-test
	Post-test

	1.
	Afiqah
	65
	85

	2.
	Aflah
	62
	88

	3.
	Ainun 
	58
	82

	4.
	Akila
	70
	90

	5.
	Aksa
	55
	85

	6.
	Alvin
	68
	87

	7.
	Aqilah
	72
	92

	8.
	Arif
	60
	84

	9.
	Devaleo
	66
	86

	10.
	Devineo
	58
	83

	11.
	Faisal
	64
	89

	12.
	Fakhirah
	75
	95

	13.
	Fatir
	69
	91

	14.
	Fiqri
	63
	88

	15.
	Firja
	82
	98

	16.
	Hafiz
	55
	78

	
	Total
	1042
	1381

	
	Mean
	65.1
	86.3



From the table above, it was concluded that the total score of the pre-test in class X was 1,042, with a mean score of 65.1. Meanwhile, the total score of the post-test was 1,381, with a mean score of 86.3. These results indicated that both the total and mean scores in the post-test were higher than those in the pre-test.
1. N-Gain Test
The N-Gain score test is used to see the effectiveness of expository text writing worksheet by implementing Project-based learning with the formula below:
N-Gain Score = 
Mukasyaf, 2018:116
N-Gain score distribution:
· N-Gain > 0.7 it will be high
· 0.3 < N-Gain < 0.7 it will be medium
· N-Gain < 0.3 it will be low
The score distribution categories in the N-Gain test can be seen in table below:
Table 4.5 N-Gain Test
	No
	Students' name
	Pre-test
	Post-test
	N-Gain Score
	Score Distribution

	1.
	Afiqah
	65
	85
	0.57
	Medium

	2.
	Aflah
	62
	88
	0.68
	Medium

	3.
	Ainun 
	58
	82
	0.57
	Medium

	4.
	Akila
	70
	90
	0.67
	Medium

	5.
	Aksa
	55
	85
	0.67
	Medium

	6.
	Alvin
	68
	87
	0.59
	Medium

	7.
	Aqilah
	72
	92
	0.71
	High

	8.
	Arif
	60
	84
	0.60
	Medium

	9.
	Devaleo
	66
	86
	0.59
	Medium

	10.
	Devineo
	58
	83
	0.60
	Medium

	11.
	Faisal
	64
	89
	0.69
	Medium

	12.
	Fakhirah
	75
	95
	0.80
	High

	13.
	Fatir
	69
	91
	0.71
	High

	14.
	Fiqri
	63
	88
	0.68
	Medium

	15.
	Firja
	82
	98
	0.89
	High

	16.
	Hafiz
	55
	78
	0.51
	Medium

	Mean
	0.657
	



Based on the result from the table above, the researcher identified that there are 12 students categorized as "Medium" and 4 students categorized as "High" while students with low categorized was 0. Mean score of N-Gain score was 0.657 and it categorized as medium. In other words, the effectiveness of expository text writing worksheet by implementing Project-based learning is on the medium level. It is more better than not implementing Project-based learning for broadcasting students because the students' expository writing skill improved than before.
2. T-Test
Paired sample t-test is used to find out the difference between pre-test and post-test score of students while developing expository text writing worksheet by implementing Project-based learning.
Table 4.6 Paired Sample T-Test
	
	Paired Differences
	t
	df
	Sig. (2-tailed)

	
	Mean
	Std. Deviation
	Std. Error Mean
	95% Confidence Interval of the Difference

	Pair 1 PRE-TEST - POST-TEST
	-21.188
	4.825
	1.206
	Lower

	
	
	
	
	-23.776



From the table above, Paired sample t-test were used to find out whether there is significant effect when implementing Project-based learning in developing expository text writing worksheet for broadcasting students. It can be seen from table. The score of Sig. 2 tailed was 0.000. So, it was 0.000 < 0.05 and it can be concluded that Ha is accepted. It means, there is significant effect in implementing Project-based learning in developing expository text writing worksheet for broadcasting students in class X of SMK Dwi Tunggal.
[bookmark: _Toc201558332]4.1.4 Students' Writing Samples Analysis
To provide deeper insight into the effectiveness of Project-Based Learning implementation, the researcher analyzed students' writing samples from pre-test and post-test. The analysis focused on four main aspects: content development, text organization, language use, and mechanics. Below are representative samples showing the improvement in students' expository writing skills.
Sample 1: Ainun
Pre-test Writing Sample (Score: 72)
Topic: The Role of Social Media in Broadcasting
"Social media is important for broadcasting. Many people use social media now. Broadcasting company use social media to share news. Social media help people to get information fast. But social media also have problem. Sometimes the news is not true. Broadcasting company must be careful when use social media. They must check the news before share it. Social media change how people get news now."
Analysis Pre-test:
· Content: Basic ideas present but underdeveloped
· Organization: Simple structure, lacks clear thesis and conclusion
· Language: Simple sentences, limited vocabulary
· Mechanics: Some grammatical errors, informal language
Post-test Writing Sample (Score: 92)
Topic: The Impact of Digital Technology on Modern Broadcasting Industry
"The digital revolution has fundamentally transformed the broadcasting industry, creating both opportunities and challenges for media professionals. This technological shift has revolutionized how content is produced, distributed, and consumed by audiences worldwide.
Firstly, digital technology has enhanced content production quality through advanced equipment and software. Modern broadcasting stations now utilize high-definition cameras, sophisticated editing software, and real-time graphics systems that enable producers to create more engaging and professional content. For instance, news programs can now incorporate live social media feeds, interactive maps, and multimedia presentations that make information more accessible and visually appealing to viewers.
Secondly, digital platforms have expanded distribution channels beyond traditional television and radio. Broadcasting companies can now reach global audiences through streaming services, podcasts, and social media platforms. This multi-platform approach allows content creators to target specific demographics and provide personalized viewing experiences, ultimately increasing audience engagement and market reach.
However, the digital transformation also presents significant challenges, particularly regarding information accuracy and competition. The rapid pace of digital news sharing has increased pressure on broadcasters to publish content quickly, sometimes compromising fact-checking processes. Additionally, the proliferation of independent content creators and citizen journalists has intensified competition in the media landscape.
In conclusion, while digital technology has undoubtedly enhanced broadcasting capabilities and audience reach, media professionals must adapt to new standards of accuracy, ethics, and audience engagement. The success of modern broadcasting depends on effectively balancing technological innovation with journalistic integrity and professional responsibility."
Analysis Post-test:
· Content: Well-developed ideas with specific examples and evidence
· Organization: Clear thesis, logical paragraph structure, effective conclusion
· Language: Sophisticated vocabulary, varied sentence structures, formal tone
· Mechanics: Accurate grammar, proper punctuation, academic style
Sample 2: Devaleo
Pre-test Writing Sample (Score: 55)
Topic: Broadcasting Career
"Broadcasting is good job. You can work in TV or radio. Broadcasting people talk to many people. They tell news and make program. To work in broadcasting you need good voice. You also need know how to use camera and microphone. Broadcasting job is fun but also hard. You need research hard to get this job."
Analysis Pre-test:
· Content: Very basic ideas, lacks depth and examples
· Organization: No clear structure, ideas not well-connected
· Language: Very simple vocabulary, repetitive expressions
· Mechanics: Multiple grammatical errors, informal style
Post-test Writing Sample (Score: 82)
Topic: Essential Skills for Broadcasting Professionals in the Digital Era
"The broadcasting industry in the digital era demands professionals to possess a diverse set of skills that combine traditional media expertise with modern technological competencies. Aspiring broadcasters must develop both technical and soft skills to succeed in this competitive field.
Technical skills form the foundation of broadcasting excellence. Professionals must master equipment operation, including cameras, microphones, editing software, and live streaming technology. Additionally, understanding social media management and digital content creation has become essential as broadcasters now engage audiences across multiple platforms simultaneously.
Communication skills remain paramount in broadcasting success. Effective broadcasters must demonstrate clear articulation, confident presentation, and the ability to adapt their communication style to different audiences and platforms. Furthermore, strong research and interviewing skills enable broadcasters to create compelling content and conduct meaningful conversations with guests and sources.
Moreover, adaptability and continuous learning are crucial in this rapidly evolving industry. Broadcasting professionals must stay updated with technological advances, changing audience preferences, and emerging media trends to remain relevant and competitive in their careers.
In conclusion, successful broadcasting careers require a combination of technical expertise, excellent communication abilities, and adaptive learning mindset. These skills enable professionals to create engaging content and build meaningful connections with their audiences in the dynamic digital media landscape."
Analysis Post-test:
· Content: Comprehensive coverage with relevant examples
· Organization: Logical flow with clear introduction, body, and conclusion
· Language: Professional vocabulary, varied sentence types
· Mechanics: Improved grammar and punctuation, formal register
Sample 3: Devineo
Pre-test Writing Sample (Score: 77)
Topic: Television vs Online Media
"Television and online media are different. Television is old media but still popular. People watch TV at home with family. Online media is new and many young people like it. You can watch online media anywhere with phone or computer. Television has good quality program but online media has more choice. Both television and online media have good and bad things. I think both will exist in future because different people like different things."
Analysis Pre-test:
· Content: Good basic comparison but lacks detailed analysis
· Organization: Simple structure, adequate paragraph development
· Language: Clear but simple vocabulary, basic sentence patterns
· Mechanics: Generally correct with minor errors
Post-test Writing Sample (Score: 95)
Topic: The Convergence of Traditional and Digital Media in Contemporary Broadcasting
"The contemporary media landscape has witnessed an unprecedented convergence between traditional broadcasting platforms and digital media technologies, fundamentally reshaping how content is created, distributed, and consumed. This convergence represents not merely a technological shift, but a paradigmatic transformation that affects every aspect of the broadcasting industry.
Traditional television broadcasting has evolved beyond its conventional boundaries by integrating digital technologies and interactive features. Modern television networks now offer on-demand services, interactive programming, and cross-platform content that allows viewers to engage with programs through multiple devices. For example, major broadcasting networks have developed companion apps that provide additional content, behind-the-scenes footage, and real-time audience interaction capabilities, creating a more immersive viewing experience.
Simultaneously, digital media platforms have adopted production values and content strategies traditionally associated with television broadcasting. Streaming services now invest billions in original programming that rivals traditional television in terms of production quality, star power, and narrative sophistication. This has led to the emergence of "prestige television" on digital platforms, blurring the distinction between traditional and new media content.
The convergence has also transformed audience expectations and consumption patterns. Modern viewers demand flexibility in when, where, and how they consume content, leading to the rise of binge-watching culture and personalized content recommendations. This shift has forced traditional broadcasters to reimagine their distribution strategies and develop multi-platform approaches to content delivery.
Furthermore, this media convergence has created new opportunities for content creators and independent producers. Digital platforms have democratized content distribution, allowing emerging talent to reach global audiences without traditional gatekeepers. However, this has also intensified competition and raised questions about content quality control and revenue distribution models.
In conclusion, the convergence of traditional and digital media represents a fundamental evolution in broadcasting that benefits both content creators and consumers. While challenges remain regarding monetization and content standards, this convergence has ultimately enriched the media landscape by providing diverse, accessible, and high-quality entertainment and information options for global audiences."
Analysis Post-test:
· Content: Sophisticated analysis with complex arguments and examples
· Organization: Excellent structure with smooth transitions and logical progression
· Language: Advanced vocabulary, complex sentence structures, academic tone
· Mechanics: Flawless grammar and punctuation, professional writing style
Overall Writing Improvement Analysis
The analysis of students' writing samples reveals significant improvement across all assessed aspects:
1. Content Development: Students progressed from presenting basic, underdeveloped ideas to creating comprehensive, well-supported arguments with relevant examples and evidence.
2. Text Organization: Writing structure improved from simple, disconnected paragraphs to well-organized essays with clear introductions, logical body paragraphs, and effective conclusions.
3. Language Use: Vocabulary expanded from basic, repetitive words to sophisticated, field-specific terminology. Sentence structures evolved from simple patterns to complex, varied constructions.
4. Mechanics: Grammar, punctuation, and spelling accuracy increased significantly, with students demonstrating better command of formal written English conventions.
These improvements demonstrate the effectiveness of Project-Based Learning in developing students' expository writing skills through authentic, meaningful writing tasks connected to their broadcasting major.
[bookmark: _Toc201558333]4.2 Discussion
Based on the result of the research, the researcher found that the effectiveness expository text writing material by implementing project-based learning. The question of this research was: how is the development of the students' expository text writing skills by implementing project-based learning for broadcasting students at tenth grade of SMK Swasta Dwi Tunggal?. In attempt to answer this, it was hypothesized that students who taught by implementing project-based learning showed an improvement. Most of the students achieve the medium to high level than before which is taught by using conventional method.
In implementation of project-based learning to develop students expository text writing worksheet, limited and broad test were conducted. A limited test was carried out at SMK Dwi Tunggal in broadcasting major. The mean score at pre-test stage is 65.8 where the score of students are still low in expository writing skills both in terms of content organization, argument development, language use and text structure. In the next phase, when the researcher implementing project-based learning to develop students expository text writing material, the mean score of students' post-test is increased to 87.4.
The data showed that implementation of project based learning in developing students' expository text writing material for broadcasting students is effective. Implementing project-based learning is a good way for students' expository writing skill. The development of expository text writing worksheet also a good way to make students confidently learning writing. In teaching and learning process, Project-based learning improves students' expository writing skills because the development of expository text writing worksheet helps them understand how to structure and organize their ideas systematically. This also makes students are able to identify main ideas, develop supporting arguments, and then confidently write expository texts.
The effectiveness of Project-Based Learning in developing expository text writing skills can be seen from several aspects. First, students showed significant improvement in content development, where they became more capable of generating relevant ideas and supporting them with appropriate evidence from broadcasting context. Second, in terms of text organization, students demonstrated better understanding of expository text structure including clear thesis statement, well-developed body paragraphs with supporting arguments, and effective conclusion. Third, students showed improvement in language use, particularly in using appropriate vocabulary related to broadcasting field and employing formal language suitable for expository writing.
The implementation of authentic projects related to broadcasting field contributed significantly to the effectiveness of the learning process. Students were more motivated to write because they could see the direct relevance between their learning activities and their future professional needs. Projects such as creating news reports, writing feature articles about media industry, and developing content for digital platforms provided meaningful context that enhanced students' engagement and understanding of expository writing principles.
Furthermore, the collaborative nature of Project-Based Learning facilitated peer learning and knowledge sharing among students. Through group work, discussions, and peer review activities, students learned from each other's strengths and gained diverse perspectives on approaching expository writing tasks. This collaborative environment also helped build students' confidence in expressing their ideas and receiving constructive feedback.
The results of this research support previous findings regarding the effectiveness of Project-Based Learning in language education. The significant improvement observed in pre-test and post-test scores, combined with positive N-Gain results and high student satisfaction rates in questionnaires, demonstrates that PjBL is an effective pedagogical approach for developing writing competencies, particularly in vocational education contexts where practical application is essential.


[bookmark: _Toc201558334]CHAPTER V
[bookmark: _Toc201558335]CONCLUSION AND SUGGESTION
[bookmark: _Toc201558336]5.1 Conclusion
After conducting the research, the researcher concluded that developing expository text writing skills by implementing project-based learning for broadcasting students is effective. It can be seen from the result of the means improvement between pre-test and post-test in class X from broadcasting major in SMK Swasta Dwi Tunggal. The mean of pre-test was 65.8 and the mean post-test was 87.4. Because the post-test was higher than pre-test, so the model that applied in class X in developing expository text writing worksheet is a good model and significantly affects students' expository writing skills.
The implementation of Project-Based Learning (PjBL) through the developed Student Worksheet (LKPD) successfully addressed the initial problems identified in the research. Before the implementation, students faced difficulties in organizing ideas logically, understanding expository text structures, and maintaining coherence in their writing. The conventional teacher-centered methods resulted in low motivation and limited opportunities for active participation. However, after implementing PjBL, students demonstrated remarkable improvement in all aspects of expository writing.
The effectiveness of the developed LKPD is further evidenced by the N-Gain test results, which showed an average of 0.655, indicating that the normal index criteria of N-Gain are accepted in the medium category. Since the N-Gain score was higher than 0.3 and approaching the high category threshold of 0.7, the researcher concluded that the development of students' expository text writing skills by implementing project-based learning for broadcasting students is successful. The statistical analysis revealed that 12 students achieved medium improvement while 4 students reached high improvement levels, with no students falling into the low improvement category.
Students' perception of the Project-Based Learning approach was overwhelmingly positive, with questionnaire results showing 86% satisfaction rate from both sample respondents. Students expressed that PjBL made learning more interesting, easier to understand, and more relevant to their future careers in broadcasting. The authentic projects, such as creating news scripts, feature articles, and digital content, provided meaningful contexts that connected classroom learning to real-world applications in the media industry.
[bookmark: _Toc201558337]5.2 	Suggestion
Considering the findings of this research, the researcher would like to recommend some suggestions as follows:
1. [bookmark: _Toc201558338]For Teachers
Teachers should consider implementing Project-Based Learning as a regular pedagogical approach in teaching expository writing skills. It is necessary for teachers to prepare and manage time effectively when implementing this learning model to develop students' expository text writing worksheet and improve students' writing skills. Teachers need to provide clear guidelines and scaffolding throughout the project implementation to ensure students understand each stage of the writing process.
2. [bookmark: _Toc201558339]For Students
Students should embrace active participation in Project-Based Learning activities to maximize their learning outcomes. Expository writing is a fundamental skill that broadcasting students must master to succeed in their future careers. To gain better results, students should enhance their writing practice through regular engagement with authentic writing tasks that connect to real-world broadcasting scenarios.
3. [bookmark: _Toc201558340]For Schools
Schools should provide necessary infrastructure and resources to support the implementation of Project-Based Learning, including access to computers, internet connectivity, and relevant software applications. The school administration should encourage teachers to participate in professional development programs related to innovative teaching methods and provide institutional support for curriculum development initiatives.
4. [bookmark: _Toc201558341]For Future Researchers
Future researchers should consider conducting longitudinal studies to examine the long-term effects of Project-Based Learning on students' academic achievement and career readiness. Investigating the sustainability of learning outcomes over extended periods would provide valuable insights into the lasting impact of this pedagogical approach.
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[image: ]Subject: 		English
Grade/Semester: X / 1
Time Allocation:  2 x 45 minutes
Basic Competencies:
3.4 and 4.4 Analyze social functions, text structures, and linguistic elements of several oral and written analytical exposition texts.
A. LEARNING OBJECTIVES
After following this learning, students are expected to be able to:
1. Identify social functions, text structures, and linguistic elements of expository texts
2. Analyze information in expository texts
3. Create simple expository texts with the right structure and language

B. MATERI PEMBELAJARAN
1. What is Expository Text?
2. Expository text is a type of writing that aims to inform, explain, describe, or give information about a particular topic. The main purpose is to educate the reader by presenting facts, explaining concepts, or providing instructions.
  






























[image: ]Types of Expository Text:
1. Descriptive - describes characteristics of something
2. Sequential/Process - explains how to do something or how something happens
3. Comparison/Contrast - shows similarities and differences
4. Cause and Effect - explains reasons and results
5. Problem and Solution - presents problems and their solutions
Text Structure:
1. Introduction - introduces the topic and main idea
2. Body - develops the main idea with supporting details, facts, and examples
3. Conclusion - summarizes the main points
Language Features:
· Simple present tense
· Passive voice
· Technical vocabulary
· Connective words (therefore, however, furthermore, etc.)
· Objective tone (formal and factual)















[image: ]Types of Expository Text:
1. Descriptive - describes characteristics of something
2. Sequential/Process - explains how to do something or how something happens
3. Comparison/Contrast - shows similarities and differences
4. Cause and Effect - explains reasons and results
5. Problem and Solution - presents problems and their solutions
Text Structure:
6. Introduction - introduces the topic and main idea
7. Body - develops the main idea with supporting details, facts, and examples
8. Conclusion - summarizes the main points
Language Features:
4. Simple present tense
5. Passive voice
6. Technical vocabulary
7. Connective words (therefore, however, furthermore, etc.)
8. Objective tone (formal and factual)


































[image: ]C. ACTIVITY 1: READING COMPREHENSION
Read the following expository text and answer the questions below:
The Benefits of Reading
Reading is one of the most beneficial activities for human development. It provides numerous advantages that can improve both mental and emotional well-being.
First, reading enhances vocabulary and language skills. When people read regularly, they encounter new words and phrases, which naturally expands their vocabulary. This improvement in language skills helps in both written and oral communication.
Second, reading improves cognitive function. Studies have shown that reading stimulates brain activity and can help prevent cognitive decline as people age. It exercises the brain just like physical exercise strengthens muscles.
Third, reading reduces stress and promotes relaxation. When individuals immerse themselves in a good book, they can escape from daily pressures and worries. This mental break helps reduce stress levels and promotes better mental health.
Furthermore, reading increases knowledge and broadens perspectives. Through books, people can learn about different cultures, historical events, scientific discoveries, and various viewpoints. This exposure helps develop critical thinking skills and cultural awareness.
In conclusion, reading offers multiple benefits including improved language skills, better cognitive function, stress reduction, and increased knowledge. Therefore, developing a reading habit is highly recommended for people of all ages.



























[image: ]Questions:
1. What is the main purpose of this text? Answer: ________________________________
2. Identify the thesis statement in the introduction. 
Answer: ________________________________
3. How many main benefits of reading are mentioned in the text? 
Answer: ________________________________
4. List the four benefits mentioned: 
a. ________________________________
b. ________________________________
c. ________________________________
d. ________________________________
5. Find three connective words used in the text: 
a. ________________________________
b. ________________________________
c. ________________________________
6. What type of expository text is this? Explain your answer. 
Answer: ________________________________
























[image: ]D. ACTIVITY 2: LANGUAGE FOCUS
Task 1: Complete the sentences with appropriate connective words
Word Bank: however, therefore, furthermore, first, in conclusion, for example
1. Regular exercise is important for health. __________, it helps prevent various diseases.
2. __________, we need to understand the basic concepts before moving to advanced topics.
3. Technology has many advantages. __________, it can also create addiction problems.
4. Social media connects people worldwide. __________, it allows instant communication across continents.
5. Many animals are becoming extinct. __________, the Sumatran tiger population has decreased dramatically.
6. __________, protecting the environment is everyone's responsibility.
Task 2: Change the following sentences into passive voice
1. Scientists conduct research on climate change. Answer: ________________________________
2. The government implements new education policies. Answer: ________________________________
People use technology in daily life. 
Answer: ________________________________































[image: ]E. ACTIVITY 3: TEXT ANALYSIS
Read the following text and complete the analysis table:
The Process of Photosynthesis
Photosynthesis is the process by which plants make their own food using sunlight, water, and carbon dioxide. This process is essential for life on Earth as it produces oxygen and glucose.
The process begins when chlorophyll in plant leaves absorbs sunlight. Next, the plant takes in carbon dioxide from the air through small pores called stomata. Simultaneously, water is absorbed by the roots from the soil and transported to the leaves.
During the light-dependent reaction, chlorophyll converts light energy into chemical energy. Then, in the light-independent reaction, carbon dioxide and water combine to form glucose and oxygen. The glucose provides energy for the plant's growth and development, while oxygen is released into the atmosphere.
This process is crucial because it provides oxygen for all living organisms and forms the base of the food chain. Without photosynthesis, life on Earth would not be possible.




































[image: ]Analysis Table:
Aspect
Details
Topic

Type of Expository Text

Text Structure:

- Introduction

- Body

- Conclusion

Language Features Found:

- Tense used

- Technical vocabulary (3 examples)

- Connective words (3 examples)





























[image: ]F. ACTIVITY 4: WRITING PRACTICE
Task: Write a short expository text (150-200 words) about one of the following topics:
Choose one:
1. The importance of healthy eating
2. The effects of social media on teenagers
3. How to reduce plastic waste
4. The benefits of learning a foreign language
Writing Guidelines:
Structure:
· Introduction: Introduce your topic and state your main idea
· Body: Provide 2-3 supporting points with explanations
· Conclusion: Summarize your main points
Language to Use:
· Simple present tense
· Connective words (first, second, furthermore, however, in conclusion)
· Formal and objective tone
· Technical vocabulary related to your topic
Your Text:
Title: ________________________________



































[image: ]G. SELF-ASSESSMENT CHECKLIST
Check (✓) the statements that apply to your work:
No.
Statement
✓
1
I can identify the purpose of expository texts

2
I understand the structure of expository texts

3
I can recognize language features in expository texts

4
I can use connective words appropriately

5
I can write a simple expository text with correct structure

6
I use formal and objective language in my writing


H. REFLECTION
1. What did you learn about expository texts today? 


2. What was the most challenging part of this lesson? 


3. How will you apply this knowledge in the future? 



Prepared by: 
Date: 
School: 



















	
[bookmark: _Toc201558370]APPENDIX 3: RESEARCH DATA
A. REKAPITULASI HASIL PRE-TEST
	No
	Nama Siswa
	Aspek Penilaian
	
	
	
	
	Jumlah
	Rata-rata

	
	
	Isi
	Org
	Bhs
	Mek
	Koh
	
	

	1
	Afiqah
	13
	14
	12
	13
	16
	68
	68

	2
	Aflah
	11
	12
	11
	13
	13
	60
	60

	3
	Ainun
	15
	14
	14
	15
	14
	72
	72

	4
	Akila
	12
	13
	12
	14
	14
	65
	65

	5
	Aksa
	11
	11
	12
	12
	12
	58
	58

	6
	Alvin
	16
	15
	15
	14
	15
	75
	75

	7
	Aqilah
	12
	12
	12
	13
	13
	62
	62

	8
	Arif
	14
	14
	13
	14
	15
	70
	70

	9
	Devaleo
	10
	11
	11
	11
	12
	55
	55

	10
	Devineo
	16
	15
	15
	16
	15
	77
	77

	11
	Faisal
	12
	13
	12
	13
	13
	63
	63

	12
	Fakhirah
	13
	14
	13
	14
	14
	68
	68

	13
	Fatir
	15
	15
	14
	15
	15
	74
	74

	14
	Fiqri
	11
	12
	12
	12
	12
	59
	59

	15
	Firja
	13
	13
	13
	13
	14
	66
	66

	16
	Hafiz
	12
	12
	12
	12
	13
	61
	61


Keterangan: Isi=Isi/Konten, Org=Organisasi, Bhs=Bahasa, Mek=Mekanik, Koh=Koherensi
[bookmark: _Toc201558371]B. REKAPITULASI HASIL POST-TEST
	No
	Nama Siswa
	Aspek Penilaian
	
	
	
	
	Jumlah
	Rata-rata

	
	
	Isi
	Org
	Bhs
	Mek
	Koh
	
	

	1
	Afiqah
	18
	17
	17
	17
	18
	87
	87

	2
	Aflah
	16
	17
	16
	17
	17
	83
	83

	3
	Ainun
	19
	18
	18
	19
	18
	92
	92

	4
	Akila
	17
	18
	17
	18
	18
	88
	88

	5
	Aksa
	16
	17
	17
	17
	18
	85
	85

	6
	Alvin
	19
	19
	18
	19
	19
	94
	94

	7
	Aqilah
	17
	17
	17
	17
	18
	86
	86

	8
	Arif
	18
	18
	18
	18
	18
	90
	90

	9
	Devaleo
	16
	16
	16
	17
	17
	82
	82

	10
	Devineo
	19
	19
	19
	19
	19
	95
	95

	11
	Faisal
	17
	17
	17
	18
	18
	87
	87

	12
	Fakhirah
	18
	18
	17
	18
	18
	89
	89

	13
	Fatir
	19
	18
	18
	19
	19
	93
	93

	14
	Fiqri
	16
	17
	17
	17
	17
	84
	84

	15
	Firja
	17
	18
	17
	18
	18
	88
	88

	16
	Hafiz
	17
	17
	17
	17
	17
	85
	85





[bookmark: _Toc201558372]C. HASIL N-GAIN TEST
	No
	Nama Siswa
	Pre-test
	Post-test
	N-Gain
	Kategori

	1
	Afiqah
	68
	87
	0.59
	Medium

	2
	Aflah
	60
	83
	0.58
	Medium

	3
	Ainun
	72
	92
	0.71
	High

	4
	Akila
	65
	88
	0.66
	Medium

	5
	Aksa
	58
	85
	0.64
	Medium

	6
	Alvin
	75
	94
	0.76
	High

	7
	Aqilah
	62
	86
	0.63
	Medium

	8
	Arif
	70
	90
	0.67
	Medium

	9
	Devaleo
	55
	82
	0.60
	Medium

	10
	Devineo
	77
	95
	0.78
	High

	11
	Faisal
	63
	87
	0.65
	Medium

	12
	Fakhirah
	68
	89
	0.66
	Medium

	13
	Fatir
	74
	93
	0.73
	High

	14
	Fiqri
	59
	84
	0.61
	Medium

	15
	Firja
	66
	88
	0.65
	Medium

	16
	Hafiz
	61
	85
	0.62
	Medium
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Task 1: Complete the sentences with appropriate connective

words

Word Bank: however, therefore, furthermore, first, in
conclusion, for example

~ c
1.Regular exercise is important for health. TFurkher Y0 G,

it helps prevent various diseases.
2. tird , we need to understand the basic
concepts before moving to advanced topics.
3.Technology has many advantages. A7 ©¥awple | it can
also create addiction problems.
4.5ocial media connects people worldwide.
it allows instant communication across continents,
5.Many animals are becoming extinct. Theeefor® | the
Sumatran tiger population has decreased dramatically.
6.\1 (NN protecting the environment is everyone's

responsibility. &

\«'\o\}\] even .

Task 2: Change the following sentences into passive voice
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