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CHAPTER 1
INTRODUCTION

1.1 Background Of Study

Reading is one of the ways to get information. Many people however such as childrens, parents, teachers, politicians and researches have problem in reading.Therearefourskillsthat what musthavewhenlearnEnglish.Among of themare listening,speaking, reading and writing.ReadingisoneoftheskillsthatmustbepossessedwhenwelearnEnglish. Readingskillsbecome veryimportantineducationfield,studentsneedtobeexercised andtrainedinordertohaveagoodreading.Readingcomprehensionistheprocessofmakingmeaningfromtext.Thegoal,therefore,istogainanoverallunderstandingofwhatisdescribedinthetextratherthantoobtainmeaningfromisolatedwordsorsentences.
ManystudentsinschoolandincoursehavedifficultiesinreadingEnglishtextbuttheywilltrytocomprehendthethem.Thisisaproblemfacedbystudentsbecausetheycannotunderstandthetextandhowtoanswerthequestionwell.
Readingisveryimportantinourlives,becausebyreadingwhaatwecanknowtheworldanditscontents.Readinginterestandreadingcomprehensionareverycloselyrelated,becausewhen ones our interestinreadingisstrong,ourreadingcomprehensionabilitywillautomaticallyincrease.
2
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Theimportanceofreadingforstudentsincludes,amongotherthings,beingabletobroadeninsight,increaseknowledge,increasevocabularyandofcourseincreaseenthusiasmforstudentsinstudyingtoachievethedesiredgoalsbyreadingbooksbothoffline,namelyhardcopyprintedbooksandonline.
Thedevelopmentofscienceandtechnologyrequirespeopletohaveliteracyhabit.Thedevelopmentofliteracyisbecomemoreimportantasabasiccomprehensioninordertoprepareknowledgeforthefuture(Hunt,Carper,Lasley,Raisch,&Wissick,2013).Literacylearninghavetobeginfromearlychildhoodtogetoptimalresultthatusuallycalledasearlyliteracy.Oneoftheliteracyskillthatneedtobeimprovedisreadingliteracy.Readingcomprehensionhaveimportantroleinpeople’slife.Readingbecomeimportantbridgetothestudentswhowantstohaveintegratinginteractiveability(Springer,Harris,&Dole,2017).Readingisanactivitythatapplysomeofabilitiestoprocessreadingtextinordertounderstandthecontentofreading.Therefore,readingcanbecalledasanactivitytogettheinformationormessagethatdeliveredinwrittenlanguage.Apersonabletoread,notonlybecauseofcoincidencebutalsobecausesomeonelearnsandpracticestoreadatext.
The Discovery Learning strategy has great potential to improve student understanding and develop their critical thinking skills (Bruner, 1960). In its implementation, Discovery Learning demands dynamic interaction between teachers and students. 


Teachers no longer act as the sole source of information, but rather as facilitators who guide students in the discovery process. This interaction can take the formofquestions, feedback, discussions, and collaboration, allofwhichcontribute to the construction of student knowledge. 
However, the effectiveness of Discovery Learning is highly dependent on how this interaction is established and the social dimensions contained within it. 
Reading plays a crucial role in both personal development and active participation in society. Reading opens the door to knowledge, improves critical thinking skills, enriches vocabulary, and helps us understand the world around us. Reading is also a crucial skill for academic and professional success. Reading can improve literacy itself. With this literacy, we can better adapt to global developments and the times. Lack of literacy makes it extremely difficult to compete in the workforce and survive in today's world.
IndonesianstudentsoftenfindproblemsinreadingEnglishtextssinceEnglishisaforeignlanguageforthemanddifferentfromIndonesian.ProblemsinunderstandingEnglishtextsalsohappentothestudentsinclassVIII MTs SKB 3 MenteriBingkat.StudentsinthisschoolhavealowabiltyinreadingEnglishtext.AllofthestudentscanbereadbutonlyafewofstudentscancomprehendorcanunderstandwhattheyhavereadespeciallyEnglishtext.ItbecausemanyfactorssuchasthestudentsconsiderthatEnglishisasubjectthatverydifficult,boredandscaresbecausemeaningandlettersaredifferent.TheotherfactoristheteacheralwaysusesthesamemethodtoteachEnglishsubjectlikethedirectmethod.So,thestudentswerenotinterestedinreading.Theyoftenwaitedfortheteachertotranslatethetextsforthemoraskedthemeaningofdifficultwordsratherthantriedtofinditbythemselves.ThisisaffectedbecausethestudentnotinterestinreadingEnglishtext.Sometimesstudentsjustfollowedwhatwasspokenbytheteacherwithoutseeingthetextreading.Lackofmotivationtoreadmaketheabilityofthestudentsreadingbecomeslow.
Nunan (2003) explains that reading comprehension is an active cognitive process that requires readers to integrate their background knowledge with the information presented in a text. Through this interaction, readers are able to construct meaning, interpret ideas, and achieve a deeper understanding of the reading material.
Snow (2002) states that reading comprehension involves both obtaining information from a text and actively building meaning from it. Successful comprehension is influenced by the reader's abilities, the characteristics of the text, and the reader's purpose for engaging with the reading activity.Woolley (2011) argues that reading comprehension is a multifaceted process involving several cognitive skills, including vocabulary knowledge, language understanding, reasoning, and background knowledge. Readers must process both directly stated and implied information to fully understand a text.
Carlisle (2000) explains that effective reading comprehension depends on the combination of accurate word recognition and the ability to understand language in context. Both decoding skills and language comprehension contribute significantly to successful reading performance.Day and Bamford (1998) emphasize that reading comprehension improves when learners become actively involved in the reading process by using effective reading strategies and connecting new information with their existing knowledge.
This research is expected to provide significant contributions to the development of more effective and student-centered Discovery Learning strategies. In addition, this study also pays attention to how the teaching materials make students creative and enthusiastic so that their interest in reading English texts increases, then automatically the ability to understand and answer questions will be easier.

1.2 Identification of Problem

Based on the background of the problem that has been described above, the identification of the problem that will be used as research material is as follows.First,Students have difficulty understanding the meaning of new words, phrases, or expressions in the text, making it difficult to understand the main ideas conveyed.Second, Students are unable to answer questions that require a deep understanding of the contents of the text, for example questions about text genre.Third, Students are less interested in reading and understanding texts. Fourth, Teachers still use conventional learning methods that are less motivating for students, such as lectures or methods that are not varied.



1.3 LimitationofProblems

The research in this thesis is intended to choose and identify the problem andtry to find out the students achievement in reading English especially ability of The grade VIII MTs SKB 3 MenteriBingkatSerdangBedagai. To make this research clearer and more specific about this research, the limitations of this research are: English teaching with a discovery learning approach in reading skills in the form of developing teaching materials. The Spiritual approach based on discovery learning here means that students are given brainstorming on interesting text readings and are invited to analyze the structure of the text, such as titles, paragraphs, new vocabulary and text structure, then present the results of their work in front of the class.
Then after the writer will try to give some ways to solve the problem whichhave to deal with in this research, the writer use the reading English text which take from the books use for The grade VIII MTs SKB 3 MenteriBingkatSerdangBedagai.Therefore, this study aims to address these research gaps by investigating the effectiveness of Discovery Learning in improving the reading comprehension of eighth-grade students at Madrasah Tsanawiyah SKB 3 MenteriBingkat, SerdangBedagai. This research not only focuses on measuring the improvement of students' reading achievement but also seeks to provide a more comprehensive explanation of how Discovery Learning can be implemented during the teaching and learning process. The study emphasizes the role of each stage of Discovery Learning in helping students develop essential reading comprehension skills, including identifying the main idea, finding specific information, making inferences, understanding vocabulary in context, recognizing references, and drawing conclusions from a text. By examining these aspects, this research is expected to provide a deeper understanding of the learning process rather than focusing only on the final learning outcomes.
Furthermore, this study is expected to provide empirical evidence regarding the application of Discovery Learning in the context of English language teaching at an Indonesian Islamic junior high school, particularly at Madrasah Tsanawiyah SKB 3 MenteriBingkat. Since previous studies have mostly been conducted in different educational settings, this research is expected to enrich the existing knowledge by presenting findings from a different learning environment. The results of this study may also provide a clearer description of how Discovery Learning encourages students to become more active, independent, and confident in constructing their own understanding while reading English texts. In addition, this research is expected to identify the strengths and challenges encountered during the implementation of Discovery Learning so that teachers can better understand how to apply this strategy effectively in their classrooms.
Finally, the findings of this study are expected to contribute both theoretically and practically. Theoretically, this research will enrich the literature on Discovery Learning and its contribution to improving students' reading comprehension in English language teaching. Practically, the findings are expected to provide useful information and recommendations for English teachers in selecting appropriate teaching strategies that can create a more active, meaningful, and student-centered learning environment. The results may also benefit school administrators by providing evidence to support the implementation of innovative teaching methods in English classrooms. Moreover, this study is expected to become a valuable reference for future researchers who wish to conduct similar studies in different educational levels, school contexts, or English language skills. By filling the existing research gaps, this study is expected to make a meaningful contribution to the improvement of English language teaching and learning, especially in developing students' reading comprehension through the implementation of Discovery Learning.
Research Gap
Although Discovery Learning has been widely recognized as an effective instructional model, several research gaps remain. Previous studies have primarily examined its effectiveness in improving students' motivation, critical thinking skills, problem-solving abilities, and overall academic achievement (Suhada et al., 2024; Nurzaelani et al., 2025). These studies consistently report positive outcomes, indicating that Discovery Learning encourages active participation and meaningful learning.
However, only a limited number of studies have specifically investigated the implementation of Discovery Learning in teaching reading comprehension in English as a Foreign Language (EFL) classrooms, particularly at the junior secondary school level. Most previous research has focused on science, mathematics, or vocational education rather than English language learning.
Furthermore, many existing studies emphasize students' learning outcomes without providing detailed descriptions of how Discovery Learning can be implemented to improve different aspects of reading comprehension, such as identifying the main idea, finding specific information, making inferences, understanding vocabulary in context, and drawing conclusions from a text.In addition, only a limited number of studies have examined how students actively participate in each stage of the Discovery Learning process during reading activities. Most previous research focuses on the final achievement rather than explaining how each phase of Discovery Learning contributes to the development of students' reading comprehension skills. Moreover, there is still insufficient evidence regarding the effectiveness of Discovery Learning in improving reading comprehension among junior high school students, particularly in Islamic junior high schools (MTs). Therefore, further research is needed to provide a more comprehensive understanding of how Discovery Learning can be implemented effectively in reading classes and how it influences students' reading comprehension throughout the learning process.
Another gap is related to the learning context. Most previous studies were conducted in urban schools or schools with relatively adequate learning facilities. There is still limited empirical evidence regarding the effectiveness of Discovery Learning in private Islamic schools (Madrasah Tsanawiyah) or schools located in rural areas, where students have different learning characteristics and limited educational resources.
Therefore, this study aims to address these gaps by investigating the effectiveness of Discovery Learning in improving eighth-grade students' reading comprehension at a Madrasah Tsanawiyah SKB 3 MenteriBingkatSerdangBedagai. It is expected that this study will contribute both theoretically to the literature on Discovery Learning in English language teaching and practically to the development of effective reading instruction in Indonesian EFL classrooms.
Phenomenon Gap
Reading comprehension is one of the essential skills that students must master in learning English because it enables them to understand, interpret, and analyze written information. However, the reality in many junior high schools indicates that students still experience considerable difficulties in comprehending English texts. They often struggle to identify the main ideas, infer implicit information, understand vocabulary in context, and draw conclusions from reading passages. As a result, many students achieve reading scores below the expected learning standards.
One of the factors contributing to this problem is the continued use of teacher-centered instructional practices. In many English classrooms, teachers still rely heavily on explanation, translation, and question-and-answer activities, while students play a passive role in the learning process. This situation limits students' opportunities to explore reading materials independently, develop critical thinking skills, and construct meaning from texts.
Although the Discovery Learning model has been widely recommended as a student-centered instructional approach that encourages active learning, inquiry, and problem-solving, its implementation in English reading classes remains relatively limited. In practice, many teachers face challenges in applying Discovery Learning effectively because of limited instructional time, insufficient learning resources, and students' varying levels of English proficiency. Consequently, the potential benefits of Discovery Learning in improving students' reading comprehension have not been fully realized.
This phenomenon indicates a discrepancy between the expectations of the current curriculum, which emphasizes active, student-centered learning, and the actual classroom practices, where conventional teaching methods are still dominant. Therefore, further research is necessary to investigate how the implementation of Discovery Learning can improve students' reading comprehension, particularly among eighth-grade students in junior high schools.

1.4 Formulation of Problem

	Referring to the background described above, there are several problems that can be formulated. In general, the formulation of the problem of this study is how to apply the Discovery Learning strategy to the ability to read and understand English texts. 
The specific formulation of the problem in this study is as follows :
a. How is the development reading comprehension of English language text students of class VIII MTs SKB 3 MenteriBingkatSerdangBedagaibefore the Discovery Learning strategy is implemented?
b. How is the reading comprehension ability validaty/fleksiblilityof class VIII students of MTs SKB 3 MenteriBingkatSerdangBedagaiafter the Discovery Learning strategy is implemented?
c. How is the effectiveness of the Discovery Learning strategy on the reading comprehension skills of class VIII students at MTs SKB 3 MenteriBingkatSerdangBedagai?

1.5 Objectives of The Research

	In general, this study aims to obtain an overview of learning using the discovery learning strategy on the reading comprehension ability of class VIII students of MTs SKB 3 MenteriBingkat. The objectives of this study are to: 
1. Describe the reading comprehension ability of class VIII students of MTs SKB 3 MenteriBingkat before the discovery learning strategy is applied. 
2. Describe the reading comprehension ability of class VIII students of MTs SKB 3 MenteriBingkat after the discovery learning strategy is applied. 
3. Describe the effectiveness of the application discovery learning strategy on the reading comprehension ability of class VIII students of MTs SKB 3 MenteriBingkat.

1.6 Contribution of The Research

Based on the background of the problem underlying this research, the benefits of this research are as follows:
A. Theoritically
This research is expected to contribute to the development of social interaction theory in the context of education, particularly in English language learning with the Discovery Learning model. 
B. Practically
In practice, the significance of this research includes its relevance to researchersorotherstudiesrelated,socialdimensions,andtheDiscovery Learning model inEnglishlanguage learning. 
The followingare thedescription of these significances:
1. Forresearcher:
Thisresearchcanserveasareferenceandfoundationforfurther research on reading comprehension skill in English language learning, especiallyusingtheDiscoveryLearningmodel. It can also provide inspiration for the development of quantitative research methodologies in the context of education. Furthermore, this research offers valuable directions for scholars who wish to explore the effectiveness of various instructional models in improving literacy outcomes. It may inspire the formulation of new hypotheses related to cognitive, metacognitive, and sociocultural factors influencing reading comprehension. In this regard, researchers can replicate, modify, or extend the study to different educational levels, linguistic contexts, or learning environments, thereby strengthening the generalizability and validity of findings in this field.In addition, this study opens opportunities for Research and Development (R&D) activities aimed at designing, developing, and validating innovative instructional materials, strategies, and digital tools that support reading comprehension. Researchers can build upon the conceptual framework presented in this study to create models, modules, or intervention programs that integrate technology and discovery learning principles to enhance student engagement and comprehension.
From a methodological perspective, this study also contributes to the advancement of quantitative and mixed-method research designs in education. It provides a basis for further exploration using experimental, quasi-experimental, or design-based approaches to assess the impact of different pedagogical interventions. Researchers are encouraged to apply more robust statistical analyses and longitudinal designs to capture the dynamic nature of reading development over time.
2. Forteacher:
This research is expected to provide teachers with insights into thereading comprehension skill that influence interactions intheclassroom. It is also expected to help teachers better understand how ideology can influence their learning practices. Based on the research findings, teachers can develop more effective and inclusive learning strategies, and create a positive and empowering learning environment for students.Thisresearchcanalsoserveasabasisforteacherprofessional development in terms of facilitating quality classroom interactions.
3. Forstudent:
This research is expected to provide students with a deeper understanding of the importance of positive, meaningful, and constructive interaction in the learning process, particularly in the context of developing reading comprehension skills. By engaging in interactive and collaborative learning environments, students are encouraged to become more active participants rather than passive recipients of knowledge.
Through the implementation of strategies that promote student-centered learning, this research aims to help students recognize their essential role as co-constructors of meaning during reading activities. It will also enable them to develop a sense of autonomy, responsibility, and motivation in learning. As students interact with their peers and teachers, they learn to exchange ideas, question assumptions, and construct new knowledge collectively—processes that are vital for improving reading comprehension and overall academic achievement.
Furthermore, this study encourages students to cultivate their critical thinking, problem-solving, and interpretative skills by engaging with various types of texts. By learning how to analyze, evaluate, and synthesize information effectively, students can enhance their ability to understand complex ideas and apply their knowledge to real-life contexts.
In addition, this research is expected to foster positive attitudes toward reading and learning in general. When students perceive reading as an engaging and purposeful activity, they are more likely to develop intrinsic motivation and lifelong literacy habits. Ultimately, the findings of this study can empower students to become more reflective, independent, and confident learners who can actively contribute to the classroom community and to their own intellectual growth.
4. For School
This research is expected to provide valuable insights and contributions to the school as an educational institution. The findings of this study can serve as a foundation for schools to evaluate and enhance their existing teaching and learning programs, particularly those related to reading comprehension instruction. By understanding the factors that influence students’ reading comprehension abilities, schools can design more effective literacy programs that align with current educational standards and promote holistic student development.
Moreover, the research outcomes can help schools identify the strengths and weaknesses of their instructional systems, especially in fostering interactive and engaging learning environments. Schools may utilize the findings to encourage the implementation of evidence-based teaching methods—such as discovery learning—that promote active participation, critical thinking, and meaningful understanding among students. These approaches can contribute to improving not only reading skills but also students’ overall academic performance and confidence in learning.
This study also emphasizes the importance of school leadership in supporting a culture of collaboration, reflection, and professional growth among teachers. By facilitating workshops, professional learning communities, and peer observation programs based on the results of this research, schools can promote continuous improvement in teaching practices. The development of such a learning-oriented culture can enhance teacher competence, motivation, and innovation in designing reading comprehension lessons.
Additionally, the research findings can assist school administrators in developing policies and curricula that prioritize literacy as a fundamental component of education. Strengthening literacy programs across grade levels will not only improve students’ comprehension abilities but also contribute to the school’s overall academic excellence and reputation.
In a broader sense, this research supports the school’s mission to provide inclusive and equitable education for all learners. By promoting reading comprehension as a core literacy skill, schools can help bridge learning gaps, foster social inclusion, and empower students to become critical and independent thinkers prepared for lifelong learning. Ultimately, the implementation of insights derived from this research will enable schools to create a more dynamic, student-centered, and literacy-rich learning environment.

CHAPTERII
[bookmark: _TOC_250016]REVIEW OF RELATED LITERATURE
2.1. The Concept Of Reading
2.1 Definitionof Reading
Reading is a process of understanding the meaning of writing,  either by speaking out loud (reading aloud) or silently (silent reading). Reading is one of the four language skills that teachers should cultivate when teaching English as a foreign language. Reading is a higher priority than other skills, not only because it allows people to obtain information and new technology. Grabe (2009) defines reading as a process in which readers learn something from what they read and apply it in an academic context as part of their education. Learning occurs when the mind shifts from an unknown to a known thing. Reading is part of learning, so readers try to understand the texts they are reading by interpreting, synthesizing, evaluating, and selecting the important information. Furthermore, Grabe (2009) states that "reading is the strategic process in that a number of the skills and processes used in reading require effort on the part of the reader to anticipate text information, select key information, organize and mentally summarize information, monitor comprehension, repair comprehension breakdowns, and match comprehension output to the reader goals."
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Reading is a complex cognitive process of decoding symbols to derive meaning. It is a means of language acquisition, communication, and sharing information and ideas.According to Grabe and Stoller (2011), reading is the ability to draw meaning from the printed page and interpret this information appropriately. Reading involves recognizing words, understanding their meaning, and relating them to prior knowledge and experience.
Reading is a very good habit that makes us wise and knowledgeable. Books are our best friends. Reading helps us improve our language , imagination, and thinking power. When we read stories, we learn values like kindness, honesty, and hard work. Reading also helps us relax and keeps our mind active. It is better than spending too much time on TV or mobile. Reading everyday make us smart, confident, and creative.
Reading holds a central role in human communication, serving as one of the primary means through which ideas, knowledge, and emotions are transmitted across individuals, generations, and cultures. Unlike spoken communication, which is limited by time and space, reading allows for messages to be preserved, shared, and revisited long after they were first created. In this sense, reading functions as a bridge between the past, present, and future, enabling humanity to maintain continuity of thought and culture.
At the most basic level, reading provides access to information. From road signs and manuals to newspapers and official documents, reading equips individuals with the ability to interpret messages essential for daily interaction and societal participation. Without this skill, communication within modern society becomes severely restricted, as much of contemporary life depends on the written word.
Beyond its practical utility, reading also enriches interpersonal and intercultural communication. By reading stories, letters, essays, and literary works, individuals are exposed to perspectives and experiences different from their own. This exchange fosters empathy, understanding, and dialogue, making reading not only a tool for information but also a catalyst for human connection. For instance, reading about another culture’s history or traditions enables a person to engage in more meaningful cross-cultural communication, breaking down stereotypes and building mutual respect.
Furthermore, reading enhances the precision and depth of communication. Written texts allow for careful formulation of ideas, logical organization, and nuanced expression that spoken language might not always capture. When readers engage with such texts, they encounter complex reasoning, rich vocabulary, and subtle rhetorical strategies that elevate their own communicative abilities. Thus, the practice of reading sharpens critical thinking, refines language skills, and strengthens the capacity to express oneself clearly in both spoken and written forms.
In addition, reading plays a crucial role in professional and academic communication. In fields such as law, medicine, science, and education, the ability to read and interpret specialized texts ensures accurate transmission of knowledge and informed decision-making. 
Without reading, professional communication would lose its reliability and efficiency.Reading is indispensable in human communication because it transcends time, enhances understanding, and deepens connections between individuals and communities. It is through reading that humanity preserves wisdom, engages in dialogue, and collectively advances toward greater knowledge and shared meaning. Reading is a fundamental aspect of human literacy that connects cognitive, linguistic, and sociocultural dimensions. It enables individuals to acquire knowledge, communicate, and participate in academic and social communities. In the twenty-first century, the concept of reading has evolved beyond decoding written words to encompass critical, digital, and multimodal literacies. Reading is no longer seen as a passive process but as an active, purposeful, and strategic engagement between the reader and the text. The growing body of research in cognitive psychology, linguistics, and education emphasizes that reading involves not only the recognition of written symbols but also comprehension, interpretation, and reflection.
According to Snow (2020), reading is “the process of simultaneously extracting and constructing meaning through interaction and involvement with written language.” This definition highlights the dual nature of reading as both decoding and meaning-making. The act of reading thus depends on the reader’s cognitive abilities, background knowledge, motivation, and the context in which reading occurs.Historically, reading was perceived as a mechanical skill focused on symbol recognition and phonological decoding. Early behaviorist models in the 1950s and 1960s considered reading as a bottom-up process in which meaning is derived through a step-by-step translation of letters into sounds and words. This perspective viewed readers as passive recipients of textual information.From a cognitive perspective, reading engages multiple brain regions, including the visual cortex for symbol recognition, the language areas (e.g., Broca's and Wernicke’s areas) for processing, and the prefrontal cortex for executive functions like inference and memory. The "Reading Brain" model, popularized by neuroscientists, posits that proficient reading requires automaticity—where decoding becomes effortless, freeing cognitive resources for higher-order thinking.
Several theories have been developed to explain how readers comprehend written texts. One of the earliest theories is the Bottom-Up Processing Theory, which views reading as a process that begins with recognizing the smallest units of language. In this approach, readers first identify letters, then combine them into words, phrases, and sentences before constructing the overall meaning of the text. Reading comprehension is therefore considered the result of accurately decoding linguistic elements step by step. This theory emphasizes the importance of vocabulary knowledge, word recognition, and grammatical understanding as the foundation for successful reading comprehension.
Another influential theory is the Top-Down Processing Theory, which explains that reading is not simply a process of decoding words but also involves using prior knowledge, personal experiences, and contextual clues to interpret meaning. Readers actively predict the content of a text based on what they already know and continuously confirm or revise their predictions as they read. This perspective is closely related to schema theory, which suggests that comprehension becomes more effective when readers are able to connect new information with their existing knowledge and experiences.
To overcome the limitations of these two approaches, researchers proposed the Interactive Model of Reading. This model combines both bottom-up and top-down processes, arguing that effective reading comprehension occurs through the interaction between linguistic knowledge and background knowledge. Readers simultaneously decode words while using their prior experiences and contextual understanding to construct meaning. According to this view, comprehension is a dynamic and active process in which readers continuously integrate textual information with their cognitive abilities and previous knowledge. Therefore, successful reading comprehension depends not only on recognizing words accurately but also on interpreting, analyzing, and evaluating the meaning of the text through the interaction of multiple reading processes.
Empirical studies, such as eye-tracking research, reveal that skilled readers make fewer fixations and regressions, indicating efficient processing. Dysfunctions, like dyslexia, highlight how disruptions in phonological processing can impede reading, underscoring its neurological basis.
Ridha et al. (2021) conducted a qualitative study to investigate students' perceptions of the implementation of Discovery Learning in reading comprehension classes. The research involved classroom observations and interviews to explore how students experienced the learning process. The findings revealed that most students had positive perceptions of Discovery Learning because it encouraged them to participate actively, think critically, and discover information independently while reading English texts. Nevertheless, several students experienced difficulties in understanding unfamiliar vocabulary and completing the learning tasks without sufficient guidance. Overall, the researchers concluded that Discovery Learning is an effective approach for promoting students' engagement and autonomy in reading comprehension.
	Alyne et al. (2024) implemented Discovery Learning through Classroom Action Research to improve seventh-grade students' reading comprehension of descriptive texts. The study was conducted in three learning cycles, during which students actively explored information, discussed ideas, and solved reading tasks collaboratively. The results demonstrated continuous improvement in students' reading comprehension and classroom participation after each cycle. The researchers concluded that Discovery Learning successfully enhanced students' ability to understand descriptive texts while creating a more interactive learning environment.
	Meliasari et al. (2023) examined the effectiveness of Discovery Learning in teaching reading comprehension to vocational high school students using a pre-experimental design. Students completed a pre-test before receiving instruction through Discovery Learning and a post-test afterward. The findings indicated a considerable increase in students' reading comprehension scores, with the average score improving from 61 to 83. Statistical analysis confirmed that the improvement was significant, leading the researchers to conclude that Discovery Learning effectively enhances students' reading comprehension achievement.
	Gebriela et al. (2025) investigated the effectiveness of Discovery Learning in improving the reading comprehension of tenth-grade senior high school students. The researchers employed a quantitative approach using pre-test and post-test assessments to measure students' achievement before and after the implementation of the learning model. The results showed a significant improvement in students' reading comprehension performance after participating in Discovery Learning activities. The study concluded that encouraging students to discover concepts independently can strengthen their understanding of English reading materials and improve overall academic performance.
Reading development is a gradual process that takes place through several stages as individuals grow and gain more educational experience. The first stage is emergent literacy, which generally occurs during early childhood. At this stage, children begin to develop basic pre-reading skills, such as recognizing letters, understanding that printed words carry meaning, and becoming aware of the sounds in spoken language. Although they may not yet be able to read independently, these early literacy experiences provide a strong foundation for future reading development.
The next stage is beginning reading, which usually occurs when children enter elementary school. During this stage, students learn how to decode words by recognizing the relationship between letters and sounds. They begin reading simple words and sentences through phonics instruction and gradually build confidence in their ability to read independently. As their decoding skills improve, they become more fluent in recognizing familiar words and understanding simple texts.
After mastering basic decoding skills, students enter the transitional reading stage. At this level, reading is no longer focused solely on recognizing words but also on improving reading fluency and comprehension. Students begin to read more smoothly and accurately while paying greater attention to understanding the meaning of the text. They are able to identify main ideas, recognize supporting details, and make simple inferences based on the information presented in the reading material.
The following stage is intermediate reading, where students are expected to handle more challenging texts with greater confidence. At this level, they continue expanding their vocabulary and develop stronger analytical skills. Rather than simply understanding the literal meaning of a passage, students learn to examine how ideas are organized, identify relationships between concepts, and interpret the author's purpose. Their reading becomes more thoughtful and reflective as they engage with a wider variety of texts.
The final stage is advanced reading, which is commonly reached during adolescence and continues throughout adulthood. At this stage, readers are capable of understanding complex texts from different genres and disciplines. They are able to evaluate arguments critically, compare ideas from multiple sources, synthesize information, and apply their understanding in different contexts. Advanced readers not only comprehend what they read but also think critically about the author's perspective, assess the credibility of information, and use their reading skills to solve problems and make informed decisions. Therefore, reading development is a continuous process in which each stage builds upon the skills acquired in the previous stage, leading readers toward higher levels of comprehension and critical thinking.
Factors influencing development include socioeconomic status, language exposure, and instructional methods. For example, evidence-based approaches like balanced literacy combine phonics with whole-language techniques, yielding better outcomes than isolated methods.
Ridha et al. (2021) conducted a qualitative study to investigate students' perceptions of implementing the Discovery Learning method in reading comprehension classes. The research also explored the challenges experienced by students during the learning process. The findings revealed that Discovery Learning encouraged students to become more engaged in classroom activities, improved their participation in interpreting texts, and increased their confidence in expressing ideas. However, some students experienced difficulties because they were not accustomed to independent learning and required additional guidance
Meliasari et al. (2024) examined the effectiveness of the Discovery Learning method in improving students' reading comprehension achievement among tenth-grade vocational high school students. Using a pre-experimental design with pre-test and post-test, the researchers found a statistically significant improvement in students' reading scores after the implementation of Discovery Learning. The results suggest that the method effectively promotes students' understanding of English reading texts through active exploration and problem-solving activities.

Erviana and Nurhaeni (2024) investigated the impact of Discovery Learning on students' reading comprehension at the senior high school level. The study employed a pre-experimental design to compare students' reading performance before and after the treatment. The findings indicated that Discovery Learning significantly enhanced students' comprehension of English texts by encouraging them to identify information, analyze ideas, and construct meaning independently. The researchers concluded that this instructional model contributes positively to reading achievement and classroom engagement.
Salsabila et al. (2024) explored the implementation of Discovery Learning in teaching reading comprehension through classroom action research conducted at a vocational high school. The study reported continuous improvement in students' reading performance across two instructional cycles. In addition to improving comprehension skills, the implementation of Discovery Learning fostered greater student participation, collaboration, and motivation during English reading activities.
Gebriela et al. (2025) investigated the effectiveness of Discovery Learning in enhancing the reading comprehension of tenth-grade students. Using a pre-test and post-test experimental design, the researchers found that students' reading performance improved significantly after participating in Discovery Learning activities. The study concluded that Discovery Learning helps learners develop critical thinking, encourages active involvement in reading tasks, and leads to better comprehension outcomes compared to traditional teacher-centered instruction
2.2 The Purpose of Reading
The main purpose of reading is to find and obtain information, cover the contents, and understand the meaning of the reading (Tarigan 2015: 9). Reading should have a purpose, because readers who have a purpose will understand better than someone who does not have a purpose. The purposes of reading include: (1) pleasure; (2) improving reading aloud; (3) using certain strategies; (4) updating knowledge about a topic; (5) linking new information with information that is already known; (6) obtaining information for oral or written reports; (7) confirming or rejecting predictions; (8) presenting an experiment or applying information obtained from a text in several other ways and learning about text structure; (9) answering specific questions (Rahim, 2009: 11) 
The purpose of reading is also stated by Nadiya (2018: 13-14) among others:
Reading to obtain details or facts (reading for details or facts), Reading to obtain main ideas (reading for main ideas), Reading to find out the sequence or arrangement, organization of the story (reading for sequence or organization), Reading to conclude, reading inference (reading for inference), Reading to classify, Reading to evaluate, Reading to compare or contrast.
The purpose of reading is to obtain various kinds of information related to education, entertainment, and so on.This means that the more people read, the more information they will obtain.
The main purpose of reading is to seek and obtain information, cover the content, and understand the meaning of the reading.Although the terms vary, almost all experts conclude that effective reading activities must have three main objectives:
1. Cognitive (Intellectual) Objectives: Gaining knowledge, facts, and main ideas, and improving critical and analytical thinking skills.
2. Functional (Applicative) Objectives: Obtaining data for reports/writing, solving problems, or following instructions/procedures.
3. Affective (Emotional/Social) Seeking entertainment/enjoyment, filling free time, and developing empathy for other characters or perspectives. 
Reading shapes societies by disseminating knowledge, fostering democracy, and preserving culture. In the digital age, it combats misinformation through media literacy. However, disparities persist; low-literacy rates correlate with poverty and inequality. Global initiatives, like UNESCO's literacy programs, aim to address this, emphasizing reading as a human right.Culturally, reading reflects values—e.g., individualistic in Western literature versus communal in oral traditions. The rise of AI-generated content raises questions about authenticity and human agency in reading.
2.3 Reading Comprihension
Reading comprehension is the ability to read a text, process it, and understand its meaning. According Somadayo (2020),Reading comprehension is “an activity that involves readers in connecting new information with existing knowledge to gain new knowledge”.It involves understanding the literal meaning of the text and making inferences, summarizing, and evaluating.Reading comprehension is the ability to understand the meaning of the text being read. It involves an active thinking process in which the reader not only recognizes words, but is also able to relate information and understand the meaning in the text with existing knowledge, interpret meaning, and draw conclusions.Nuttall (2018): “States that there are four aspects of reading comprehension, namely: determining the main idea, finding specific information, making conclusions, and understanding the meaning of words or detailed information”.
Reading comprehension is not just reading words, but also involves an active process of constructing meaning, connecting information, and evaluating the content of the reading.In more detail, reading comprehension includes several aspects: 
a. Understanding words and sentences:
Able to recognize the meaning of words and understand how the words are arranged into sentences with clear meaning.
b. Understanding the main idea:
Able to identify the main idea or core of a paragraph or text as a whole.
c. Understanding the relationship between ideas:
Able to see how various ideas in the text are interconnected and form a coherent narrative or explanation.
d. Drawing conclusions:
Able to take information from the text and combine it with existing knowledge to make inferences or conclusions.
e. Evaluating information:
Able to assess the accuracy, relevance, and credibility of the information presented in the text. 
f. Relating to prior knowledge:
Able to connect new information with what is already known, so that understanding becomes deeper.
Comprehension is the process of making sense words,sentences, and connected text. Phang (2011: 15) stated thatcomprehension is the process of deriving meaning fromconnected text. 

It involves word knowledge as well asthinking and reasoning. Readers must use the informationalready acquired to filter, interpret, organize, reflect upon andestablish relationships with the new incoming information onthe page.We define reading comprehension as the process ofsimultaneously extracting and constructing meaning throughinteraction and involvement with written language. We usethe words extracting and constructing to emphasize both theimportance and the insufficiency of the text as a determinantof reading comprehension. According to Galda and Beach(2001), Reading comprehension involves three essential elements that work together to create meaning from a written text. The first element is the reader, who plays an active role in the comprehension process. A reader brings prior knowledge, language ability, reading experience, and cognitive skills that influence how the information in the text is understood. Therefore, comprehension depends not only on the written material but also on the reader's ability to interpret and connect ideas based on previous experiences.
The second element is the text itself, which serves as the source of information that the reader attempts to understand. The characteristics of the text, including its vocabulary, sentence structure, organization, and level of difficulty, affect the reader's comprehension. A well-organized and appropriately challenging text helps readers identify important ideas, understand relationships among concepts, and construct meaning more effectively.
The third element is the activity in which comprehension takes place. Reading is always carried out for a particular purpose, such as gaining information, answering questions, learning new concepts, or enjoying a story. The purpose of reading influences the strategies that readers use to comprehend the text. For example, readers may skim to obtain a general understanding, scan to find specific information, or read carefully to analyze ideas in depth. Therefore, effective reading comprehension is achieved through the interaction of the reader, the text, and the reading activity, all of which contribute to the successful construction of meaning.
Moreover, as pointed out by Lems, Miller and Soro (2010:170), reading comprehension is not a static competency; itvaries according to the purposes for reading and the text thatis involved. When the prerequisite skills are in place, readingbecomes an evolving interaction between the text and thebackground knowledge of the reader. It means that tocomprehend the text the readers need to use some strategiesbefore, during and after reading.
Improving reading comprehension requires active practice and the use of appropriate strategies.
1. Active reading
Reading should be a two-way process (an interaction between the reader and thetext), not just a passive reception of information.Several strategies can be applied to improve students' reading comprehension during the reading process. One effective strategy is annotation, which involves actively interacting with the text by underlining important ideas, circling unfamiliar vocabulary, and writing questions or brief comments in the margins. Through annotation, students become more engaged in reading because they focus on identifying key information while monitoring their own understanding. This strategy also helps students remember important concepts and makes it easier to review the text later.
Another useful strategy is summarizing. After reading a paragraph or a section of the text, students are encouraged to pause and restate the main ideas using their own words. This activity requires students to identify the most important information and organize it into a concise summary. By doing so, students process the information more deeply rather than simply reading the words, which helps strengthen their comprehension and long-term retention of the material.
In addition, asking questions is an important strategy that supports active reading. Students can ask themselves questions before, during, and after reading to guide their thinking and maintain their focus on the text. For example, they may ask about the main idea of a passage, the importance of certain information, or what might happen next in the text. By continuously questioning the content, students become more critical readers who actively construct meaning instead of passively receiving information. These strategies encourage students to participate actively in the reading process and ultimately improve their overall reading comprehension.

2. Mastering Fast and Efficient Reading Techniques
Two commonly used reading strategies to improve reading comprehension are skimming and scanning. Skimming is a reading technique that enables students to obtain a general understanding of a text in a short amount of time. Instead of reading every word carefully, students focus on important parts of the text, such as the title, headings, subheadings, the first sentence of each paragraph, and the conclusion or summary. By using this strategy, students can quickly identify the main topic and the overall idea of the passage before reading it in greater detail. Skimming is particularly useful when students need to determine whether a text is relevant to their purpose or when they want to gain a broad understanding of the content.
Another effective strategy is scanning, which is used to locate specific information without reading the entire text thoroughly. In this strategy, students search for particular details, such as names, dates, numbers, facts, or keywords, depending on the information they need. Their attention is directed only to the relevant parts of the text, allowing them to find the required information more quickly and efficiently. Scanning is especially helpful when answering comprehension questions, completing assignments, or searching for particular data in longer reading passages. By mastering both skimming and scanning, students can become more efficient readers and improve their overall reading comprehension according to different reading purposes.
Reading comprehension is influenced by several interrelated factors that determine how well students understand a text. One of the most important factors is the cognitive factor, which includes students' working memory, attention, and ability to make inferences. These cognitive abilities enable students to process information, connect ideas, and construct meaning while reading. Students with stronger cognitive skills generally find it easier to comprehend texts because they can retain important information and interpret implicit meanings more effectively.
Another important factor is the linguistic factor, which refers to students' language proficiency, including vocabulary knowledge, understanding of sentence structure, and discourse comprehension. Students who possess a wider vocabulary and a better understanding of grammatical structures are more capable of interpreting the meaning of words, sentences, and entire passages accurately. As a result, they can understand the author's message more efficiently and respond appropriately to the content of the text.
In addition to cognitive and linguistic aspects, affective factors also play a significant role in reading comprehension. These factors include students' motivation, interest in reading, and confidence in their own abilities. Students who are motivated and interested in reading tend to engage more actively with the text, persist when they encounter difficulties, and use various strategies to improve their understanding. Likewise, students with high self-efficacy are more confident in completing reading tasks and are willing to challenge themselves with more complex texts.
Furthermore, contextual factors contribute to the success of reading comprehension. These factors include the learning environment, the instructional support provided by teachers, and students' cultural backgrounds. A positive classroom atmosphere, effective teaching strategies, and appropriate learning resources can significantly enhance students' reading comprehension. In addition, students' cultural experiences and background knowledge help them relate new information to what they already know, making the reading process more meaningful and easier to understand. Therefore, reading comprehension is not determined by a single factor but by the interaction of cognitive, linguistic, affective, and contextual factors that support students in constructing meaning from written texts (Snow, 2020).
Readers with higher motivation and strategic awareness tend to engage more deeply with texts and achieve better comprehension outcomes. Metacognitive strategies such as predicting, questioning, summarizing, and clarifying enhance active reading and comprehension monitoring (Palincsar& Brown, 1984).
Reading comprehension is the central outcome of literate activity and a core objective in formal education. It is the capacity to extract and construct meaning from written or multimodal texts in order to achieve particular goals (e.g., learn, evaluate, entertain, act). Contemporary scholarship regards reading comprehension as the product of multiple interacting components — including word recognition (decoding), language comprehension, cognitive control, prior knowledge, strategic processes, motivation, and context — rather than a single, unitary skill. This conceptual framework grounds empirical research on reading comprehension within integrative theoretical traditions (e.g., the Simple View of Reading, interactive-compensatory perspectives, socio-cultural models, and contemporary “science of reading” syntheses) and maps hypothesized relationships among variables to guide operationalization, measurement, and intervention design. The framework is intended for thesis-level research (master’s/doctoral) investigating reading comprehension development, determinants, or instructional effects.
B. Relevan Research
		Research relevant to reading comprehension covers various aspects, from influencing factors and learning strategies to comprehension evaluation. Some studies focus on improving reading comprehension through specific methods, such as the use of guided questions or visualization strategies. 
Others examine students' difficulties in comprehending texts, the types of texts they consider difficult, and the relationship between reading comprehension and other skills such as mathematics or critical thinking.
Factors Affecting Reading Comprehension
1. Knowledge and experience
Knowledge and experience in reading is the ability to comprehend written information, connect it with existing knowledge, and use it to form new understandings and broader experiences. Reading is not just about recognizing words, but also involves the process of thinking, analyzing, and interpreting the meaning of the text. Therefore, the reader's prior knowledge and experience play a crucial role in understanding the text.
2. Reading Strategy
Reading strategies are techniques or methods readers use to comprehend text effectively and efficiently. They encompass a variety of approaches, from skimming for an overview to detailed reading for in-depth understanding. Strategic reading also involves preparation before reading, monitoring during reading, and reflection after reading.
3. Text of Type
Different types of texts or genres are used to classify writing based on their structure, purpose, and characteristics. Understanding text types helps readers identify how information is presented and how best to understand it. The type of text (e.g., narrative, descriptive) and the level of difficulty of the text can affect students' comprehension.
4. Language Skills
Reading skills are the ability to understand and interpret information contained in written text. This involves more than simply recognizing words, but also understanding the meaning, purpose, and context of the text. Reading is one of the four basic language skills, along with listening, speaking, and writing.
C. Conceptual Framework
This research is based on the assumption that reading strategies and reading interest are important factors influencing students' reading comprehension. Reading strategies include techniques such as skimming, scanning, and inferencing. Meanwhile, reading interest encourages students to engage more deeply in the reading process. Reading comprehension, as the dependent variable, will be influenced by both variables.

Diagram:
[Interactive Reading Materials] ─────► [Student Motivation]
↓
 [Engagement with Text]
↓
  [Reading Comprehension Skills]

The development of interactive media (such as text-based videos, online quizzes, or e-books) is expected to increase student motivation and engagement in reading. With increased engagement, students are more focused and interested in the content of the reading, thus improving their ability to comprehend the text.
Based on this conceptual framework, this research aims to develop a media or strategy that can significantly improve students' reading comprehension through an innovative approach that suits their learning needs.
Reading comprehension activities are generally divided into three stages, namely before reading, during reading, and after reading. In the before reading stage, students begin by activating their prior knowledge or schemata related to the topic of the text. This process helps them connect what they already know with the new information they will read, making it easier to understand the content. At this stage, students also establish a clear purpose for reading, such as finding specific information, understanding the main idea, or gaining general knowledge from the text. Having a clear reading purpose enables students to read more actively and stay focused on achieving their learning objectives.
The second stage is during reading, where students interact directly with the text while applying various comprehension strategies. They continuously monitor their own understanding to ensure that the information being read is meaningful. If they encounter unfamiliar vocabulary or confusing ideas, they may reread certain parts or use context clues to clarify the meaning. In addition, students identify the main ideas and supporting details in each paragraph to better understand the organization of the text. They also make inferences by combining the information provided in the text with their background knowledge to draw logical conclusions, even when some information is not explicitly stated.
The final stage is after reading, which focuses on strengthening and evaluating students' understanding of the text. At this stage, students summarize the main points of the reading using their own words to demonstrate that they have understood the essential information. They also evaluate the arguments, messages, or ideas presented by the author by thinking critically about the content of the text. Furthermore, students are encouraged to apply the knowledge and understanding they have gained to different situations or real-life contexts. This process not only reinforces comprehension but also helps students develop critical thinking skills and use the information meaningfully beyond the classroom.



CHAPTERIII

RESEARCHMETHOD



A. ResearchSetting

This research employed a quantitative design to answer the proposed research questions. Quantitative research aims to describe, measure, and analyze the current status of an identified variable using numerical data and statistical analysis. In this study, the researcher applied a combination of Research and Development (R&D) and Classroom Action Research (C.A.R) designs to improve students’ reading comprehension through the implementation of the discovery learning method.
The R&D approach was used to develop and validate the learning model, while the C.A.R design provided a practical framework for testing and refining the model within the classroom setting. The Classroom Action Research consisted of four major stages: planning, implementation of action, observation, and reflection.
In the planning stage, the researcher identified students’ problems in reading comprehension, designed lesson plans, and prepared teaching materials based on the discovery learning approach. 

42
During the implementation stage, the researcher carried out the planned learning activities in the classroom to engage students in discovering the meaning and structure of texts through guided tasks and discussions.
The observation stage involved collecting data through tests, field notes, and observation sheets to monitor students’ participation, motivation, and comprehension progress. Finally, in the reflection stage, the researcher analyzed the data to evaluate the effectiveness of the action and to plan necessary improvements for the next cycle.
This research was conducted in two cycles, each consisting of two meetings. The first cycle served as an initial implementation to identify the strengths and weaknesses of the teaching process, while the second cycle was designed as a continuation and refinement based on the reflection results from the first cycle. Through this iterative process, the study aimed to enhance students’ reading comprehension performance systematically and continuously.
B. Location and Subject Research
The research will be conducted at MTs SKB 3 MenteriBingkat, located in SerdangBedagai Regency, North Sumatra. This institution is a junior high school level (Madrasah Tsanawiyah) under the supervision of the Ministry of Religious Affairs. The study will focus on the eighth-grade students during the 2024–2025 academic year, with a total of 28 students in one class, consisting of 8 female students and 20 male students.
This school was selected as the research site for several important considerations. First, MTs SKB 3 MenteriBingkat represents a typical learning environment where students encounter challenges in reading comprehension, particularly in understanding English texts. Therefore, it provides a representative context for examining how the Discovery Learning strategy can be effectively implemented to enhance students’ reading comprehension skills.
Second, the school has supportive teachers and an open academic atmosphere that encourages innovation in teaching and learning. The institution is also equipped with sufficient learning facilities, such as classrooms, libraries, and English learning resources, which support the implementation of the study.
Third, the researcher has established good communication and collaboration with the English teacher and school administration. This accessibility and cooperation facilitate the process of data collection, observation, and classroom action implementation. In addition, the students’ diverse learning abilities and motivation levels make this setting suitable for testing the effectiveness of the Discovery Learning approach in improving reading comprehension.
In conclusion, MTs SKB 3 MenteriBingkat was chosen because it not only provides a practical and realistic setting for educational research but also offers an opportunity to contribute to improving English teaching practiceswithin the madrasah context.

The subject of research is the Eight Grade of MTs SKB 3 MenteriBingkatSerdangBedagai. It shows by the table below :
Table 3.1 Research Population
	No
	Class
	Students

	1
	VIII A
	30

	2
	VIII B
	28

	Total
	58



C. Time and Duration of the Research
	The research will be conducted during the 2024–2025 academic year at MTs SKB 3 MenteriBingkat, SerdangBedagai. The implementation of the study is planned to take place over a period of approximately three months, starting from Juli to September 2025. This period includes the stages of preparation, implementation of the action, observation, data collection, data analysis, and reporting.
The research process is divided into several main phases as follows:
1. Preparation Stage (Juli 2025)
During this stage, the researcher prepares all necessary instruments and materials, including lesson plans, observation sheets, tests, and teaching media based on the Discovery Learning strategy. In addition, the researcher coordinates with the English teacher and school principal to obtain permission and to schedule the research activities.
2. Implementation Stage (Agustus2025)
This stage involves the execution of the Classroom Action Research (C.A.R) cycles. Each cycle consists of two meetings in which the Discovery Learning model is applied in teaching reading comprehension. The researcher and collaborator (English teacher) implement the learning activities, observe students’ participation, and collect relevant data from tests and observations.
3. Observation and Reflection Stage (Agustus-September 2025)
During and after each cycle, the researcher analyzes the data collected through tests, field notes, and observation sheets. The reflection process is conducted to identify students’ progress, evaluate the teaching strategy, and determine necessary revisions for the next cycle.
4. Data Analysis and Reporting Stage (Oktober 2025)
In this final stage, all quantitative and qualitative data are analyzed to measure the improvement in students’ reading comprehension. The researcher then prepares the final report and thesis documentation, presenting the findings, discussions, and conclusions of the study.
Through this schedule, the research activities are expected to be carried out effectively and systematically, allowing sufficient time for implementation, observation, and reflection in order to achieve valid and reliable results.

D. ResearchMethod
Creswell&PlanoClark(2017)defineresearchmethodsasthespecificprocedures for data collection, analysis, and interpretation that researchers use in a study. They emphasizethat thechoiceofmethodshould bealigned withtheresearchquestionand the overall research design. Also, Bryman (2012) describes research methods as a technique forcollectingdata.Itcaninvolvespecific instruments, suchasquestionnaires or interview schedules, or it can be a more general approach, such as participant observation.
	The quantitative research method is often referred to as the traditional method, because it has been used for a long time and has become a well-established tradition in scientific research. This method is also called the positivist method, as it is grounded in the philosophy of positivism, which assumes that reality can be observed, measured, and analyzed objectively through empirical evidence.
Quantitative research is considered a scientific approach, because it fulfills the main principles of science—namely, being empirical, objective, measurable, rational, and systematic. The main purpose of this method is to test theories, verify hypotheses, and examine relationships among variables through the use of numerical data and statistical analysis.
	This method is also sometimes associated with the discovery method, because through quantitative analysis, researchers can discover and develop new findings, theories, and innovations in science and technology. In quantitative research, data are collected in numerical form, and the analysis is conducted using statistical techniques, either descriptive or inferential. These techniques enable researchers to draw conclusions based on measurable evidence.
	According to Sugiyono (2019), quantitative research is a research method based on the philosophy of positivism, used to study a particular population or sample, where data collection employs research instruments such as tests, questionnaires, or observations. The data are analyzed statistically to determine the significance of relationships or differences among variables.
	In this study, the quantitative method was employed to measure the effectiveness of the Discovery Learning strategy in improving students’ reading comprehension. The researcher used pre-test and post-test scores to determine the extent of improvement in students’ reading achievement after the implementation of the learning model. The results were then analyzed statistically to identify whether there was a significant increase in students’ performance from the first cycle to the second cycle.
	Through this method, the research aimed to obtain objective and measurable evidence regarding the impact of Discovery Learning on reading comprehension skills. The systematic process of collecting, analyzing, and interpreting numerical data ensured that the findings were reliable, valid, and could be generalized to similar educational contexts.



Here ara steps involved in Discovery Learning based on Jerome S. Bruner, (1961&1966)
1. Stimulation
The teacher provides students with a stimulus, such as a picture, video, text, question, or real-life situation related to the lesson. This activity is intended to arouse students' curiosity and encourage them to explore the learning topic.
2. Problem Statement
Students identify and formulate the problems or questions based on the given stimulus. They are encouraged to propose hypotheses or possible answers that will be investigated during the learning process.
3. Data Collection
Students collect relevant information from various sources, including textbooks, articles, observations, discussions, or the internet. During this stage, the teacher acts as a facilitator by guiding students in finding appropriate information.
4. Data Processing
Students analyze, classify, organize, and interpret the collected data. They discuss their findings with their group members to identify patterns and relationships among the information obtained.
5. Verification
Students verify their findings by comparing the collected data with the proposed hypotheses or relevant theories. This stage helps students determine whether their assumptions are supported by the available evidence.

6. Generalization
Students draw conclusions based on the results of their investigation. They formulate general principles or concepts that can be applied to similar situations and present their findings to the class.

Discovery Learning Syntax
	Stage
	Teacher's Activities
	Students' Activities

	Stimulation
	Provides a stimulus through pictures, texts, videos, or questions.
	Observe the stimulus and respond to the teacher's questions.

	Problem Statement
	Guides students to identify and formulate problems.
	Identify problems and formulate hypotheses.

	Data Collection
	Facilitates students in collecting information from various sources.
	Gatherrelevant information through reading, discussion, or observation.

	Data Processing
	Guides students in analyzing and organizing the collected data.
	Analyze, classify, and discuss the collected information.

	Verification
	Encourages students to compare their findings with theories or hypotheses.
	Verify the results and evaluate their hypotheses.


	Generalization
	Assists students in drawing conclusions and reflecting on the learning process.



	Draw conclusions and present the results of their learning.
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Nurzaelani et al. (2025) argue that Discovery Learning is increasingly relevant in the digital era because it promotes student-centered learning through active exploration and knowledge construction. The availability of digital technologies enables learners to access diverse learning resources, collaborate effectively, and engage in inquiry-based activities. Therefore, Discovery Learning not only enhances conceptual understanding but also develops students' critical thinking, problem-solving, creativity, and digital literacy, which are essential competencies for 21st-century learning.
The instruments of the research are: 
1. Observation sheet
Observation sheet is used to know the students activeness during learning process ongoing. It is also used as a material reflection to next cycle. 
2. Test 
Test aimed to get information about students’ improvement of reading comprehension after teaching learning process end. Researcher has given the students’ a narrative text, they were asks to read it and found the main idea from the text and then answer the questions.
a. [bookmark: _TOC_250003]DataCollection

[bookmark: _Hlk212151483]The quantitative research process according to Bryman (2004:63)is started from theory, hypothesis, research design,choosing research site (s), choosing research subjects/respondents,collecting data and writing conclusions tothen return to the beginning of everything, theory.
The main data sources in quantitative research are primary data and secondary data. Primary data is information collected directly by researchers, while secondary data is information that already exists and is collected from other sources.
Primary Data ;This data is obtained directly by researchers through various data collection methods, such as surveys, questionnaires, experiments, or observations. Primary data is often used to test hypotheses and explain relationships between variables in quantitative research.Secondary Data:This data is obtained from existing sources, such as financial reports, government documents, or previous research. Secondary data can be used to provide context or background for quantitative research.
The procedures of research that had been done by the researcher are as follows can improve the students’ reading comprehension. 
1. Planning 
a. In this section, the researcher prepared various materials for the students, focusing specifically on narrative texts for the reading curriculum. 
b. The teacher developed a comprehensive lesson plan aligned with the curriculum guidelines, structuring the content for the first four meetings. These plans are designed to enhance reading comprehension skills and ensure a progressive learning experience. The arrangement of materials is thoughtfully crafted to engage students and support their understanding of the texts being studied.
c. Conducted a pretest as part of the preliminary material. 
d. Developed an observation paper to evaluate the current conditions of the learning process. 
e. The researcher designed an assessment tool to measure the improvement in study results following the implementation of the strategy.

2. Action
In the classroom, the researcher implemented narrative text as a primary instructional resource. This type of text was specifically selected to align with the Core of Competence and Basic Competency (KI/KD) guidelines relevant for that academic semester. The researcher meticulously prepared a lesson plan that outlined various stages of discovery learning methodologies to facilitate student engagement and comprehension. During the session, the narrative text served as the foundation for the lessons, allowing students to immerse themselves in storytelling while developing their skills in accordance with the established competencies. The structured lesson plan ensured that the teaching approach was not only organized but also effective in promoting active learning among the students.
3. Observation 
In this phase, the researcher focused on observing the students' activities during the learning process, utilizing a checklist observation method to assess their reading comprehension. Following the implementation of discovery learning strategies, evaluations were conducted to measure the students' reading comprehension achievements over the cycle. Key aspects that were observed included: Student attendance, the learning processes of students, their responses to the material, and their engagement in the tasks assigned. This systematic observation aimed to gather comprehensive insights into the students' learning experiences and comprehension abilities.
4. Reflection
In this step, the researcher reflected on, evaluated, and described the impact of discovery learning on students' reading comprehension. To gain insights into students’ behavior during class, the researcher analyzed observational data. This information was instrumental in understanding students’ attitudes toward the action taken based on those observations. Additionally, the researcher aimed to draw conclusions from the students' reflections to assess their responses to the treatment. Overall, this reflection and analysis were crucial in evaluating the effectiveness of the discovery learning approach in enhancing reading comprehension among students.

b. [bookmark: _TOC_250002]Analyzing Data

Quantitative data analysis techniques for reading comprehension involve measuring and analyzing numerical data obtained from tests or instruments that measure reading comprehension ability. These data are then analyzed using descriptive and inferential statistics, such as calculating the mean, median, mode, and statistical tests to see the relationship or differences between groups of respondents.Quantitative data analysis techniques for reading comprehension involve measuring and analyzing numerical data obtained from instruments or tests that assess students’ reading comprehension ability. The main purpose of data analysis in this research is to determine the extent to which students’ reading comprehension improves after the implementation of the Discovery Learning strategy.
The quantitative data were collected through reading comprehension tests, which consisted of multiple-choice items designed to measure students’ understanding of English texts. Each correct answer was assigned a score of 1, while each incorrect or unanswered item received a score of 0. The total score for each student represented their level of reading comprehension.
Descriptive Analysis
After the data is collected, descriptive analysis is carried out to provide an overview of the data, such as:Mean (average): Calculating the average value of the respondents' reading comprehension scores. Median: Calculating the middle value of the respondents' reading comprehension scores. Mode: Calculating the reading comprehension score value that appears most often. Standard Deviation: Calculating the distribution of reading comprehension score data. 
Calculating the mean score of the student’s answer by using the formula:
X =Σ 𝑥
𝑁
Where:
X = Mean score
ΣX = total row score
N = total number of students, (Tiro, Arif and Ilyas, 2002:69).
Standard Deviation of Pre-test and Post-test Scores
Standard deviation (SD) is used to describe how spread out the students’ scores are from the mean. A smaller SD means the scores are close to the mean, while a larger SD means the scores vary more widely.
The formula used is:

Where:
· = standard deviation
· = individual student score
· = mean score
· = number of students
Inferential Analysis
Inferential analysis is carried out to see the relationship or difference between groups of respondents, for example:
T-test: To compare the mean reading comprehension between two groups of respondents (for example, the group that took the training versus the group that did not). 
ANOVA test: To compare the mean reading comprehension between more than two groups of respondents. 
Correlation Test: To see the relationship between reading comprehension and other variables, such as language ability or age. Interpretation of Results:
To determine whether the improvement between the pre-test and post-test scores was statistically significant, a paired sample t-test was conducted. The formula used is:

Where:
· = Mean of the difference between pre-test and post-test
· = Sum of squared differences
· = Number of students 
The results of the data analysis are interpreted to draw conclusions about respondents' reading comprehension abilities, the relationship between reading comprehension and other variables, or differences between groups of respondents. The results of this analysis can be used to advance the learning and teaching of reading comprehension.


[bookmark: _Hlk212153109]CHAPTER IV
RESEARCH FINDING AND DISCUSSION

A. Research Findings

This study aims to develop and test the effectiveness of a learning model in improving students' reading comprehension. The subjects were 28 eighth-grade students. The primary instruments used in this study were a reading comprehension test and a learning activity observation sheet.Before the development, a pre-test was administered to determine students' initial abilities. 
This research was accomplished in two cycles. Each cycle consisted of four steps of action research (planning, acting, observing, and reflecting). The first meeting including pre-test, it purposed to measure the students’ ability in reading comprehension especially in determining the main idea of paragraph. The first cycle including post-test I conducted in four meeting. The second cycle was conducted in four meeting, and the researcher always gave the test in the last of learning in every cycle.
The study focused on enhancing students' ability to understand English reading texts, particularly in identifying the main idea, finding specific information, understanding vocabulary in context, making inferences, and comprehending the overall meaning of a text. 
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The primary instruments used in this research were a reading comprehension test and an observation sheet to record students' learning activities during the teaching and learning process.These instruments were selected to obtain both quantitative and qualitative data, enabling the researcher to evaluate not only the improvement of students' achievement but also their participation and engagement throughout the implementation of the Discovery Learning strategy.
Before implementing the learning model, a pre-test was administered to identify the students' initial level of reading comprehension. The pre-test served as the baseline for measuring students' progress after the implementation of the treatment. The results of the pre-test indicated that many students still experienced difficulties in understanding reading texts. Most of them had problems identifying the main idea, understanding unfamiliar vocabulary, locating detailed information, and drawing conclusions from the text. These findings showed that the students needed a more effective instructional strategy that could actively involve them in the learning process and encourage them to discover information independently.
This research was conducted using Classroom Action Research (CAR), which was carried out in two cycles. Each cycle consisted of four stages: planning, acting, observing, and reflecting. During the planning stage, the researcher prepared the lesson plans, teaching materials, worksheets, observation sheets, and reading comprehension tests. In the acting stage, the Discovery Learning strategy was implemented in the classroom through several structured learning activities designed to encourage students to explore, discuss, analyze, and discover information from reading texts independently and collaboratively. During the observing stage, the researcher and the collaborator observed students' participation, motivation, interaction, and responses throughout the learning activities. Finally, in the reflecting stage, the researcher evaluated the strengths and weaknesses of the learning process in order to determine the necessary improvements for the next cycle.
The first meeting of the research began with the administration of the pre-test. This test was intended to measure the students' initial reading comprehension ability, especially in identifying the main idea of each paragraph and understanding the content of the reading text. After analyzing the pre-test results, the researcher implemented the Discovery Learning strategy in the first cycle. Cycle I consisted of four meetings, including the administration of Post-test I at the end of the cycle. During this cycle, students were encouraged to participate actively in identifying problems, collecting information, discussing ideas in groups, and drawing conclusions from the reading materials. Although some students demonstrated improvement, several of them still encountered difficulties in understanding complex texts and expressing their ideas confidently during classroom discussions.
Based on the reflection of Cycle I, the researcher identified several aspects that needed improvement. Therefore, revisions were made in the lesson planning and classroom implementation before conducting Cycle II. The second cycle was also carried out in four meetings, with learning activities designed to provide clearer guidance, more interactive discussions, additional reading exercises, and greater opportunities for students to explore the reading materials independently. At the end of Cycle II, Post-test II was administered to evaluate students' final achievement after the implementation of the improved learning strategy.
Throughout the implementation of both cycles, the researcher consistently administered reading comprehension tests at the end of each cycle to measure students' progress. In addition, observation sheets were used continuously to record students' learning behavior, participation, cooperation, enthusiasm, and engagement during classroom activities. The combination of test results and observation data provided comprehensive information regarding the effectiveness of the Discovery Learning strategy in improving students' reading comprehension.
The findings of this study demonstrated that students' reading comprehension achievement improved gradually from the pre-test to Post-test I and finally to Post-test II. Besides the improvement in students' test scores, the observation results also revealed positive changes in students' learning attitudes. They became more active in classroom discussions, more confident in expressing their opinions, more willing to work collaboratively with their classmates, and more motivated to read English texts. These improvements indicate that the implementation of the Discovery Learning strategy successfully created a more student-centered learning environment and contributed significantly to the enhancement of students' reading comprehension skills.
[bookmark: _GoBack]The quantitative data were taken from the result of the test given to the students. The test that was given still relevant to the topic taught and discussed in the classroom in every cycle. There were two cycles consisted of four meetings in this research and the test was given in the last of each cycle.
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The Classification students’ score, and percentage of the frequency in pre-test and post-test.The results of the test score of students were shown in the table.
Table 4.1 Result Pre-test and Post-test Reading Comprehension
	No
	Name Of Student
	Pre Test
	Score
	Post Test
	Score


	1
	S-1
	40
	Very Poor
	70
	Fair

	2
	S-2
	40
	Very Poor
	70
	Fair

	3
	S-3
	60
	Fair
	90
	Very Good

	4
	S-4
	40
	Very Poor
	80
	Good

	5
	S-5
	40
	Very Poor
	80
	Good

	6
	S-6
	50
	Poor
	80
	Good

	7
	S-7
	40
	Very Poor
	70
	Fair

	8
	S-8
	60
	Fair
	80
	Good

	9
	S-9
	40
	Very Poor
	80
	Good

	10
	S-10
	20
	Very Poor
	70
	Fair

	11
	S-11
	20
	Very Poor
	70
	Fair

	12
	S-12
	30
	Very Poor
	80
	Good

	13
	S-13
	40
	Very Poor
	80
	Good

	14
	S-14
	40
	Very Poor
	70
	Fair

	15
	S-15
	50
	Poor
	80
	Good

	16
	S-16
	60
	Fair
	100
	Very Good

	17
	S-17
	50
	Poor
	100
	Very Good

	18
	S-18
	80
	Good
	100
	Very Good

	19
	S-19
	70
	Fair
	90
	Very Good

	20
	S-20
	40
	Very Poor
	80
	Good

	21
	S-21
	40
	Very Poor
	80
	Good

	22
	S-22
	20
	Very Poor
	70
	Fair

	23
	S-23
	70
	Fair
	90
	Very Good

	24
	S-24
	30
	Very Poor
	80
	Good


	25
	S-25
	60
	Fair
	90
	Very Good

	26
	S-26
	40
	Very Poor
	80
	Good

	27
	S-27
	40
	Very Poor
	80
	Good

	28
	S-28
	50
	Poor
	80
	Good

	Total
	1.260
	2.270

	Mean
	45
	81,07

	Max score
	70
	100

	Min score
	20
	70

	Median
	40
	80


(Data source: The result of students’ score in pre-test and post-test on theappendix)


Based on the table above, showed the result of pre-test and post test. In pre-test there pre-test there is one student in good classification, six students in fair classification, four students in poor classification, seventeen students in very poor classification. Total score in pre-test was 1.260 it showed that the students reading comprehension was very poor. The students were considered had lack of capability to comprehend the text; this happened because the teacher only used the lecturing method during the learning process. 
Meanwhile on post-test, showed the students’ was an improvement ofstudents’ score after giving treatment by using Discovery learningreading Method. Seven students in very good classification, fourteen in good classification, seven student in fair classification, there is no students in poorand very poor classification. It means that the students’ readingcomprehension has improved after using Discovery learning readingmethod. The total score in post-test was 2.270. 
It proved that there wereimprovement on students’ scores in post-test. It shows that most of them gotvery good and good score, because in the process ofDiscover learning method the students are pushed to comprehend the text ontheir own so they get an increasement in their reading comprehension.






Table 4.2 TheClassification students’ score, and percentage of the frequency in pretestand post-test
	No
	Classification
	Score
	Frecuency
	Percentage (%)

	
	
	
	Pre-test
	Post-test
	Pre-test
	Post-test

	1
	Very Good
	86-100
	0
	7
	0%
	25%

	2
	Good
	71-85
	1
	14
	3,58%
	50%

	3
	Fair
	56-70
	6
	7
	21,42%
	25%

	4
	Poor
	41-55
	4
	0
	14,28%
	0%

	5
	Very Poor
	<40
	17
	0
	60,72%
	0%

	Total
	28
	28
	100%
	100%


(Data’ source: the classification students’ score, and percentage of the frequency inpre-test and post-test)

To know the percentage of the students’ improvement in main ideaclearly, the following chart present:



The data of the table above indicated that the classificationstudents’ score, 
and percentage of the frequency in pre-test there is onestudent got good (3,58%), six (21,42%) students got fairscore, four (14,28%) students got poor score, and seventeen (60,72%)students got very poor score. While the rate percentage of the posttest,seven (25%) students got very good score, fourteen (50%)students got good score, seven (25%) student got fair score, and nostudent got poor and very poor score. It means that the percentage inpost-test that students score was higher than the percentage in the pretest.It showed that discovery learning reading method couldimprove the students’ vocabulary
a. The mean score and standard deviation of pre-test and post-test
Standard Deviation (Pre-test)
· 
· 
· 









	

N0
	

Subject
	Skor (X)
	(X –45)
	

(X –45)²



	1
	S-1
	40
	-5
	25

	2
	S-2
	40
	-5
	25

	3
	S-3
	60
	15
	225

	4
	S-4
	40
	-5
	25

	5
	S-5
	40
	-5
	25

	6
	S-6
	50
	5
	25

	7
	S-7
	40
	-5
	25

	8
	S-8
	60
	15
	225

	9
	S-9
	40
	-5
	25

	10
	S-10
	20
	-25
	625

	11
	S-11
	20
	-25
	625

	12
	S-12
	30
	-15
	225

	13
	S-13
	40
	-5
	25

	14
	S-14
	40
	-5
	25

	15
	S-15
	50
	5
	5

	16
	S-16
	60
	15
	225

	17
	S-17
	50
	5
	25

	18
	S-18
	80
	45
	1.225

	19
	S-19
	70
	30
	900

	20
	S-20
	40
	-5
	25

	21
	S-21
	40
	-5
	25

	22
	S-22
	20
	-25
	625

	23
	S-23
	70
	30
	900

	24
	S-24
	30
	-15
	225

	25
	S-25
	60
	15
	225

	26
	S-26
	40
	-5
	25

	27
	S-27
	40
	-5
	25

	28
	S-28
	50
	5
	25

	Total
	1.260
	20
	6.630



Total = (X - X̄)²



Standard Deviation of Post-test
· 			
· 
	

N0
	

Subject
	Skor (X)
	(X –81)
	

(X –81)²



	1
	S-1
	70
	-11
	121

	2
	S-2
	70
	-11
	121

	3
	S-3
	90
	9
	81

	4
	S-4
	80
	-1
	1

	5
	S-5
	80
	-1
	1

	6
	S-6
	80
	-1
	1

	7
	S-7
	70
	-11
	121

	8
	S-8
	80
	-1
	1

	9
	S-9
	80
	-1
	1

	10
	S-10
	70
	-11
	121

	11
	S-11
	70
	-11
	121

	12
	S-12
	80
	-1
	1

	13
	S-13
	80
	-1
	1

	14
	S-14
	70
	-11
	121

	15
	S-15
	80
	-1
	1

	16
	S-16
	100
	19
	361

	17
	S-17
	100
	19
	361

	18
	S-18
	100
	19
	361

	19
	S-19
	90
	9
	81

	20
	S-20
	80
	-1
	1

	21
	S-21
	80
	-1
	1

	22
	S-22
	70
	-11
	121

	23
	S-23
	90
	9
	81

	24
	S-24
	80
	-1
	1

	25
	S-25
	90
	9
	81

	26
	S-26
	80
	-1
	1

	27
	S-27
	80
	-1
	1

	28
	S-28
	80
	-1
	1

	Total
	2.270
	2
	2268



Total = (X - X̄)²


Table 4.3 the mean score and standard deviation of pre-test and post-test
	Test
	Test Mean Score
	Standard Deviation (SD)

	Pre-test
	45
	15,67

	Post-test
	81,07
	9,16


(Data source: the mean score and standard deviation of pre-test and post-test)
The standard deviation of 15,67 means that students’ reading comprehension scores in the pre-test varied widely from the mean (45). This shows that before the Discovery Learning treatment, students’ reading comprehension ability was still inconsistent and spread out. The standard deviation of 9,16 indicates that students’ scores after being taught using the Discovery Learning strategy were more consistent and closer to the mean (81.07). This smaller SD compared to the pre-test (9,16) shows that:The students’ reading comprehension improved overall.The performance gap between high and low achievers decreased.Discovery Learning made the class achievement more uniform and balanced.
B. Discussion
This part presents the result of the data analysis. The data find on twotests; these are cycle I, cycle II and the observation result of the students’presence activeness in teaching and learning process. The improvement of thestudents’ reading ability in narrative text which focused on main idea andsupporting details at the eighth grade students of MTs SKB 3 MenteriBingkat with Discovery Learning method, it have different results from cycle Iand cycle II, where the achievement from cycle II is higher from cycle I.
This section discussed the result of data collection and analysis to describestudents’ reading comprehension by using start Discovery Learningmethod. Based on the finding in the previous section showed that the students’reading comprehension has developed, students’ score after giving treatment washigher than before giving treatment. As explained in the data collection a reading testwas administered twice in pre-test and post-test. The pre-test was given beforetreatment, which aim to know the students’ vocabulary knowledge. 
The post-test wasgiven after giving the treatment to check the student’s achievement on Englishlanguage learning especially in reading comprehension by using Discovery Learning method.1. Interpretation of ResultsThe results of the study demonstrate a substantial improvement in students’ reading comprehension after being taught using the Discovery Learning strategy. The average score on the pre-test was 45, indicating that students’ initial reading comprehension level was still relatively low. After the implementation of Discovery Learning, the post-test mean score increased to 81.07, showing a significant improvement of nearly 38.22 points.
This finding indicates that the application of Discovery Learning had a strong positive impact on students’ ability to comprehend English texts. The total score also increased from 1,260 in the pre-test to 2,270 in the post-test, reflecting overall growth in reading comprehension performance.
In addition, the standard deviation decreased from 15,67 in the pre-test to 9,16 in the post-test, which suggests that students’ scores became more homogeneous. In other words, the variation in students’ achievement decreased, and their comprehension levels became more consistent after the treatment. The improvement was not only in the average performance but also in the overall equality of learning outcomes among students.
This improvement shows that Discovery Learning effectively motivates students to take an active role in constructing their understanding of reading texts. Students who were previously passive became more involved in discovering the meaning of texts, identifying main ideas, and making inferences through guided exploration. This interactive and student-centered process led to greater engagement and improved comprehension.

2. Relation to Theories
The results also align with the philosophy of constructivism, which states that learners build their own understanding based on experience and reflection. In the context of reading comprehension, students actively constructed meaning from texts by relating new information to their prior knowledge. This active engagement improved their ability to identify key ideas, draw inferences, and evaluate textual information.(Bruner, 1961)
Moreover, according to Brymanquantitative research is based on the positivist paradigm that seeks to measure observable changes in learning outcomes. The increase in students’ post-test scores and the reduced standard deviation provide clear statistical evidence that the use of Discovery Learning effectively enhanced students’ reading comprehension. This aligns with the positivist notion that effective teaching methods can be identified through measurable improvements in learner performance.(Bryman, 2004)
The results also support the opinions of Harmer (2020) and Slavin (2019), who argue that learner-centered approaches such as Discovery Learning promote student autonomy, motivation, and active participation. Through guided inquiry and collaboration, students develop not only linguistic skills but also critical thinking and problem-solving abilities.(Harmer, 2020)

3. Pedagogical Implications
Based on the results of this study, Discovery Learning can be considered an effective instructional strategy for improving reading comprehension among junior high school students. The strategy provides several pedagogical advantages:
1. Active Engagement: Students are directly involved in discovering the meaning of texts rather than merely receiving information.
2. Collaborative Learning: Group work allows students to share ideas and learn from peers, fostering teamwork and communication skills.
3. Critical Thinking: The process of inquiry and exploration helps students develop analytical skills necessary for understanding complex reading passages.
4. Teacher as Facilitator: Teachers guide students by providing hints, scaffolding, and feedback instead of directly explaining all concepts.
These implications suggest that English teachers should integrate Discovery Learning in reading comprehension lessons to promote active and meaningful learning. The method can also be adapted to different reading genres, such as narrative, descriptive, and expository texts, making it flexible and effective for diverse learning needs.
4. Summary of Findings
In summary, the study revealed that:The students’ mean score increased from 45 (pre-test) to 81.07 (post-test), The total score increased from 1,260 to 2,270, The standard deviation decreased from 15,67 to 9,16, indicating more consistent performance, Students showed higher motivation and engagement during reading activities, Discovery Learning provided an effective framework for developing reading comprehension skills through exploration, collaboration, and self-discovery.
Therefore, it can be concluded that the Discovery Learning strategy significantly improved students’ reading comprehension at MTs SKB 3 MenteriBingkat. This strategy not only enhances academic achievement but also develops students’ critical thinking, problem-solving, and independent learning skills — competencies that are essential for success in 21st-century education.
Based on the results of this research, it can be concluded that the implementation of the Discovery Learning strategy gave a positive contribution to students’ reading comprehension at MTs SKB 3 MenteriBingkat. The purpose of this study was to find out whether Discovery Learning could improve students’ reading comprehension achievement. After analyzing the data obtained from the pre-test and post-test, the researcher found that the students’ reading comprehension improved significantly after they were taught by using the Discovery Learning strategy.
Before the treatment was given, the students took a pre-test to measure their initial reading comprehension ability. The result showed that many students still had difficulties in understanding English texts. They found it difficult to identify the main idea, find specific information, understand unfamiliar vocabulary, make conclusions, and answer comprehension questions correctly. The mean score of the pre-test was 45, which indicated that the students’ reading comprehension ability was still low. This condition showed that the students needed a more effective learning strategy to help them understand reading texts better.
After several meetings using the Discovery Learning strategy, the students were given a post-test. The result showed a significant improvement in their reading comprehension achievement. The mean score increased from 45 in the pre-test to 81.07 in the post-test. This improvement proves that Discovery Learning helped students understand the reading materials more easily. Students became more familiar with the learning activities because they were directly involved in discovering information, discussing ideas, and solving problems related to the reading texts.
The improvement can also be seen from the total score of the students. The total score increased from 1,260 in the pre-test to 2,270 in the post-test. This means that almost all students experienced better learning outcomes after the implementation of Discovery Learning. The increase did not only occur among students who had good academic ability, but also among students who previously had low reading achievement. Therefore, the strategy was able to improve students’ learning achievement more evenly.
Another important finding is related to the students’ score distribution. The standard deviation decreased from 15.67 in the pre-test to 9.16 in the post-test. This indicates that the students’ scores became more consistent after the treatment. In other words, the difference between high-achieving students and low-achieving students became smaller. This finding shows that Discovery Learning helped more students achieve better learning outcomes and reduced the gap in reading comprehension achievement among students.
Besides improving students’ test scores, the researcher also observed positive changes during the teaching and learning process. At the beginning of the research, many students were passive during English lessons. They usually waited for the teacher's explanation and were reluctant to answer questions or express their opinions. Only a few students actively participated in classroom activities.
However, after Discovery Learning was applied, the classroom atmosphere changed significantly. Students became more active in learning activities. They were willing to ask questions, answer the teacher’s questions, express their opinions, and discuss the reading materials with their classmates. Students were also more confident when presenting the results of their group discussions. They showed greater enthusiasm because they were given opportunities to discover information by themselves instead of only listening to the teacher's explanation.
During the learning process, students also learned how to work together with their classmates. They discussed the reading texts, exchanged ideas, and solved problems collaboratively. These activities helped students improve not only their reading comprehension but also their communication and cooperation skills. Students learned to respect different opinions and worked together to find the correct answers. As a result, the learning process became more enjoyable and meaningful for them.
The researcher also found that students became more interested in learning English after Discovery Learning was implemented. They were more motivated because the learning activities encouraged them to explore information independently. Students were not only asked to read the text but also to analyze it, identify important information, and make conclusions based on their own understanding. This learning process made students more active and responsible for their own learning.
Furthermore, Discovery Learning helped students improve several aspects of reading comprehension. They became better at identifying the main idea, finding detailed information, understanding vocabulary through context, making inferences, and drawing conclusions from the reading texts. These improvements indicate that students were able to understand the reading materials more comprehensively than before. Their confidence in answering reading comprehension questions also increased because they had developed a better understanding of the texts.
Another important finding is that Discovery Learning encouraged students to think more critically. Students were required to observe, ask questions, collect information, discuss with their friends, and make conclusions based on the information they found. These learning activities trained students to think logically and solve problems independently. Instead of depending completely on the teacher, students learned to build their own understanding through exploration and discussion.
Based on all of these findings, it can be said that Discovery Learning is not only effective in improving students’ reading comprehension achievement but also in creating a more active and student-centered learning process. Students became more confident, more independent, and more responsible during the learning activities. They also showed better participation and motivation throughout the teaching and learning process.
Overall, the findings of this study prove that the Discovery Learning strategy is effective in improving students’ reading comprehension at MTs SKB 3 MenteriBingkat. The improvement can be seen from the increase in the students’ mean score, the higher total score, the lower standard deviation, and the positive changes in students’ participation and motivation during the learning process. These findings support the research hypothesis that Discovery Learning has a significant positive effect on students’ reading comprehension achievement.
Finally, the researcher concludes that Discovery Learning can be used as an effective teaching strategy in reading comprehension because it helps students become active learners. Through this strategy, students are encouraged to explore, analyze, discuss, and discover information independently. As a result, they not only improve their reading comprehension skills but also develop other important abilities such as critical thinking, problem-solving, communication, collaboration, creativity, and independent learning. These skills are very important for students in the 21st century because they prepare them to become lifelong learners who are able to face academic challenges and solve problems effectively. Therefore, the researcher believes that Discovery Learning should be considered as one of the recommended strategies for teaching reading comprehension, especially for junior high school students.






CHAPTERV

DISCUSSION


A. Conclussion
The goal of this research was to enhance students’ reading comprehension skills through the application of the Discovery Learning method. To evaluate its effectiveness, we conducted a pre-test and a post-test for students before and after the treatment was implemented.The quantitative results showed a notable increase in the reading comprehension scores of the students. The total score for the pre-test was 1,260, while the total score for the post-test rose to 2,270. This demonstrates a significant enhancement in the students’ reading abilities after they engaged with the Discovery Learning approach.
In terms of average scores, if we consider that 28 students took part in the study, the mean pre-test score would be 42.75, while the mean post-test score would jump to 81.07. This 38.32-point increase highlights a considerable improvement in the students’ capability to comprehend reading materials.This advancement can be interpreted as a reflection of the benefits of the Discovery Learning method, which promotes a more active, analytical, and reflective approach to learning. 
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The improvement in students' performance suggests that Discovery Learning creates a more meaningful learning environment by encouraging learners to become active participants in the learning process. Instead of relying solely on teacher explanations, students were given opportunities to explore reading texts, identify important information, discuss ideas collaboratively, and draw conclusions independently. This learning process enabled students to develop deeper comprehension, strengthen their critical thinking skills, and improve their ability to analyze written texts.
These findings are consistent with the principles of constructivist learning theory, which emphasize that knowledge is more effectively acquired when learners actively construct their own understanding through exploration and experience. Discovery Learning provides students with opportunities to investigate, analyze, and interpret information independently, allowing them to develop stronger cognitive skills and a more comprehensive understanding of reading texts.
Based on the results of this study, it can be concluded that Discovery Learning is an effective instructional method for improving students' reading comprehension skills. The method not only enhances students' academic achievement but also promotes critical thinking, independent learning, collaboration, and active classroom participation. Therefore, English teachers are encouraged to integrate Discovery Learning into reading instruction as an alternative strategy to create more engaging and student-centered learning experiences.

Moreover, the implementation of Discovery Learning increased students' motivation and engagement during English lessons. Throughout the learning activities, students became more enthusiastic about participating in discussions, asking questions, solving problems, and sharing their opinions. This active involvement not only enhanced their understanding of the reading materials but also helped build their confidence in learning English. The collaborative nature of Discovery Learning also encouraged students to communicate effectively with their peers, creating a more interactive and supportive classroom atmosphere.
By utilizing guided discovery, students were able to develop their own understanding of the reading texts, rather than depending solely on explanations from the teacher.
This improvement demonstrates that Discovery Learning effectively enhances students’ active participation, critical thinking, and analytical ability in reading comprehension. Through guided discovery, students were encouraged to explore the meaning of texts, identify main ideas, make inferences, and construct understanding based on their own reasoning. The learning process shifted from teacher-centered to student-centered, fostering a deeper engagement and ownership of learning.
Furthermore, Discovery Learning was proven to promote not only academic achievement but also learning motivation and confidence. Students became more enthusiastic in participating in classroom activities because they were directly involved in discovering knowledge rather than merely receiving information passively.
In conclusion, this research confirms that the Discovery Learning approach is an effective and innovative strategy for improving reading comprehension among junior high school students. It provides a meaningful learning experience that helps students develop essential reading strategies and higher-order thinking skills.
Therefore, it is recommended that English teachers apply Discovery Learning in their teaching process, particularly in reading comprehension lessons. By doing so, they can create an active, engaging, and reflective classroom environment that promotes deeper understanding and long-term learning outcomes.
B. Discussion  
Discovery Learning has been extensively investigated as an instructional model in various educational settings. Previous studies consistently report that Discovery Learning promotes active learning, critical thinking, problem-solving skills, learning motivation, and academic achievement. For example, Suhada et al. (2024) found that Discovery Learning significantly increased students' learning motivation because it encouraged learners to participate actively in the learning process. Likewise, Nurzaelani et al. (2025) emphasized that Discovery Learning remains highly relevant in the digital era because it supports inquiry-based learning, independent knowledge construction, and the development of twenty-first-century competencies, including critical thinking, collaboration, creativity, and digital literacy.


Despite these positive findings, several research gaps remain.
First, most previous studies have investigated Discovery Learning in science, mathematics, vocational education, and other content subjects. Comparatively fewer studies have examined its application in English as a Foreign Language (EFL), particularly in teaching reading comprehension. Consequently, empirical evidence regarding the effectiveness of Discovery Learning in improving English reading comprehension is still limited.
Second, studies on Discovery Learning in English language teaching often focus on general English achievement or overall language proficiency rather than specific reading comprehension skills. Reading comprehension involves multiple cognitive processes, such as identifying the main idea, locating specific information, making inferences, understanding vocabulary in context, identifying references, and drawing conclusions. These components have not been examined comprehensively in many previous studies using Discovery Learning.
Third, previous research generally reports that Discovery Learning improves learning outcomes but provides limited explanation of how each stage of the Discovery Learning process contributes to students' reading comprehension. The relationship between the stages of stimulation, problem statement, data collection, data processing, verification, and generalization and the development of reading comprehension skills remains underexplored.
Fourth, most empirical studies have been conducted in public schools, urban schools, or vocational schools with relatively adequate educational resources. There is still limited evidence concerning the implementation of Discovery Learning in Islamic secondary schools (Madrasah Tsanawiyah), especially private madrasahs, where students' learning characteristics, classroom environments, and educational facilities may differ significantly.
Fifth, although Discovery Learning is considered an effective student-centered learning model, relatively few studies have examined its implementation within the context of the current Indonesian curriculum, which emphasizes higher-order thinking skills, active learning, and independent learning. Therefore, further investigation is needed to determine whether Discovery Learning can effectively support these curriculum objectives in English reading instruction.
Based on these gaps, the present study investigates the implementation of Discovery Learning to improve eighth-grade students' reading comprehension. Specifically, this study focuses on students' ability to identify the main idea, locate specific information, infer meaning, understand vocabulary in context, identify references, and draw conclusions from English texts. Furthermore, this research is conducted in a private Madrasah Tsanawiyah, thereby providing empirical evidence from a context that has received relatively little attention in previous studies.
Therefore, this study is expected to enrich the literature on Discovery Learning in English language teaching by providing empirical evidence regarding its effectiveness in improving reading comprehension among junior secondary school students in the Indonesian EFL context.

1. The Impact of Discovery Learning on Reading Comprehension  
The results indicated a notable improvement in reading comprehension among students following the implementation of Discovery Learning. Prior to the intervention, many students struggled with pinpointing main ideas, drawing inferences, and grasping the details within a text. However, after engaging in several Discovery Learning sessions, students displayed increased independence and confidence in deciphering text meanings.  
The Discovery Learning approach encourages students to observe, question, hypothesize, experiment, and ultimately reach conclusions, a method highlighted by Jerome Bruner (1961). This active engagement fosters a deeper level of cognitive involvement, which is crucial for comprehending reading materials. When students uncover information on their own, they are more likely to retain it and utilize it effectively in various situations.  
In this research, the substantial rise from 1,200 to 2,270 clearly illustrates an improvement in learning outcomes following the application of Discovery Learning. This observation corroborates findings from earlier studies by Hosnan (2014) and Suryani (2018), which concluded that Discovery Learning enhances students’ higher-order thinking skills, which are closely tied to reading comprehension.
2. Students’ Reactions to Discovery Learning  
From observations and interviews conducted in the classroom, it was evident that most students had a favorable view of discovery learning in their reading classes. They noted that this approach made learning more enjoyable, challenging, and significant when contrasted with traditional lecturing methods.  
Students felt more inspired to engage in discussions, ask questions, and seek answers within the texts. This transition from passive to active learning enhanced their sense of ownership in the learning journey and fortified their critical reading abilities.  
Additionally, the collaborative components of discovery learning fostered improved interaction among peers. Students collaborated in groups to decode challenging words, analyze main ideas, and derive meanings from the texts. These exchanges promoted cooperative learning and bolstered students' confidence in articulating their viewpoints on the reading materials.  

3. Comparing with Traditional Teaching Approaches	
In traditional teaching, instructors typically present the material directly, while students listen and respond to comprehension questions in a passive manner. This teacher-centered model often curtails students’ critical thinking and curiosity. On the other hand, Discovery Learning places the spotlight on the students. In this model, the teacher serves as a facilitator rather than merely a provider of information. Students engage with texts, form hypotheses about their meanings, and confirm their understanding through dialogues and guidance. This method not only enhances reading comprehension but also fosters other vital skills, such as communication, collaboration, and metacognitive awareness — all crucial elements for success in the 21st century.
4. Theoretical Implications
The results align with Bruner’s constructivist theory, which asserts that learning is an engaging process in which individuals build new concepts based on their existing knowledge. In the realm of reading comprehension, when students actively seek to uncover meanings, their insights become deeper and more enduring. 
Additionally, the research bolsters schema theory, indicating that understanding occurs when readers tap into their prior knowledge and relate it to new information in texts. Discovery Learning effectively encourages schema activation as it prompts students to connect their experiences with the material they are reading.
C. Implications of the Research
Based on the research, the researcher give some suggestion as follow:
1. For Teachers 
Teachers are encouraged to incorporate Discovery Learning within their reading classes to enhance student engagement. By creating activities that foster prediction, exploration, and reflection, educators can help students gain a deeper understanding of texts.The teacher should be able to make all students involved in the readingprocess. One of many ways to make the students involved in teaching readingprocess is using start simple stories extensive reading method.
1. For Students
The researcher expected that students can develop theireading. They have to practice more not only in the class, so they can solvetheir problem in understand the English text.Students should be encouraged to engage in independent exploration of information, ask questions, and seek out meanings on their own. This level of autonomy will not only boost their reading comprehension but also foster essential lifelong learning skills.
2. For Curriculum Developers 
Curriculum developers should weave the principles of Discovery Learning into reading comprehension lessons, focusing on process-based learning rather than solely on end results.
3. For Future Research 
Future research could explore the integration of Discovery Learning with digital or cooperative learning strategies in order to further enhance both reading skills and student motivation.To the other researchers, this research was expected to give usefullinformation to the other researchers about start simple stories extensivereading method which used to improve the students’ reading ability. It couldbe used as reference of research which related to this title.
D. Study Limitations 
While the results were encouraging, there were certain limitations in this study:  
1. The participant pool was relatively small, meaning the results may not apply to all student groups.  
2. The treatment period was brief (just 2month), which may not sufficiently reveal any long-term impacts.  
3. The assessment predominantly utilized written tests; incorporating qualitative methods like think-aloud protocols in future research could provide insights into more complex cognitive processes.  
4. We did not account for external influences such as student motivation, reading habits, and their home environments.  
5. Even with these limitations, the study offers important insights into how Discovery Learning can enhance reading comprehension.
E. Conclusion and Suggestions
1. Conclusion
Based on the research findings and data analysis, it can be concluded that:There was a significant improvement in students’ reading comprehension after implementing the Discovery Learning method, The total score increased from 1,260 (pre-test) to 2,270 (post-test), indicating a meaningful enhancement in comprehension ability.Discovery Learning made students more active, curious, and reflective readers.The method effectively improved key reading skills such as identifying main ideas, finding details, inferring meanings, and understanding vocabulary.Therefore, Discovery Learning can be considered an effective pedagogical strategy to enhance students’ reading comprehension in English learning contexts.
2. Suggestions
Based on the findings of this study, the researcher would like to provide several suggestions. Teachers are encouraged to continue applying the Discovery Learning strategy in teaching reading comprehension because it has been proven to improve students' reading comprehension achievement. However, teachers should adjust the learning activities based on students' abilities and learning needs so that every student can participate actively during the learning process. Teachers should also provide appropriate guidance whenever students experience difficulties in discovering information from the reading texts. In addition, using interesting and relevant reading materials can increase students' motivation, curiosity, and participation in learning English.
Schools are expected to support the implementation of Discovery Learning by providing adequate learning facilities, teaching materials, and training programs for teachers. Such support will help teachers improve their ability to design more creative and effective learning activities. Schools should also encourage collaboration among English teachers to share teaching experiences, develop better lesson plans, and evaluate the implementation of Discovery Learning regularly in order to improve the quality of English teaching.
Students are encouraged to take an active role during the learning process by asking questions, participating in discussions, identifying important information, and drawing conclusions independently. They should also develop the habit of reading English texts outside the classroom through books, magazines, newspapers, or online articles. Regular reading practice will help students improve their vocabulary, reading comprehension, and confidence in using English. In addition, students are encouraged to continue applying discovery learning strategies in their daily learning activities so that the knowledge and skills they have gained in the classroom can continue to develop.
Finally, future researchers are expected to conduct similar studies with larger samples, different educational levels, or different research settings in order to obtain more comprehensive findings. They are also encouraged to investigate the effectiveness of Discovery Learning when combined with other teaching methods or digital learning media. Furthermore, longitudinal studies are recommended to examine the long-term effects of Discovery Learning on students' reading comprehension, vocabulary mastery, critical thinking skills, and overall English language proficiency. Such studies are expected to provide a broader understanding of the effectiveness of Discovery Learning in English language teaching.
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