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ABSTRACT
DEVELOPING EFL STUDENTS’ SPEAKING MATERIALS BASED ON PROJECT BASED LEARNING
By:
IRHAS AZMI
Registration Number. 237215003
This study aims to develop appropriate and effective English speaking materials for vocational high school students. The research was conducted in response to the inadequacy of existing materials, which were dominated by reading texts and lacked interactive speaking activities relevant to students’ needs and vocational contexts. The study employed the Research and Development (R&D) design using the ADDIE model. The data were collected through questionnaires and expert judgement. The analysis results revealed that students required English speaking materials that were practical, engaging, and relevant to real-life communication and their future careers. The developed speaking materials were based on the principles of Project Based Learning, emphasizing authentic communication, collaboration, and creative problem-solving. The final product was validated by an expert in English language teaching and was considered appropriate, relevant, and effective for use in vocational classrooms. The findings indicate that the integration of PjBL in speaking materials enhances students’ communicative competence, confidence and creativity in using English.
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CHAPTER I
INTRODUCTION

A. Background of the Research
English as a Foreign Language (EFL) speaking materials has significant role in enhancing the students’ skills because it can increase language proficiency, builds confidence, and improve their communication skills. Therefore, the material is given to the students should be appropriate to students’ needs. It is used to enable students to increase their knowledge and their English skills. And also it helps teachers in preparing subject matter and guide students in learning. As stated by Cunningsworth in Richards (2002) that the roles of materials in language teaching are: as a resource of activities for learners to practice and communicative interaction, a reference source for the learner on grammar, vocabulary, pronunciation, and so son, and as a source of stimulation and ideas for classroom activities.
Moreover, EFL speaking materials must facilitate effectively and meaningfully students’ needs, and target situations need in learning English language skills, especially for speaking skills. EFL Speaking skill as the parameter of someone’s level of English proficiency, is a skill used to express though, opinions, and feeling in terms of talk of conversation. For these competencies, EFL speaking materials should have sufficient knowledge of the sound, structure, vocabulary, and cultural system of theEnglish language.
However is reality, the students’ speaking materials used by the teacher nowadays still not suitable yet, the fact shows that the researcher found several weaknesses and deficiencies found in the materials, such usthe content of the book which are not relevant to PjBL. For example, in the book, there is too much texts rather than exercises, so the students are quite stunted in their ability. Because of it, the students’ creativity is also stunted, in the end their English speaking skills are also stunted. So, the teacher sometimesdecides to use the other textbook or additional sources. 
[bookmark: _GoBack]To solve the problem of EFL speaking materials, the researcher would to implement Project Based Learning (PjBL). PjBL is one of the methods recommended to be applied. PjBL allows “students to design, plan, and carry out an extended project that produces a publicly exhitedouput such as a product, publication, or presentarion” (Patton, 2012).Through PjBL, learners engage in purposeful communication to accomplish genuine activities (project work), thereby providing them the opportunity to practice and utilize authentic language in a natural context (Fragoulis, 2009).Also, Fauziati (2014) mentioned that PjBL permits students to participate in projects that provide opportunities to learn and practice English while also fostering the development of essential skills, including teamwork, critical thinking, and presentation abilities.
Therefore, the researcher would like to conduct a study about development EFL speaking materials based on PjBL.Adopting PjBL in the learning materials can lead to more effective and engaging language learning skills for the students. By engaging students in the projects that needlanguage use, PjBL fosters students’ active learning, collaboration, and real-time application of language skills.
B. Identification of the Problem
In teaching English, there are some component to be prepared: formulating learning goal, planning, implementing and evaluating. In planning, the teacher should determine student competency, selecting strategy, choosing relevant media, including learning materials. In this case, the researcher would to develop English speaking materials that suitable for the students. S/he will focus on aligning learning materials with students need. The researcher hopes to enhance the quality of students’ speaking skill.
C. Problems Limitation
Based on the consideration that has been identified, the researcherfocuses on the English speaking materials. The reason for this limitation is because the materials still not suitable for the students which is PjBL.
D. Formulation of the Study
Based on the background above, there are some questions to be raised as the problem of this analysis, they are:
1. How are the existing speaking materials used today by the students’?
2. What academic speaking materials are needed by the students of?
3. How are the academic speaking materials for the students developed based on the project-based learning approach?


E. Purpose of the Research
In line with the formulation of the problem above, the purpose of this research is:
1. To describe the existing of speaking materials by the students.
2. To analyze academic speaking materials are needed by the students.
3. To develop EFL students’ speaking materials through Project Based Learning Method.
F. Significance of the Research
The results of the research entitled “Developing EFL Students’ Speaking Materials through Project Based Learning” are expected to benefit:
1. Theoretical Significance
This research gives a solution to finding out EFL Students’ Speaking through Project Based Learning.
2. Practical Significance
a. For Students
1) Students are expected to be more interested in English, especially be able to English speaking.
2) Students are expected to be more active in improving their mastery of learning English vocabulary through the process of learning it using Project Based Learning related to improving their English-speaking materials.
b. For English Teacher
1) Teacher can use the materials that suitable for the students.
2) Teacher can increase the effectiveness of learning English-speaking material.
c. For the School
1) The School can use the EFL speaking material as alternate version.
2) The school can improve the quality of learning materials so that students can achieve improvement to speak English
















CHAPTER II
LITERATURE REVIEW
A. English Speaking Materials
When we are talking about English speaking, then we will not able to separate from the material, because the material as a place to implement English speaking itself. Brown (1995) defined learning materials as any systematic description of the activities and instructional approaches to be used in a classroom setting. Materials include well-organized methods to make teaching and evaluating easier for teachers. It means that materials are organized tools or plans that describe what activities and teaching methods will be used in the class. They help make teaching smoother and help teachers check how well students are learning.
According to Tomlinson (2012), learning materials are any tools that can be used to speed up language acquisition. Examples include text books, films, graded readers, flashcards, games, and websites. Materials can serve a variety of purposes for language learners, including educating them about the target language, assisting them in speaking it, giving them firsthand experience of the language in use, eliciting their use of the language, and assisting them in making discoveries about the language. As a result, the process of creating and/or using resources for language learning is referred to as materials development. This process includes the evaluation, adaptation, design, exploitation, and study of the materials.
The existence of instructional materials is crucial to the learning process because they serve as intermediates between the ambiguous material offered and the student. The efficient use of time during the implementation of learning is also impacted by the usage of teaching materials (Lasmiyati&Harta, 2014). Teachers can create learning media in the form of lesson plans as on method of doing this. To generate effective and efficient learning, it is necessary to develop teaching materials for the learning process (Lukman&Ishartiwi, 2014).
As a resource of the activities and reference source of teaching activities, the material is given to the students should be appropriate to the related or focused competencies of the teaching. It is used to enable students to increase their knowledge and their English skills, namely, listening, reading, writing, and speaking. It is assumed that the more appropriate the material is given to the students, the higher the possibility of opportunity for students to increase their comptetence in English language skills.
Brown (2001) proposes five components of speaking materials: comprehension, fluency, pronunciation, vocabulary, and grammar. 
1. Comprehension
In speaking materials, understanding is needed so that students who perform a conversation understand the meaning of what they are talking about, this will facilitate communication. Based on this, the teachers should pay attention to assessing the level of understanding of the students in their speaking ability.
2. Fluency
According to the latest dictionary of the Indonesian language (2008) “Fluency is driving fast or moving forward quickly”. In this context, the students’ fluency in speaking is not only focused on how student produce language fluently or smoothly, but students also need to consider the appropriateness of what they want to speak, or in other words, it is accuracy. According to Budiwanto (2012), accuracy or precision is a person’s ability to direct a motion to a target per the goal or make a movement without making a mistake. 
3. Pronunciation
Pronunciation is also very important in teaching speaking skills because with good pronunciation, the listener will easily understand what is being said. Pronunciation is the study of the technique or procedure of pronunciation English vocabulary, so it is very important to pronounce vocabulary well and correctly in communication. Otherwise, other people will be confused about what you mean, which in turn leads to misunderstandings. 
4. Vocabulary
Speaking skills which is a productive skill require a person to have a good vocabulary. The more vocabulary on has, the easier it is to form a sentence, while vocabulary itself is vocabulary is the set of words known by a person or is part of particular language.
Fajriyah (Inayatul, 2013) explained that vocabulary is one of the components of English that has an important role in understanding reading and expressing all ideas in writing or pronunciation. Students can obtain vocabulary from dictionaries, glossaries at the back of English books and others. Vocabulary will always be in the student’s mind if the student always uses it and will disappear if the student does not use it. Due to the large list of words, the way of learning is important to make students master vocabulary. Teachers should choose the right way to teach.
5. Grammar
Grammar focuses on standard of English such as spelling, punctuation, and vocabulary. When dealing with speakers, sometimes grammar seeing is ignored especially by people who are not native speakers. Grammar is needed to be able to speak well meaningfully. All these components of speaking materials; pronunciation, grammar, vocabulary, fluency, and comprehension are the important and complementary components in the development of students’ speaking ability.
The statements above are strengthen by Tomlinson. He said Englishspeaking materials should fulfill the criteria, such as: (1) It should be providing a rich experience of different genres and text types, (2) It should be providing an aesthetically positive experience through the use of attractive illustration, design, and illustration, (3) It should be making use of multimedia resources to provide a rich and varied experience of language learning, (4) It should be providing supplementary materials which provide the learners, and (5) It should be helping the learners to personalize and localize their language learning experience.
Additionally, Tomlinson, cited by Farajnezhad recommended 5 ways to guide how speaking materials can be developed for speaking skills: (1) conceptualizing learner needs, (2) identifying subject matter and commu- nication situations, (3) identifying verbal communication strategies, (4) utilizing verbal sources from real life, and (5) designing skill-acquiring activities.
1. Conceptualizing learner needs
Materials design start from who learners are to link language study to learners’ future and to their present receptivity. It is important to look at both subjective need and objective needs in the learner. The subjective needs include such areas as learners’ speaking proficiency and difficulties, all of which will help the teacher decide what to teach. The objective needs include such aspects as personality, learning styles, cultural preferences and expectations of the course, all of which will help the teacher decide how to teach. Seeking to know learner needs does not mean describing learners but it means involving learners in the process of developing materials and giving them a voice in their materials.
2. Identifying subject matter and communication situations
Knowledge about learners needs will act as the basis on which experiential content is selected for instructional materials. It is important to explore the context of such environments and for some idea of what skills their social need of a speaker. The more learners say their needs, more the subject matter can be set towards the right sets of topics, situations, functions, strategies, registers, and key structures. 
3. Identifying verbal communication strategies
Conversational strategies must be included in speaking materials because they are essential tools to serve the communication of mearning. It is essential to build into materials many practical devices that can help facilitate oral production and overcome communication difficulties arising under time pressure. 5 of them: (1) using less complex syntax, (2) making do with short phrases and incomplete sentences, (3) using fixed conversational phrases, (4) adding filler words to gain time to speak, and (5) correcting or improving what one has already said. These technique help materials designer become more aware of what is the normal process of speech production.
4. Utilizing verbal sources from real life
To modify materials, besides printed sources such as magazine articles or picture, course developers can use many verbal interactions taken from real and in the classroom. One method for practical teaching ideas is by taping learners peer group interaction in the target language and analyzing it.


5. Designing skill-acquiring activities
Once communication content is outlined and its components are selected, the strong step is to create relevant tasks that help learners in three essential aspects: to acquire a new language, to learn rules of interaction and to experience of meanings;
To acquire a new language, learners should be helped to internalize a new language before making it becomes available to discuss topics. It includes helping learners to self-discover form and function. The language must be pushed further into an experiential process such as small tasks. For example of tasks: ranking exercises, brainstorming for keywords and expressions, generating ideas around the topic and so on.
To communicate properly, we must understand not only grammar and vocabulary but also cultural context. This model can be used for identifying and classifying interactional linguistics elements. It was inspired by his belief that, in addition to understanding the vocabulary and grammar of a language, one needs to know the context in which utterances are used.
Hymes devised the mnemonic S-P-E-A-K-I-N-G to aid in the application of his representation into setting and scene, participant, ends, acts sequence, key, instrmentalities, norms, and genre.(1)Setting describes the period of time, while place is related to the location and timing of the dialogue. While scene is “psychological setting” or “cultural definition” such as aspects such as formality range and emotions of play or seriousness (Hymes: 55-56), like the formal or casual dialogue and the sense of the dialogue.(2)Participant is a person who participates in a discussion as a speaker, listener, addressee, sender, or receiver. As the speech continues on, their role can change. (3)End is the outcome of the conversation’s goal, including the participant’s purpose. Inappropriate language use will keep the speaker from achieving their objectives.(4)Act sequence refers to the steps involved in performing a speech, as well as the content and form of the communication demonstrated in the event of the utterance.(5)Key means to represent the intonation of a conversation, like a slow pattern, quickly, or in a hurry.(6)Instrumentalitiesis an instrument or channel for communication that is used in face-to-face interactions involving oral or verbal communication.(7)Norms is the rules that govern conversation and its interpretation, Norms that apply in each location are referred to as the norm in this context.(8)Genre is a style or classification of a conversation’s contents, such as proverbs, apologies, prayers, small talk, problem talk, information or so on.
Based on the theory aboveit can be concluded that speaking material is the systemic description of activities and instructional approaches in a classroom. It includes well-organized methods to make teaching and evaluating easier for teachers. It means that materials are organized tools or plans that describe what activities and teaching methods will be used in the class. The teachers can create materials to generate and efficient learning. The materials given to the students should appropriate to their related competencies, enabling them to improve their English language skills. Speaking materials have five components, such as pronunciation, grammar, vocabulary, fluency, and comprehension. And also speaking materials should fulfill the criteria, such as (1) It should be providing a rich experience of different genres and text types, (2) It should be providing an aesthetically positive experience through the use of attractive illustration, design, and illustration, (3) It should be making use of multimedia resources to provide a rich and varied experience of language learning, (4) It should be providing supplementary materials which provide the learners, and (5) It should be helping the learners to personalize and localize their language learning experience.
Additionally, speaking materials play a vital role in supporting speaking skill development by providing structured, interactive, and meaningful learning experiences. These materials help facilitate language acquisition and enhance the teaching and evaluation process, making them essential tools in the language learning classroom.
B. Project-Based Learning
1. Definition of Project-Based Learning
Mulyasa (2014) says Project-Based Learning or PjBL is model learning which aims to focus participants’ education on the problem complex needed in do investigate and understanding lessons through investigation. This model also aims to guide the participant to educate in a project collaborative that integrated a variety of curriculum subjects (materials), provide opportunities to participant educate for dig content (material) with use various method meaning for himself, and experiment in a manner collaborative.
Daryanto and Raharjo (2012) define Project-based Learning is a learning model that uses a problems as the first step in gathering and integrating new knowledge based on experience and activity in a manner. PjBL is designed for use on complex problems that require participants educate in doing an investigation and understand it.
Then,Sugihartono (2015) revealed that project method is a learning method form of presentation to learners material lessons that start from a problem which is then discussed from various relevant sides so that a thorough solution is obtained and meaningful. This method allows students to analyze something problems from the perspective of students according to their interests and talents. Fathurrohman (2016) also says that a learning-based project is a learning model that uses projects/activities as a means of learning to achieve competence attitudes, knowledge, and skills. This learning is a substitute for still learning lectures centered. The emphasis of this learning lies in the activities of the participants/education. Which on end learning can produce a product that can mean and useful.
Saefudin (2014) asserts that Project-based Learning is an educational approach that use problems as a foundational stage for acquiring and synthesizing new knowledge derived from real-life experiences.  Project-based Learning accentuates contextual challenges encountered by students, fostering critical thinking and enhancing creativity through the creation of tangible products or services.  According to Isriani (2015), a learning-based project is a form of learning that provides opportunities for lectures.  For overseeing classroom learning through engaged labour projects.
Based on the above theory it can be concluded that Project Based Learning is a learning model student-centered, namely departing from a problem background, which then next with the investigation so participant educate obtain new experiences from real activities in the learning process and can produce something project for reach competence aspect, cognitive, and psychomotor. Result end from work project is something product which between other form report written or oral, presentation, or recommendation.
2. The Principles of Project-Based Learning Model
According to Fathurrohman (2016) principle underlying learning project based is as follows:(a) Learning centered on participant education which involves tasks on real life for enriching lessons. (b) A task project says an activity study based on something theme or topic which has been determined in learning. (c) Investigations or experiments are carried out authentically to produce a product real which has been analyzed and developed based on a theme or topic arranged in the form of a product. (d) Curriculum. PjBL no like on curriculum traditional because needs a strategy where the target project is the center. (e) Responsibility. PjBL emphasizes the responsibility and answerability of the participants’ education to their role models. (f) Realism. Student activities are focused on similar work with situations which actually activity integrates task authenticity and produces a professional attitude. (g) Active learning. Growing issues lead to questions and the desire of learners to determine relevant answers so that happens independent learning process. (h) The bait comes back to the discussion. Presentation and evaluation to participant educate produce bait come back which valuable. Matter this push to direction learning based on experience. (i) General skills.PjBL is developed not only in skills tree and knowledge just but also has influence big to skills fundamental like solving the problem, workgroup, and self-management. (j) Driving questions. PjBL is focused on questions or problems that trigger students to solve problems with concepts, principles, and appropriate science. (k) Constructive investigation. Project-based learning (PjBL) should be customized with participant knowledge education. (l) Autonomy. Project make activity participant educate which is important. Blumenfeld describes a project-centered learning-based model on process relatively futures time, units learning to mean.
Based on the explanation above, it can be concluded that the principle of the PjBL learning model is this learning emphasizes that learning must be centered on students because this learning model uses problems that may be encountered in real life which already determined theme and the topic, then experiment or research so that can produce products real accordingly with ability participant educate them, so participant educate can finish problem with draft, principle, and knowledge appropriate, so that becomes more meaningful.
3. Design of Project-Based Learning (PjBL)
According to Daryanto and Raharjo (2012), Model Learning Project-based Learning has design as follows: (a) Participants are educated to make decisions about framework work. (b) There is a problem or challenge filed to participant education. (c) Students design processes to determine solutions to problems or challenge filed. (d) Participants educate in a manner collaborative responsible for accessing and managing information to break problems. (e) Process evaluation run in a manner continuous. (f) Participants educate in a manner that periodically do a reflection on activities that are already run. (g) The final product activity study will evaluate in a manner qualitative. (h) Situational learning is very tolerant of error and change.
Based on the explanation, it can be concluded that lectures problems that must be solved by students, and then participant educate must design process and framework for make a solution to the problem. Students must work together to search for information and evaluate the result of their work so that the problem can be resolved, and that participant educated can produce products from the background behind the problem.
4. Procedure of Project-Based Learning
Steps implementation model learning Project-based Learning according to Mulyasa (2014) is as follows: (a) Prepare questions or project assignments. This stage is a step early so that students observe more deeply on the questions asked appear from existing phenomenon. (b) Design planning project. As step real answer the questions that exist are drawn up a project plan can go through test. (c) Develop a schedule for the concrete steps of a project. Scheduling is very important that the project is carried out in accordance with the the agreed time available and in accordance with target. (d) Monitoring the activity and progress of the project.  Participants teach and assess the project currently in progress.
Steps implementation model learning Project-Based Learning according to module Widiarso (2016) is as following:

 (
Fundamenal question determination
Develop project planning
Compile timetable
Monitoring
Test results
Evaluate experience
)

Figure: Procedure of Project Based Learning.
Explanation procedure model Project-Based Learning is as following:(a) Fundamental question.Learning commences with fundamental inquiries, specifically questions that can assign tasks to students for engaging in activities.  Assignment subjects are pertinent to the education of real-world participants.  And commences with an in-depth investigation.(b) Develop project planning.Students are encouraged to take ownership of project planning, which includes role play and election activities that facilitate the answering of critical issues. Additionally, they should combine diverse subjects where feasible and be aware of the tools and materials available to assist in project resolution.(c) Compile timetable.Teachers and participants collaboratively develop a timetable for activities to complete the project.  Stage activity occurring among others:Create a timetable for project completion, specifying allocation time. Establish a deadline for the project settlement. Bring participant educate plan method which new. Instruct participants when they employ methods unrelated to the project.Request participant to provide an explanation regarding the rationale behind the election.(d)Monitoringparticipants. Teachers are responsible for monitoring participants' activities during the completion of the project.  Monitoring conducted through methods facilitates participant education on each step. Assume the role of a mentor for student activities in conjunction with other lectures. To facilitate the monitoring process, a rubric has been created to document the entire activity, which is essential.(e)Test Results.Assessment is conducted to aid instructors in measuring achievement standards, evaluating each participant's progress, providing feedback on the amount of comprehension attained by participants, and assisting instructors in formulating subsequent learning strategies.(f) Evaluate Experience.On end learning, teacher and participants engage in reflection on the activities and outcomes of completed projects.  The reflection process was conducted well, both individually and collectively.
From the description indicates that Project-based Learning commences with inquiries that offer tasks to students for engagement in activities.  Questions must pertain to issues that learners may encounter in real life.  A small group was formed from the problem, tasked with designing the project plan and compiling the timetable to complete the project. Role lectures here are for monitoring participant education, assessing test outcomes, and evaluating participant performance.
5. Advantagesof Project-Based Learning
According to Fathurrohman (2016) benefit learning based project are as follows:(a)Acquire novel knowledge and abilities through learning.(b)Enhance participants' competencies in problem-solving education.(c)Encourage participants to engage more actively in addressing complicated problems related to the tangible outcomes of products or services.(d)Enhance collaboration among participants to explicitly teach on the characteristics of Project-Based Learning (PjBL).(e)Participants are instructed to make decisions and implement the framework effectively.(f)A problem exists for which a solution has not been established previously.(g)Participants acquire skills to formulate processes that yield outcomes.(h)Participants are educated and accountable for acquiring and managing the information collected.(i)Participants learn to conduct the evaluation continuously.(j)Participants instruct in a manner that allows for reflection on their actions.(k)Results end from product evaluated quality.(l)The class has an atmosphere that tolerates mistakes and changes.
Experts can conclude that model learning and project-based approaches are effective.  Participants in education benefit by becoming more proactive in problem-solving, thereby acquiring new knowledge and abilities, practicing teamwork within groups, and gaining opportunities to plan projects.  The project is organized by students who create a framework to address the predetermined issue.  The participant must develop a work process that begins with information retrieval and management, continues through project execution, and concludes with the evaluation of the outcomes.
6. Disadvantages of Project-Based Learning
Every mote has drawbacks respectively. Although the method makes the atmosphere of study become pleasant and give student experience to organize projects so as to improve liveliness, practice cooperation and increase their ability to solve the problem. However, PjBL also own weakness which is explained by Daryanto and Raharjo (2012), that is:(a) Need a lot of time to finish the problem. (b) Need cost quite a lot. (c) Many teachers are comfortable with traditional classes, where the instructor holds the main role in class. (d)The amount of equipment which must provide. (e)Students who have weaknesses in experiments and the collection of information will experience difficulty. (f) There is a possibility participants educate that not enough action in the workgroup. (g)When the topic is given to each group differently, worried participant educate no can understand the topic as a manner.
In with their opinions above, Widiasworo (2016) said project-based learning certainly cannot be separated from all barriers and obstalces. These obstacles and constraints reflect that still found some weaknesses of this learning model, among others as follow:(a)Learning-based projects need a lot of time which must provide for finishing problems which quite complex. (b) Many parents feel aggrieved because they have to add cost to using the new system. (c)Many instructors prefer traditional classroom settings, where the instructor assumes a central role in the learning process.  The tradition has proven challenging, especially for instructors who have not fully mastered the technology.(d)The amount of equipment to be provided. Therefore, suggested using team teaching in learning. (e)Participants educate own weaknesses in test and collection information will experience difficulty. (f) There is a possibility participants educate that not enough action in the workgroup. (g)If the topics given to the respective group are different, worried participant educates not understand the topic as a whole.
However, various weaknesses in learning-based projects can be overcome with a number of following steps:(a) Facilitate participant education in facing problem. (b) Limit time participants educate in finishing the project. (c) Reduce cost.(d) Provide equipment simple that there is an environment around. (e)Select a study location that is easily accessible.(f)Create an atmosphere study which pleasant so that lectures and participant educate feel comfortable learning.
The Project-based learning, among other things, requires a lot of time that must be provided for solving complex problems, requires more costs compared to other learning models, there is the possibility of participants students who are less active in group work, and if the topic is given on respectively group different, worried participant educate no understand the topic as a whole. 

C. Relevant Studies
As reinforcing material for this research, the researcher cites several researches that are relevant include:
1.	Santoso in his study entitled “Developing Academic Writing Materials for learners of English Education Department Based on Accelerated Learning Approach”. The results of his study show: (1) The existing materials do not show authenticity, relevance, consistency, and adequacy. (2) The results of the learners’ needs analysis writing, the writing materials needed, the writing skills, the grammar focus, the writing topics, the vocabulary, and the tasks. (3)The theoretical model of writing materials based on accelerated learning contains: (a) the components of English writing materials, (b) the communicative principles, (c) approaches integrating the mind, emotion, and body, (d) approaches activating conscious and unconscious thought, and (e) inclusion of relaxation techniques, music and suggestion. 
2.	Aiedah A.K. & Audrey Lee K.C. in their study entitled " Application of Project-Based Learning in Students' Engagement in Malaysia Studies and English Language" (an exploratory study that looks at the application of project-based learning on student engagement in learning the particular subjects at Taylor's College, School of Hospitality and Tourism, 2012). The findings demonstrate that project-based learning can improve student engagement in subjects such as Malaysian Studies and English language but collaborative learning in which is one of the aspects of student engagement is the most challenging part for instructors and students.
3.	Simpson in his study entitled "Integrating Project-Based Learning in an English Language Tourism Classroom in Thai University" (a mixed research study utilizing both quantitative and qualitative instrument, 2011). The result of the study showed that PjBL had a statistically significant effect on the development of low and medium achievers' English language skills, with exception of the structure and written expression of the low achievers.
4.	Wei-Jane Lin, Hsiu-Ping Yueh, Murakami &Minoh in their study entitled "Exploring Students' Communication and Project Based Learning Experience in an International Distance Course," (A Case Study conducted by three universities across Japan and Taiwan, 2009). Result of the study showed that students of different countries actually demonstrated different degrees and perception of how useful technologies were in their learning experiences.
5.	Srikrai, in his study entitled "Project-based learning in an EFL classroom" (2008). The result of the study showed that the students perceived the value and the benefits of completing the project. The students gained more motivation and confidence in using English especially in listening and speaking.
6.	Chayanuvat, in her study entitled "Developing a PjBL English course: A discovery journey" (the implementation of PjBL in a basic English course aiming to develop students' four skills for communicative purposes, 2007). The result of the study showed that more than 50% of the students were confident that PjBL can help improve their English although most of them (74%) were not ready for PjBL in their English class.




CHAPTER III
RESEARCH METHODOLOGY
This chapter discusses the research’s place and time, the research, the population and sample of the research, and the research and development methods. It covered the research design, the setting, the subject, the instrument, the data collecting technique, the data analysis, the research procedure, and the validity of the research.
A. Time and Place of the Study
Students in the eleventh-grade SMK Negeri 3 Medan are carrying out this current research. The school is chose because the school still does not provide complementary teaching materials especially in speaking material. The researcher chose the eleventh-grade because they are implementing the Merdeka curriculum in the 2025/2026 academic year. 
B. Data and Data Source
Data are any selected information that must be collected in the research. The data itself have to be taken from the data source. Sugiyono (2009) stated that based on the sources, data can be classified into two those are primary data and secondary data. Primary data source is source of data which is related to the subject of this study.
In this research the primary data sources came from the teacher and students. While the secondary data sources are taken from other sources which related to the study such as some articles, journal, and some books which are supported this study.
C. Research Method
The research design by the researcher is Research and Development (R&D). R&D is a research method consisting of class problems, studying the latest theories about education, product development, development of an educational product, validation of products to experts, and field trials of these products (Latief, 2014). Moreover, Sugiyono (2013) added that research and development are used to produce a particular product and improve existing products. The researchers adopted the ADDIE Model.
The ADDIE (Analysis, Design, Development, Implementation, and Evaluation) model ensures that learners achieve learning objectives. This makes it possible to evaluate student needs and provides a simple procedure for designing and developing materials. Creating products using the ADDIE process is one of the most effective tools. Because the ADDIE process is a framework for navigating complicated circumstances, it is ideal for creating instructional products and learning resources (Branch, 2009).

Figure: ADDIE Approach (Branch, 2009)
Based on Figure 3.1, there are five steps in implementing the ADDIE approach, those are:
1) Analysis
In the first phase the researcher analyzed the needs, feasibility and requirements of developing teaching materials by validating problems, determining learning objectives, analyzing students, identifying available sources and identified the objective of the material.
2) Design
In the second phase, the researcher was designing the English speaking material based on the curriculum nowadays. In this design phase, the researcher was listed which the material related to and choose the best way which was appropriate to the student’s needs.
3) Development
The third phase is to develop the material based on competence. Realization by validating it with the expert to ensure the product was appropriate to the student’s needs. The final step, one-on-one testing, small group trials, and conducting several revisions.
4) Implementation
In the fourth phase is try-out period, the product was implied to the students in actual classroom settings. The goal was to determine whether or not the product had achieved the course objectives.
5) Evaluation
In the last phase, the researcher evaluates the products implemented in the previous phase. The researcher asked for teachers, which were collected using the rubric in the Appendix. The results of their comments were corrected without facing another try-out step. The correction results are brought to the experts using the expert’s judgment in the Appendix.
In this study, the researcher only carry out until the three step namely Analysis, Design, and Development.
D. Technique of Collecting Data
In this study, there are a few information collection strategies carried out:
1. Interview
In this study, data was collected through interviews with English teacher and Students which were conducted to find out the problems with English textbooks and materials and the teacher’s perception of English materials at the school.
2. Questionnaire
In this study, data were collected through questionnaires such as students’ need question and expert judgment on the development of materials made by researchers.
3. Classroom Observation
Classroom observations were conducted once the implementation material system was created. The researchers themselves made perceptions to acquire them.

4. Document Study
The document method is a data collection technique by collecting and analyzing documents, both written documents, images and electronics. In addition to using data sources in the form of words, actions, and written sources, the researchers used data sources in the form of photo to document actions. Photos are increasingly being used as a tool. In this study, the researchers used documentation in the form of photos as activities at SMK Negeri 3 Medan.
E. Data Analysis
Data analysis technique is the process of collecting data systematically to facilitate researchers in obtaining conclusions. The data of this study will be analyzed by several techniques:
1) Qualitative data is analyzed by using Miles and Huberman (1994). According to them analysis consists of three activities that occur simultaneously: data reduction, data display, conclusions drawing/verification. Regarding the three lines will be discussed further as follows:
a) Data Reduction
According to Miles and Huberman (1994), data reducation refer to the process selecting, focusing, simplifying, abstracting, and transforming the data that appear in written-up fields notes or transcriptions. As data collection proceeds, further episodes of data reduction occur (writing summaries, coding, teasing out themes, making cluster, making partitions, writing memos). Data reduction is part of the analysis. With data reduction researchers can get rid of unnecessary parts and organize data to get the final conclusions that can be drawn and verified.
b) Data Display
A display is an organized, compressed assembly of information that permits conclusion drawing and action. Miles and Huberman (1994) believe that better data display are the primary means for valid qualitative analysis, which consist of: various types of matrices, graphics, networks and charts. All of it is designed to combine information that is arranged in a coherent and easily accessible form. Thus an analyst can see what is happening, and determine whether to draw the correct conclusions or continue to carry out the analysis according to the suggestions told by the presentation as something that might be useful.
c) Conclusion Drawing/Verification
Conclusion are also verified as the analyst proceed. When in the midst of data collection, researchers had a brief conclusion. To draw conclusions, of course, cannot be done haphazardly, it must go back to see the data to be verified. The final conclusions do not only occur at the time of the data collection process, but need to be verified so that they are truly accountable.
2) Quantitative data is used by percentage. It is a display data that specifies the percentage of observations that exist for each data point or grouping of data points. It is a particularly useful method of expressing the relative frequency of survey responses and other data. The process of creating a percentage involves: first identifying the total number of observations to be represented; then counting the total number of observations within each data point or grouping of data points; and then dividing the number of observations within each data point or grouping of data points by the total number of observations.
F. Data Validation
The expert validation process was conducted to ensure that the research instrument met the requirements of content validity and was aligned with the objectives of the study. This stage aimed to evaluate whether the items in the instrument appropriately measured the intended constructs and were relevant to the research context.
In this process, the researcher involved the expert who possess adequate competence and experience in the related field. He was asked to assess the theoretical model that the researcher created.





CHAPTER IV
RESEARCH FINDING
A. Analyzing Existing Speaking Materials.
The researcher described the research findings on the data collected. The researcher analyzed an English materials entitled “Bahasa InggrisKelas XI”. It consisted of 170 pages and 8 chapters. The researcher only use English speaking materials in the textbook. The results show below:
1. Chapter I 
a) Pre-Activity
The Pre-Activity in Chapter I from Bahasa InggrisKelas XI is designed by the author to introducing the students about Offers and Suggestions subject. If we assess based on academic materials by Tomlinson, they are authentic, relevant, consistent, and adequate, this part has quite strengths in supporting the process of speaking English in the class.
In terms of authentic, the material presented through a short dialogues shows situations that are very close to the lives of students, such as inviting friends to watch a movie and offering help to do a homework. Although the conversation is simple, it reflects real communication that happen in daily life.
The utterances like “Would you like to go to the movies?” and the response of the hearer “I’d love to, but not right now” show good examples of how language is used in real life contexts. It is suitable with Tomlinson’s principle. 
Furthermore, in terms of relevant, the material is suitable with the age and social life of the students. The context used such as talking to the friends, helping each other, and making plans are activities that usually used in their life. Besides, the students are not only to speak the dialogues, but also asked to analyze the types of interpersonal transactions itself.
In terms of consistent, the Pre-Activity is designed as opens the way to another section/parts such as Building Blocks, where the linguistic structure are explained and Practice and Active Conversation. This patterns are consistent with the pedagogical structure of the book as a whole. So, it is suitable with the consistent terms because it successfully builds the foundation before the students move on to another stages.
However, when it analyzed in context of adequate, this section can be said still limited. It is proved by only two example of dialogues are presented. The students should need more examples, variety situations, or additional activities. 
And then we are moving to the strengths and weaknesses of the material. The speaking materials presented in Chapter 1 Section A. Pre-Activity have strengths and weaknesses factors. One of the strength aspects of this section is the using of materials is natural, realistic conversations that closely reflected students' everyday interactions. Whether discussing weekend movie plans or offering help with a school project, the dialogues reflect common situations faced by teenagers, making the learning experience more meaningful and relevant.
These conversations are also functionally purposeful, focusing specifically on the language used to make and respond to offers and suggestions-the core topic of this chapter. Expressions such as "Would you like to...?", "How about...?", Let's...", and "I'd rather not..." are presented within a natural flow of conversation, helping students to understand not just the grammar, but also the social function of the language.
And the last, the dialogues are simple and student-friendly, using language that is easy to understand while still being authentic. They are concise and focused, making them ideal for pair or group work without overwhelming the learners. This balance between simplicity and authenticity ensures that all students, regardless of proficiency level, can actively participate in the speaking activity.
Despite these strengths, there are a few weaknesses in the selection of speaking materials. Firstly, the dialogues do not include pronunciation support,such as phonetic transcription, intonation models, or accompanying audio. As a result, students may struggle with stress patterns or natural rhythm unless teachers provide additional guidance. Secondly, the section offers only two sample conversations, which limits the range of contexts and expressions students are exposed to. A broader variety of scenarios such as those involving school, travel, or public places would enhance learners adaptability in real-life conversations. Lastly, the materials are somewhat controlled and scripted, lacking fully open-ended tasks that would allow students to personalize responses or generate their own dialogues spontaneously.
In conclusion, the speaking materials in Section A. Pre-Activity are effective in establishing a foundational understanding of offers and suggestions. Their authentic language use, simplicity, and pair-focused design make them a valuable resource for early speaking practice. With some enhancements in pronunciation modeling and expanded content variety, these materials could serve as an even stronger platform for developing students' confidence and fluency in English communication.
b) Building blocks
Section B. Building Blocks of Chapter I in Bahasa InggrisKelas XI textbook serves the material untitled “Offers and Suggestions”. In terms of authentic, the utterances like “Let’s…”, “Why don’t we…”, “I suggest that…”, “Would you like…”, and “Shall I…” are commonly used in daily life. The utterances show its authenticity. 
In relevance terms, this part also good. Because the topic is relevant for the students such as offering help for homework, making study group, or suggesting ideas for activities in the school. It make the students find themselves in situations where its functions very necessary. The expressions and sentence that show in this part are applicable for the students in real life, which increase their motivation.
For the consistency, the material is also evident. The Building Blocks part is following from the Pre-Activity part, where the materials are explained deeper through explanation of patterns, grammar, and language function.
But from adequacy, this part still has limitation, especially in practice. It is true the student are given clear examples, but still lack of practice. It should be the students have to practice more. This part more offers explanation rather than application.
And then we are moving to the strengths and weaknesses of the material. The speaking materials in Section B. Building Blocks play an important role in supporting students' understanding how to communicate offers and suggestions in English. One of the strength features of this section is organized and categorized presentation. It helps the learners to easily recognize patterns and understand the difference between similar structures. For example, when someone give the suggestions, he/she should express like "Let's...", "How about...?", and "I suggest that...". It makes easier for the students to practice in the conversation
Another strength also realistic and relatable, reflecting the situations teenagers in their everyday lives such as deciding what to eat, offering assistance with homework, or suggesting weekend plans. This real-life relevance ensures thatstudents can see the practical application of the language, which increases motivation and engagement.
Moreover, the materials place a strong emphasis on functional language, it means helping the learners not just to construct grammatically correct sentences, but also to communicate effectively and appropriately. For example, we can see the definition suggest, suggestion, etc. The inclusion of polite expressions is particularly valuable. It teaches the students how to speak respectfully such as "May I...", "Would you like...", "Shall 1... ". It reflects a sensitivity between linguistic accuracy and cultural appropriateness, which are essential components of communicative competence.
However, despite these strengths, there are also areas that could be improved to enhance the learning experience. For example pronunciation and intonation. The students may struggle with oral delivery such as stress and tone, if they do not receive proper modeling from the teacher or audio materials. Additionally, the section would benefit from the inclusion of contextual dialogues or role-play activities, which allow the students to see these expressions used in interactions and practice more dynamic.
c) Active Conversation
The Active Conversation section of Chapter I in the Bahasa InggrisKelas XI textbook is designed to provide students with opportunities to actively use English through interactive speaking tasks. In this section, learners engage in activities such as completing dialogues, creating their own conversations, and performing role plays in situations involving offers and suggestions. The scenarios are a student has to find a way to make two his friends don’t fight anymore.
From the perspective of authenticity, the tasks presented in this section pretty mirror real-life interactions. The dialogues tell about how a people reconciled his/her friends by using offer and suggest. By encouraging learners to communicate in realistic ways, this section ensures that students practice language in a manner that is meaningful and practical beyond the classroom.
The relevance of these tasks to learners’ lives is another strong point. High school students frequently engage in social situations where they need to make suggestions or offer assistance, such as planning group activities or helping friends. The final Think-Pair-Share activity adds further value by requiring students to address a real social problem, like mediating between two friends who had a disagreement, making the task both linguistically and socially meaningful.
The section also demonstrates strong consistency within the overall structure of the chapter. It comes after students have been introduced to sample dialogues in the Pre-Activity, studied language structures in Building Blocks, and completed controlled exercises in Let’s Practice. This logical sequencing aligns well with Tomlinson’s recommended progression from exposure and guided practice to freer language production. As a result, learners can build confidence before using language more creatively.
In terms of adequacy, the section offers several useful activities, including dialogue completion, original dialogue creation, role plays, and collaborative discussions. These tasks provide a balance of input and output, helping students move from comprehension to active production. However, the section could be improved by offering a greater variety of scenarios, increasing the level of challenge, or integrating peer feedback and multimedia resources. Such enhancements would provide students with richer opportunities for meaningful practice and deeper communicative competence.
And then we are moving to the strengths and weaknesses of the material. Section D: Active Conversation in Chapter Iserves as the culminating stage of the speaking lesson, where students move beyond passive observation and controlled drills into active language use. Building on the vocabulary, expressions, and sentence structures introduced in the earlier sections, this part of the lesson invites learners to apply their knowledge in meaningful, interactive conversations that reflect real-life communication.
One of the section’s notable strengths is its real-world relevance. The dialogues and prompts are set in familiar situations, such as offering help to a friend, suggesting weekend activities, or inviting someone to join a group task. By placing students in these relatable contexts, the materials ensure that the expressions they practice—such as “Would you like…?”, “Shall I…?”, “Let’s…”, or “Why don’t we…?”—are not only memorized but also understood as practical tools for everyday interaction. This approach enhances the likelihood that students will transfer their learning beyond the classroom.
Another strong point is the integration and reinforcement of target expressions. Learners are required to reuse the key phrases from the Building Blocks section within longer conversations, which strengthens retention through repetition in context. This recycling of language supports both fluency and accuracy, as students become more comfortable with the grammatical forms and the social nuances of making offers and suggestions.
The section also embraces interactive learning by encouraging pair and group work. These collaborative speaking activities allow learners to engage in turn-taking, listen actively, and negotiate meaning with their peers. In doing so, they develop not only their spoken language but also essential conversational skills such as responding politely, showing agreement or disagreement, and adapting to the flow of dialogue.
However, despite these strengths, the section also has certain limitations. One noticeable weakness is the lack of pronunciation and intonation guidance. While politeness is central to making offers and suggestion in English, there is no audio model or explicit instruction on how tone and stress can affect meaning. Without such modeling, students risk delivering the right words in a way that sounds unnatural or unintentionally impolite.
Another limitation lies in the semi-guided nature of the tasks. Although the conversations are interactive, many activities still rely on prompts or sentence starters, which can restrict spontaneity and creativity. Students are given little opportunity to formulate entirely original offers or suggestions, which is a necessary step toward communicative independence.
Additionally, the section does not incorporate self-assessment or peer feedback, meaning students receive limited guidance on how to improve their speaking performance. Similarly, the scenarios presented are largely informal peer-to-peer exchanges; incorporating more varied contexts, such as formal settings or polite exchanges with authority figures, could expand students’ communicative competence.
In conclusion, Section D: Active Conversation in Chapter I successfully bridges the gap between learning expressions and using them in active communication. Its strengths lie in its authentic contexts, reinforcement of key language forms, and interactive group dynamics. Nevertheless, the learning experience could be enhanced with pronunciation modeling, more open-ended speaking opportunities, feedback mechanisms, and a wider variety of contexts. By integrating these elements, the section could better equip students for confident and effective communication in both formal and informal settings.
B. Students’ Needs of English Speaking Materials
This study aims to identify the needs of Grade XI SMK (vocational high school) regarding English speaking materials that are relevant for them. The research is conducted at SMK Negeri 3 Medan, involving Grade XI students from chemical majors and observations of the currently used in teaching materials.
Data were collected through questionnaires. The results of need analysis via questionnaires indicates two kinds of needs: the learning needs and the target needs. The learning needs are described in Table 1.
Table 1
Learning needs
	Types
	Learning Needs
	Number of Respondents

	Objective of Learning Speaking
	Kosa kata yang diperlukan: Kosa kata laboratorium, bahan, kimia, danumum. (all of them)
	41,37%

	
	Media: Lagu
	31,03%

	
	Conversation needed: Daily Conver- sation
	58,62%

	
	Interested topic: Daily life.
	37,93%

	Strategy of Learning Speaking
	Semingguberapa kali belajarbahasaInggris: Kurangdaridua kali
	96,54%

	
	Tools of speaking: Vocabulary
	37,93%

	
	How do you learn English: Individual
	51,72%

	
	Teacher’s feedback: Direct Correction
	41,37%



The questionnaire was administered to students of grade XI at SMK to identify their needs and preferences regarding speaking materials in English. The analysis of responses provides valuable insights into the learning objectives, vocabulary requirements, media preferences, learning strategies, and teacher feedback expected by the students.
Regarding learning objectives, 41.37% of the students emphasized the need for vocabulary related to laboratory terms, chemicals, and general usage, which reflects the relevance of English to their vocational background. In terms of conversation needs, the majority (58.62%) indicated daily conversation as the most necessary, showing that students prioritize functional communication for everyday contexts. Meanwhile, topics of interest were dominated by daily life themes (37.93%), suggesting that students prefer relatable and practical subject matter for speaking activities.
When considering media for learning, 31.03% of the respondents selected songs as an effective medium. This finding highlights that students are more motivated when learning materials are engaging and enjoyable.
With respect to learning strategies, most of the students (96.54%) preferred learning English during school time, indicating that they rely heavily on formal instruction rather than extracurricular or independent study. Furthermore, 51.72% reported that they prefer learning English individually, pointing to a tendency for personal study rather than group interaction. Vocabulary was identified as the main tool for speaking improvement by 37.93% of students, underlining the importance of lexical competence in supporting oral communication.
Finally, the students’ expectation for teacher feedback shows that 41.37% prefer direct correction, reflecting their desire for explicit guidance to improve their speaking accuracy.
Overall, the findings suggest that students require English speaking materials that are practical, contextually relevant to their field of study, and oriented toward everyday communication. They also highlight the importance of vocabulary enrichment, engaging media such as songs, and teacher feedback as key elements in designing effective speaking materials for vocational students.
Table 2
Target needs
	Target Needs
	Number of Respondents

	Going abroad
	51,72 %

	Translator
	6,89 %

	Doctor
	6,89 %

	Interview
	24,13 %

	Dialogue in workplace
	27,58 %

	Presentation
	17,24 %

	Others
	41,37 %



The results of the questionnaire regarding students’ target needs in learning English speaking materials indicate a variety of purposes and expectations. The highest percentage of students (51.72%) expressed that their main objective in learning speaking skills is to prepare for opportunities to go abroad such as looking for a job and study to another country. This suggests that global communication and mobility are strong motivators for students.
In addition, 27.58% of respondents stated that they need English speaking materials to engage in dialogues in the workplace, reflecting the relevance of English for professional communication in future careers. Another 24.13% considered interview preparation as their primary goal, which highlights the importance of English competence for employment opportunities.
Meanwhile, 17.24% of students emphasized the need for presentation skills, showing awareness of academic and professional contexts where English is necessary for formal communication. A smaller portion, 6.89%, identified translator and doctor-related communication as their target, pointing to specific career aspirations requiring English proficiency. Finally, 41.37% mentioned other goals, indicating diverse personal motivations and needs beyond the provided categories.
Overall, these findings reveal that students view English speaking competence as essential not only for academic and professional contexts but also for broader life opportunities, especially those involving international mobility.
C. Speaking Materials based on PjBL
When learning English speaking materials, the teacher should make the fundamental question about speaking materials. It is expected the teacher opens the learning by explaining the material. Then, the teachers analyze the level of understanding of the material, so the students are able to complete the project. And then, it is continued by asking questions, for example: In greeting material “What do you say when you meet your friend in their morning? What do you do if you would like to know someone condition? What do you express when you leave your speaking partners?”. With that students try to find out if they can make it.
Second, the teacher develop project about the fundamental questions above. At this stage, the teachers plan the process of the project given to students. For example: making member of the student group, mentioning the rues in the process of making the project, how to present, and when, and how to assess it. It is very important because the teacher can ensure the project will be completed on time.
The third is make a timetable of the project, namely determining the time and duration of the project given to students. For example: in greeting material, the timeline should be determined, determining project deadlines, and determining presentations.
To monitoring participants the students are derived into groups, each group will be given another materials. The purpose is to ensure the project goes well, learning condition are conducive and completed on time. Therefore, monitoring is very important to ensure students make progress on the project given.
And then the teacher assess the project that have already done by the students. At this stage, the teacher conducts testing and provides an assessment. The core of the process is when the presentation, the teacher can find out how the method of working on the project. Then the results are in accordance or not with the target. So the evaluation and value can be given in outline.
The last, the teacher and students can discuss the project that has just been completed and then the teacher provides evaluation and input for the next project. Then it can also receive criticism and suggestions in providing the next project.
To summarize the speaking materials based on PjBL, it can be seen in the following figure:
[image: ]
Figure 1: A chart of speaking materials based on project based learning

This model is validated by the expert in English teaching materials. The expert judgement questionnaire was developed to assess the feasibility and appropriateness of the speaking materials designed for Grade XI Vocational High School (SMK) students. The materials were constructed using a Project-Based Learning (PjBL) model, which emphasizes stages such as formulating fundamental questions, developing project planning, organizing timetables, monitoring participants, assessing project outcomes, and evaluating learning experiences. This approach was expected to enhance students’ engagement, contextualize English learning with their vocational field, and improve communicative competence.
To validate the materials, the questionnaire was administered to an expert in English language teaching, Zainuddin, S.S., M.Hum, who has 17 years of teaching experience in Intermediate Speaking at UIN SyahadaPadangsidimpuan-Tapanuli Selatan. The expert was asked to evaluate aspects of the speaking materials including comprehensibility, vocabulary relevance, grammar suitability, cultural content, global communication support, career relevance, and the effectiveness of supporting media and exercises.
The questionnaire consisted of ten closed-ended questions with “Yes” and “No” response options. Through this expert validation, the study ensured that the speaking materials not only align with the vocational context of the students (e.g., pharmacy-related dialogues) but also support broader educational goals such as global communication, career readiness, and intercultural competence. The expert’s responses served as a foundation to refine the materials, ensuring that they are pedagogically sound, relevant, and practical for use in the classroom.








CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the results of the research entitled “Developing EFL Students’ Speaking Materials through Project-Based Learning (PjBL) Method at SMK Negeri 3 Medan,” several important conclusions can be drawn.
First, the existing English speaking materials used at SMK Negeri 3 Medan were found to be less suitable for the students’ needs. The materials in the current textbook were dominated by reading texts and lacked interactive speaking activities. Consequently, students had limited opportunities to practice English communication actively. The materials were not aligned with the Project-Based Learning approach, which emphasizes authentic communication, collaboration, and real-life application.
Second, the needs analysis revealed that students required speaking materials that were practical, engaging, and relevant to their vocational context. Most students preferred topics related to daily communication, workplace dialogue, and preparation for real-world situations such as job interviews and presentations. They also expressed interest in learning through interactive media such as songs and projects that could increase their motivation and confidence in speaking English.
Third, the speaking materials were successfully developed based on the Project-Based Learning model. The development process followed the ADDIE framework (Analysis, Design, Development, Implementation, and Evaluation) and was completed until the third stage. The materials included stages such as determining fundamental questions, developing project plans, setting timetables, monitoring, assessing outcomes, and evaluating learning experiences. The final product was validated by an expert in English language teaching and was considered appropriate, relevant, and effective for use in vocational high school classrooms.
Finally, it can be concluded that the application of Project-Based Learning in developing speaking materials effectively supports students’ communicative competence, creativity, collaboration, and problem-solving abilities. The model encourages learners to engage in meaningful use of language through real projects, making English learning more contextual and enjoyable. Therefore, PjBL-based materials can serve as an alternative resource to improve students’ speaking ability and overall language proficiency at vocational schools.
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PENGEMBANGAN MATERI BERBICARA SISWA PENGGUNA BAHASA
INGGRIS SEBAGAI BAHASA ASING BERBASIS PEMBELAJARAN
BERBASIS PROYEK

IRHAS AZMI
NPM. 237215003

ABSTRAK

Penelitian ini bertujuan untuk mengembangkan materi berbicara bahasa Inggris
yang tepat dan efektif bagi siswa sekolah menengah kejuruan. Penelitian ini
dilakukan sebagai respons terhadap kekurangan materi yang ada, yang
didominasi oleh teks bacaan dan kurangnya aktivitas berbicara interaktif yang
relevan dengan kebutuhan siswa dan konteks kejuruan. Penelitian ini
menggunakan desain Penelitian dan Pengembangan (R&D) dengan model
ADDIE. Data dikumpulkan melalui kuesioner dan penilaian ahli. Hasil analisis
menunjukkan bahwa siswa membutuhkan materi berbicara bahasa Inggris yang
praktis, menarik, dan relevan dengan komunikasi di dunia nyata serta karier
masa depan mereka. Materi berbicara yang dikembangkan didasarkan pada
prinsip-prinsip Pembelajaran Berbasis Proyek, yang menekankan komunikasi
autentik, kolaborasi, dan pemecahan masalah yang kreatif. Produk akhir telah
divalidasi oleh seorang ahli dalam pengajaran bahasa Inggris dan dianggap
tepat, relevan dan efektif untuk digunakan di kelas kejuruan. Temuan
hwa integrasi PjBL dalam materi berbicara meningkatkan
punikatif, kepercayaan diri, dan kreativitas siswa dalam
iy

\Inggris.

;‘n Berbxcara Bahasa Inggris, Pembelajaran Berbasis Proyek,
eﬁﬁan dan Pengembangan
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Expert Judgement Questionnaire

Expert Name: Zainuddin, 5.5., M.Hum

Lembaga: UIN Syahada Padangsidimpuan-Tapanuli Selatan
Mata Kuliah yang Diajar: Intermediate Speaking

Lama Mengajar: 17 Tahun

Kuisioner Expert Judgement: Kelayakan Speaking Materials Kelas X1
SMK

A. Petunjuk

Mohon bapak/ibu baca materi di bawah ini sebelum menjawab pertanyaan Figure 1: A chart of speaking materials based on project based learning.
angket i

Model speaking materials berbasis Project Based Leaming menunjukkan bahwa
siswa yang mempelajari materi English Speaking berbasis PiBL mudah dipahami oleh
siswa sebab PjBL menunjukkan prinsip: (1) Fundamental Question, (2) Develop Project

B. Speaking Materials based on Project Based Learning (PjBL)

Planning, (3) Compile Timetable, (4) Monitering Participants, (5) Test Results, (6) Evalu-
ate Experience.

Misalnya Fundamental Question, para siswa ditanya pada materi ‘greeting’,
“What do you say when you meet your friend in the morning?” Dengan pertanyaan terse-

but, para siswa diharapkan mencari jawabannya. Kemudian pada Develop Project, guru
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akan membuat rencana/proyek yang akan diberikan ke para siswa. Misalaya, membuat ke-
lompok kecil, menjelaskan peraturan dalam pembuatan proyek, bagaimana cara mem-
presentasikan, dan kapan pelaksanaanya. Yang ketiga, membuat timetable (jangka waktu).
Hal ini penting karena waktu terbatas dan harus efisien. Misalnya, dalam materi greeting,
jangka waktu harus ditentukan, menentukan tenggat waktu proyek, dan menentukan
presentasi.

Selanjutnya Monitoring Participants. Para siswa akan dibagi ke dalam beberapa
‘erup dan setiap grup akan diberikan material yang berbeda. Hal ini bertujuan untuk me-
mastikan proyek berjalan dengan baik, proses pembelajaran lebih kondusif dan tepat
waktu. Selain itu, memantau sangat penting sebab siswa akan mendapatkan progress da-
lam proyek yang diberikan, Lalu jika sudah selesai, guru akan menilai proyek yang sudah
‘mereka kerjakan. Hal ini bertujuan apakah proyek sudah sesuai keingin atau belum.

Lalu yang terakhir adalah Evaluasi. Setelah proyek dan penilain sudah dil-
aksanakan, guru akan mengevaluasi dan menjadi masukan untuk proyek berikutnya. Siswa
juga akan diajak untuk berdiskusi seperti apa proyek berikutnya yang harus di evaluasi.

. Speaking Materials (Project Planning)
1. Petunjuk Project
o Sitingroup of four
«  Write a dialogue about ajob that you o in the future according to your school
vocation by doing discussion i
o After that, please practice in front the class
o Finally, let's check together the project you have done.

30 minutes.

2. Material Sample

At the Pharmacy
Customer: Good moming. I need some medicine for a headache.

Pharmacist: Good moming. Do you have any allergies to medicine?

Customer: No, I don't

Pharmacist: Okay. I recommend paracetamol. You should take one tablet every
six hours after meals.

Customer: How many tablets are in one package?

Pharmacist: There are ten tablets in this package.

Customer: Alright, I'll take one. How much is it?

Pharmacist: It's 20,000 rupiah

Customer: Here you are.

Pharmacist: Thank you. Please remember to drink plenty of water and rest
Customer: I will. Thank you very much.

Pharmacist: You're welcome. Get well soon!

D. Expert judgement.

1. Apakah dengan materi English speaking diatas siswa mudah memahaminya?

ava

b. Tidak

2. Apakah materi tentang vocabulary sesuai dengan jurusan kimia di SMK?
ava
b.

ak

3. Apakah grammar yang ada di materi speaking di atas memudahkan siswa dalam ber-
bicara dalam kelas?

ava

b. Tidak
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Kuisioner Speaking Mate
Petunjul
Berilah jawaban yang paling sesuai dengan pendapat Anda!

Is untuk Siswa Kelas XI SMK

Nama Sekolah:
Nama siswa:

1. Dalam satu minggu berapa kali anda belajar berbicara bahasa Inggris di sekolah?
atkali  b.2kali c.3kali d

2. Apa tujuan anda belajar berbicara bahasa Inggris?
a. menjadi apoteker

3. Untuk mencapai tujuan belajar berbicara bahasa Inggris di atas, materi apa yang anda bu-

tuhkan?
a Wawancara masuk kerja
b. Presentasi sederhana
c. Percakapan di dunia kerja
d. Percakapan untuk ujian
e

4. Kosa kata apa yang anda perlukan untuk materi berbicara bahasa Inggris yang sesuai
dengan kebutuhan anda?
a. Kosa kata laboratorium

b. Kosa kata bahan kimia
c. Kosa kata umum
d.a,b, c diperlukan semua

5. Agar berbicara anda lancar apa yang perlu anda pelajari?
a. Pronunciation
b. Vocabulary
c. Comprehension
d.Fluency
e
6. Media pembelajaran yang paling membuat Anda semangat belajar speaking adalah:
a. Video/film
b.Lagu
c. Gambar/komik
d. Aplikasi atau game

7. Cara belajar speaking yang paling Anda harapkan dari guru adalah:
a. Memberi banyak latihan percakapan
b. Memberi contoh dan praktik langsung
. Menggunakan media menarik (video, audio, game)
d. Mengadakan lomba atau kegiatan speaking
e

8. Bentuk percakapan apa yang paling ingin Anda latih dalam berbicara bahasa Ingeris?
a. Percakapan schari-hari
b. Presentasi di kelas
c. Diskusi kelompok

d. Percakapan di lingkungan kegja
N
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9. Bagaimana cara kamu belajar berbicara bahasa Ingeris?
a. Individu
b. Berpasangan
<. Kelompok kecil (3-4 orang)
d. Presentasi kelas
N

10. Guru sebaiknya memberikan umpan balik (feedback) dalam bentuk apa agar Anda
lebih termotivasi?
a. Koreksi langsung saat berbicara
b. Catatan perbaikan setelah latihan
. Pujian dan motivasi
d. Penilaian tertulis
N

12. Topik apa yang paling menarik bagi Anda untuk latihan speaking?
a. Topik sains/kimia
b. Topik kehidupan schari-hari
. Topik budaya dan intemasional
d. Topik karier dan pekerjaan
N
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Harifanggal Mo B erber 2025
Jam : WIB /s.d selesai
Dosen Penguji : A, Prof. Dr. Risnawaty, M.Hum.

3. Harianto 11, S.S.,M.S.,Ph.D.
1. Prof. Or, Dl Somioso, M.04,

Dosen Saksi / Pencatat  : Ketua Program Studi

Demikian persetujuan ini diberikan agar dapat dilaksanakan sebaik-baiknya.

Medan, Qtober 2025
Sekreta -
=

NIDN, mloxlm

Rangkap2
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Nomor : 950/PPs'UMN.AW/B.06/2025 Medan, 22 Juli 2025
Lamp.  : Satu set proposal
Hal : Mohon Izin Mengadakan Penclitian

Kepada Yth :
Kepala SMK Negeri 3 Medan.

di
Tempat.

Assalamualaikum Wr. Wb.
Dengan hormat,
Kami mohon bantuan Bapak/Ibu kiranya dapat memberi izin kepada mahasiswa :

Nama + Ithas Azmi

NPM : 237215003

Program Studi : Magister Pendidikan Bahasa Inggris
Program : Pascasarjana

Untuk melakukan pengumpulan data pada lembaga yang Bapak/Ibu pimpin, guna
penyusunan tesis yang berjudul :

“Develoving EFL Students’ Speaking Materials Trough Project Based Learning
Method”.

Demikian disampaikan, atas izin yang diberikan diucapkan terimakasih.

1
NIDNZU[10098164

Tembusan
1 Ka Prodi Magister Pendidikan Bahasa Inggris

2 Yo
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SK. No. 42/DIKTU/Kep/1996 dan SK. No. 181/DIKTI/Kep/2002
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Arsddn 1 Modun Prrhssmgan Dt Sebimand Hibe Ko Pagar Merbis, Labok Pkams.

Kampen
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Nomor : SSZPPSUMNAW/C.12/2028 Medan, 03 Juni 2025
Lamp. : Satu set proposal
Hal  :Undangan Seminar Proposal Tesis

Kepada Yth :
1. Prof. Dr. Didik Santoso, M.Pd
2. Prof. Dr. Risnawaty, M.tHum
3. Harianto I, SS, MS, Ph.D
di-

Tempat.

Assalamualaikum Wr.Wb.
Dengan hormat, schubungan dengan pelaksanaan Seminar Proposal Tesis Saudarw/i:

Nama : Irhas Azmi

NPM 1 237215003

Program : Pascasarjana

Program Studi : Magister Pendidikan Bahasa Inggris

Judul Proposal Tesis : Develoving EFL Students’ Speaking Materials trough
Project Based Leaming Method.

Maka dengan ini, kami mengundang Bapak/Tbu untuk hadir pada:

Hari, Tanggal : Jum’at, 13 Juni 2025

Pukul : 09.00 WIB d Selesai

Tempat :Ruang sidang pascasarjana

Demikian undangan ini kami sampaikan atas kehadiran Bapak/lbu diucapkan
terimakasih.

Tembusan :
1. Ka Prodi, Magister Pend. Bahasa Indonesia
2 K
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MAGISTER PENDIDIKAN BAHASA INGGRIS
PROGRAM PASCASARJANA
UNIVERSITAS MUSLIM NUSANTARA AL WASHLIYAH

TANDA PERSETUJUAN TESIS

Nama : Irhas Azmi

NPM : 237215003

Program Studi :  Magister Pendidikan Bahasa Inggris

Program :  Pascasarjana

Judul Tesis : Developing EFL Studens’ Speaking Materials Based on project

Based Learning.

Disetujui untuk disidangkan

Pembimbing

Pr .

Prof. Dr. Didik Santoso, M.Pd.

Diuji pada Tanggal %
13 NOV 2025
Yudisium 3 DENGAN PUJIAN
Panitia Ujian
Ketua

R

Dr. H. Firmansyah, M.Si
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